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ABSTRACT:
Descriptive abstract:
This document contains the evaluation of the impact of the AMORES project on the
learning and behaviour of the participants, both teachers and learners. It comprises
two main sections. The first of these is a collection of five case studies, one from
each school. The case studies are aimed at providing a complete background and
context for the study. Each case study is made up of 1) a user needs analysis
describing the ability and sociodemographic make-up of the student body, the size
of the school and the practice of the staff with regard to technology and teaching
literature, 2) a summary of the activities of the school during the AMORES project
and 3) an anonymised transcript of the focus group held with the teachers. The
main body of the report comprises five analyses, one for each main data set from
the project i.e. 1) the pre-test questionnaire completed by the students regarding
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their reading habits, 2) the comparison of the pre- and post-test completed by the
students, 3) an analysis of the content shared in the social media platform, 4) the
survey of the students regarding their experience of the project 5) the focus groups
with the teachers. This section is then followed by the conclusions drawn from
these separate analyses regarding the effectiveness of the AMORES methodology.

Informative abstract:
Background: The AMORES project implemented a pedagogical approach at five
schools across Europe, with the intent of improving the teaching of national
literature, and developing learners’ (and staff’s) digital literacy.
Aims The aim of the evaluation is to learn as much as possible from the
experiences, activities and artefacts that took place during the AMORES project in
order to identify the successful elements and the barriers to implementation. The
analyses of these experiences are collated into a set of best practices and form the
basis of the companion document: a revised AMORES methodology.

Method: The evaluation gathered a wide range of different sorts of data. Some of
these data sets were quantitative (for pre- and post-test analysis of difference in
reading behaviour and experiences of digital literacy change) and others were
qualitative to gather personal perspectives. The data sets were analysed
separately, and conclusions drawn, and then synthesised in order to identify points
of triangulation and discrepancy.
Results: The main findings were that through gradual reflection on effectiveness of
different practices all the schools developed very similar practices, indicating that
this is a very effective strategy. The changes in behaviour with regard to reading
were not altered by the methodology, however the methodology was effective in
engaging children with the study of literature, this was particularly true of less
academic students. The methodology was also effective in improving learners’
digital literacy and second language acquisition. Where results were most
encouraging was in the improvement in many students’ self-efficacy and in
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improved relationships within the classroom (children-children and children-staff).
Limitations were noticed where students were not effective collaborators.
Videoconferencing was found to be an effective means of collaborating at a
distance; social media was not.
Conclusions: Overall the AMORES methodology is a highly effective means to
promote learning, particularly for learners who would otherwise not be engaged
with academic work. The AMORES methodology is transferable to a wide range of
disciplines. Changing reading habits requires more in-depth social changes than
solely altering classroom learning. Artefact creation and videoconferencing highly
motivate learners. More practise is required to develop good practice in using
social media for learning.

KEYWORDS: Reading, literature, online collaboration, constructivism, digital
artefacts, digital literacy, self-efficacy, videoconferencing, social media, second
language acquisition
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1. Introduction to AMORES evaluation
The hypothesis being tested by the AMORES project is that
Encouraging students to create e-artefacts based on their national literature and
to share these artefacts with other students will develop a love for literature
within the students and develop their digital literacy.
The intention of the evaluation is to test this hypothesis by identifying the
effectiveness of the AMORES methodology across the various activities of the
project addressing the questions:
•

Did the activities foster a love for learning in the students?

•

Did the activities facilitate a development of digital literacy in the students?

•

Did the activities enhance the practice of the staff engaged in the project?

In additional to hypothesis testing, the evaluation is also explorative, in that the
evaluators looked out for any emergent factors that influence the effectiveness of
the AMORES methodology.
Sources of data include:
1.

A pre-test in the form of a set of questions about learners’ reading habits
and preferences.

2.

A post-test asking these questions again after the intervention, to look
for any differences between the two sets of data.

3.

Observations of the artefacts uploaded to Edmodo, as well as interactions
between students within Edmodo.

4.

Feedback from students about their experiences of the project in the
form of survey answers and personal reflections.
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5.

Feedback from staff about their experiences of the project in the form of
interviews, focus groups and reflections.

Issues with data were that comprehensive data from all schools was not
forthcoming, leading to difficulties in establishing comparative analyses between
schools. Nevertheless, the wide range of data led to sufficient sources from which
to establish findings regarding the effectiveness of the intervention, once these
data sources were merged. It has not proven possible, however, to establish five
separate case studies, i.e. one for each school, and then conduct a synthesis of
these case studies. Instead the analysis has taken the form of investigations for
each of the data sources. Each of these are presented as separate sections in the
following analysis, with a conclusion identifying points of triangulation, and
drawing together the lessons learnt from the project. These will be used to modify
the methodology and enhance the guidance for modelling effective practice within
the project.
Within the project the following levels of creation and interaction were examined:
•

The creation of artefacts within the classroom

•

The sharing of artefacts with students in other countries

•

The co-creation of artefacts using online collaborative platforms

2. Pre-test analysis
2.1. Method of data collection
Students were asked questions about their reading habits before the start of the
interventions, with the intention of repeating these questions after the completion
of the project, with the intention of assessing whether there had been any change.
The questions asked were:
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•

The good things about reading are...

•

The bad things about reading are...

•

How often do you read for fun? (“every day”, “twice a week” or “never”)

•

Where do you read most? /

•

My favorite author is..

•

The last thing I read...

•

I would read more books in my spare time if...

•

The extra thing I want to say about reading is...

The questions were designed to be unambiguous for the children to answer, and to
provide some quantitative as well as qualitative answers for analysis. Questions
were generated by teachers and the researchers.
The questions were administered in two different ways, with teachers choosing
which method they preferred. One option was in the form of a maze book
(appendix 1_1) which the children could fold to form a small booklet, and also
draw on, the drawings providing additional data. The children created a pseudonym
for the book, which the researchers saw. Teachers kept lists identifying which child
had which pseudonym, which only existed as hard copy and did not leave the
school. This meant that each submission had a unique identifier, but no
electronically stored data seen by researchers was attributable to a specific child.
In some instances students filled in questionnaires (online and on paper). This was
to give teachers as much autonomy as possible in how the data were gathered.
These were also from very different cohorts in terms of age. This has necessarily
led to a slightly different analysis in each case. However, although there are
differences, the conclusions bring together a range of observed similarities.
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Although the intention of the pre-test was primarily to provide a baseline for the
final evaluation, analysis revealed aspects of children’s attitudes to reading, which
are discussed here. The comparison of pre- and post-tests is discussed in section 2.

2.2. The Swedish analysis
2.2.1. Swedish students: loving reading is not consistent with choosing to read
The data from Sweden consists of two cohorts, a younger one consisting of 48
students, and an older one consisting of 88, the younger students having
pseudonyms, the older ones having code numbers.
The initial analysis initially consisted of reviewing the statements the students had
made and coding these as either “reading is fun”, “reading is boring” and “reading
is educational”. Students were also grouped into age. Students also identified the
frequency with which they read for fun, either every day, twice a week (an
approximate middle ground) or never. Within each of these groups students were
analyzed to see which categories of statements they made grouped into a set which
indicated reading is fun, educational, or boring, or differing combinations of these.
Reading could be both boring and fun, in that students said it could be boring
sometimes, and fun other times (See appendix 1_2).
The most striking results to come from the analysis is the high numbers of students
who read every day for fun, who do not enjoy it that much. 9 of the younger
students who read for fun every day or sometimes only refer to the educational
and/or boring aspects, not mentioning fun at any point (20% of the cohort).
Similarly with the older students, 22 students who say they read for fun only
mention the educational and/or boring aspects of reading (25% of the cohort).
When this was raised as a query with teachers (at the second face-to-face
workshop), this was identified as a dichotomy in which students self-identified as
“someone who does not read” hence “reading is boring” but whom nevertheless
would find books they enjoyed reading. These children did not therefore see a
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contradiction between “books are boring” and “this book is fun”. For example, this
statement from one of the younger children
I don't like to read but sometimes it can be nice to read.”
Steinandersson”
I'm not a person who read but I like that you can se thinks in your mind
when you read.”Beautifulme”

And this from an older student
“The bad thing is that if you can not find a book that you yourself like
or find interesting, you become easily bored and do not want to give
another book a chance. This is precisely why some young people do not
like to read because they believe that all books are boring and hard to
read. (9D-24)”

i.e. children are predisposed to dismiss reading and will readily have that viewpoint
confirmed by a boring book.
The converse also holds true, with many students who say they enjoy reading also
stating that they never read for fun. 6 of the younger students (14%) and 8 of the
older students (9%) find reading enjoyable but never read for fun. The reasons for
this are explained more in the section on what would encourage students to read
more? These are largely due to lack of time and the prominence of other
distractions.
The biggest group from both cohorts are those that consider reading to be boring,
but educational, this is 20% of the younger students and 32% of the older ones,
indicating that, although it is not liked, it is valued. Across the two age groups, 7%
only express opinions about how boring it is of the younger ones, 15% of the older
ones find it only boring. Adding these together gives us an increase from 27% to 47%
of students who express boredom with reading as they become older.
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Merging sometimes and every day into one category (students who read for fun)
and all the students who mention reading is fun at some point into one category
and those who never mention it into another gives us a clearer picture of the
overall trends across the age groups (table 1.1).
younger students
read for don't
fun

older students
read read for don't

change
read read for don't

for fun

fun

for fun

fun

for fun

28

32

10

+6

-18

23

25

32

+2

+9

read

Express
love of
reading 26
Do not
express
love of
reading 23

Table 2.1 Swedish students divided into those who do and don’t read for fun and those who do and
don’t express a love for reading, across two age groups. Percentages given.

From table 1.1 it can be seen that the biggest drop as the students age is the
number who love reading but still do not read. This is reduced to almost a third
(28% down to 10%). Simultaneously, the number of students who don’t read, and
don’t like reading increases by half (from 23% to 32%). While it is a leap to suggest
that the behavior of the older students now will become the behavior of the
younger students as they age, if this behavior is replicated, then the observation
implied by these data is:
Children who love reading but do not read become children
who do not like reading.
If this is true then to promote learning, this group may be the easiest group to
target. By enabling them to fulfil their love of reading now, overcoming whichever
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barriers prevent them from reading now, may encourage them to sustain the
reading habit as they become older.
Overall though, the trend as students’ age is apparent, with those who say they
love literature falling from 54% to 42% between the two age groups, a fall off of
12% per year.
Note on the nature of qualitative data. Throughout it should be noted that all of
the data are reliant on what the students report about their experiences. The
reality may be different.

2.2.2. What do students value about reading?
As observed above, valuing reading is not the same as loving reading. Of the older
students surveyed, the vast majority, when asked what is good about reading,
answer with a statement that indicates that for them, reading is an educational
thing, not a fun thing. Of the 86 positive statements about reading, 30 (34%) give
improving language skills and 13 (15%) give learning facts as reasons to read.
Those comments that reveal a love for reading comment from the older students
are that it is fun (n=8), draws on the reader’s imagination (n=5), is calming and
relaxing (ne=10), and gives you a new perspective on life and other people (n=7).
Above all it is the escapist aspects of reading that are held to be its biggest draw
with 15 older students commenting on this.
Typical comments were:
You learn a lot from reading. You paint your own picture in your head of how
the people and the nature looks like with your fantasy. You don't think about
what's happening around you and just focus on the book. IT’S FUN
That you are coming to another world, dream away and forget about your life.
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You get to follow someone else's thoughts in the most books and that might help
you to get another perspective on thing. I like reading because I get to
disappear for a while.
The good things about reading are that if you find a really good book you can
enter another world. You can let go of reality and just let your mind make up a
world who can be just like you want. There can be talking rabbits or flying cars,
you are the creator so you decide. The only limit is your own imagination.

In contrast, 7 students stated that there is nothing good about it.
Amongst the 12 to 13 year olds, there is a similar pattern with the most popular of
the positive statements about reading (n=56) being the ability to extend
vocabulary, grammar and to improve the flow of reading (n=24, 44% of
statements). Another statement aligned with this is the ability that reading gives
you to interpret the sense of the words.
You'll also practice hard words and to read between the lines and solve
problems that the author does not write directly in the text.- “Neko”

Learning facts also was mentioned as a benefit (6 times - 11%).
The comments that reveal a love of learning are similar to the older students, but
with a far higher proportion of the statements (12 out of 56 as opposed to 8 out of
86) about it being fun, and fewer about its escapist (n=3) or relaxing qualities (n=2)
or its capacity to broaden the reader’s experience (n=4). This implies that, younger
children engage with books due to their fun aspect, but older children are more
aware of the range of personal development reading can bring, although younger
students who did recognize this value were eloquent about it, for example.
I also think it's good when you read a book about someone's life and I read I can
actually sometimes know how the person in the book feel, I can relate to
him/her. “Myran”
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2.2.3. What do the students not like about reading?
In the survey of the older students an analysis of the question “The bad things
about reading are …” reveal the following data.
There were 118 responses in total from 88 students. 7 students state “nothing”, 5
state “everything”. The question did ask for the student to state what could be bad
about reading and an additional 8 students state that it can be boring if a specific
book is boring. However of the remaining 73 students all state negative opinions of
reading without this caveat.
18 of these students simply state reading is boring, without any explanation. 6 of
these state it is that books in general are boring, not simply specific books.
Additional negative things about reading given are:
•

That it is mentally or physically demanding (7 students) causing tiredness or
headaches (though the context for some of these responses may be that this
may be the case because it is so engrossing)

•

That they are forced to do it by the school (7 students)

•

That it is difficult (5 students)

•

That it is time-consuming (11 students) (though again some may mean that it
distracts them too much)

•

That it is not engaging because it is only text (4 students)

Amongst the younger students, there were 52 responses completing the sentence
“The bad things about reading are...”from 49 students 11 of these were that there
is nothing bad about it (22% of the students, compared with 8% of the older
students). No students stated “everything”. 13 students stated that reading in
general is boring, whereas 11 students stated that it is only the occasional book
that is boring. 2 students mentioned the physical strain and 4 that it is a difficult
thing to do.
I am not so good at it and it's so many worlds to learn.”Mileycyrus”
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The only response given by younger students not given by the older ones, was this
by “Meruino” indicating that a problem with reading could be that it reinforces
isolation.
Some read because of loneliness or boredom. Making it hard for them to make
friends. Else i see nothing bad in it at all.

Noting that what the AMORES project is not aiming to promote is simply reading,
but the reading of extended text in the form of stories or other narratives – our
working definition of literature. The responses indicate that it is this very sustained
level of narrative that the majority of students at that age find disengaging.
Reading is a relatively slow form of narrative compared to film, TV and games,
requiring effort to make sense of the elements of the story. These other media
deliver stories quickly and usually with less effort of sense-making.

2.2.4. What do Swedish students read?
In the breakdown of the most recent thing read by the older students
•

43 selected a set text

•

3 chose a website

•

1 chose a magazine

•

4 chose social media (blogs or chat)

Of the older children that selected an “extended text” that was not chosen for
them
•

10 chose a book that is a film tie-in

•

3 said the most recent thing read was fanfiction

•

2 chose a biography of Zlatan Ibrahimović

•

2 chose a biography of heavy metal musicians (Ozzy Osbourne and ACDC)

•

5 chose a novel from the fantasy genre (3 of these were prose, two chose
graphic novels)
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•

The remaining one (“Blood Redder than Red”) is a sequel to the set text
“Starless Nights”.

“Fanfiction” may need some explanation. Fanfiction is a genre in which fans of a
particular film, or game, or television series, write their own short fiction and
share this with other fans (Black, 2007; 386). Social capital is generated within the
communities creating this fanfiction by uploading stories, commenting on other
stories and through the number of likes. Fanfiction expands the narratives that are
presented via mass media, but also provide a personal appropriation of them by the
fans. Any of these factors could explain the preference for fanfiction by these
readers. However, the factors that were identified by the teachers as the reason
for this form being so popular were:
•

The amateur and community form of the production of the stories in which
the children have agency (Black, 2007; 387), and their samizdat nature

•

The shortness and simplicity of the stories

•

Their connection generally to Japanese cultural forms of video games,
manga and anime.

•

Their pre-existing familiarity with the characters and scenarios.
“We had a group of ninth graders who finished in June, who were very much
into that (fanfiction). And it was like a ... sort of a culture ... with everything
they did ... and the Asian and the Japanese and everything. So they were like ...
don't know ten, fifteen of them, in ninth grade. I think they like the creation.
And I think that they like the part that it's not professional authors writing.
Because I introduced some kind of page ... where they were writing Swedish
stories. And you could win and choose. And obviously some of these were stories
that I wouldn't have chosen, but we've made part of it, I think, interesting. But
they really liked them and they (were saying “oh, have you read this one?! have
you read this one?!” And part of it was because I wouldn't choose them, I think,
and part of it was that other people ... they weren't necessarily very long and
were kind of easy to get into, I think. Sometimes I think it's too difficult ... if
they ... if you're not used to reading a lot, you have this long story, you have to
get the introduction to all these people ... when you get a short story you kind
of get right into it.” (SE)
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On the simplicity of the stories, the teachers also had an observation about how
challenging books can be for children reading.
“I was sitting last night, with my youngest son, reading ... and he was reading
from a book that we bought this summer, and it was quite interesting about a
football team ... and he's 9 ... and as he read I realized that it was quite
complicated because ... not of the words ... but the way the author had built
the story. And I think _that_ could be the thing, both sometimes the words they
choose, they could be a bit hard, but it's not the language that normal
teenagers or children use ... but also it was .. perhaps sometimes authors tend
to do things ... work a bit too hard to make it- … too much ... too much things
in it.” (SE)

Amongst the younger students, set texts figured much less prominently, with only 2
out of the 42 who chose a set text when asked for the last thing they read.
Other prominent categories amongst the younger children were again fantasy
(n=13) and film or TV tie-ins (n=12), The Fault in Our Stars (Förr eller senare
exploderar jag) being a particularly popular choice (n=5) as it is a recent film and is
available in the school library. Non-fiction books linked to traditionally maleoriented pursuits (heavy metal music, football, ice hockey) also were amongst the
list, as was a book linked to a set text (Silverpojken, by the author who wrote
Glasbarnen). However, where the list particularly differed from the older students
was in the number of non-fantasy teen drama books, 10 of the books chosen
belonged to this category.
Texts that were not extended given in responses to the question included “this
thing I'm doing right now XD”, “newspaper”, “in a movie” and “inöd” (an inode is a
text descriptor in Linux or Unix).
The key therefore to engaging all children in reading appears to be reducible to the
following categories.
•

A transmedia narrative (either a film tie-in or fanfiction)

•

Non-fiction linking to a traditionally masculine pastime (heavy metal,
football, ice hockey)
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•

Fantasy

Additionally, for the 12 to 13 year-olds,
•

teen drama, or the true life drama books often given the genre name
“painful lives”.

The graphic novels referred to were 91:an, 87:an, Elvis the Turtle and Naruto, the
first three are Swedish, the fourth Japanese. Graphic novels may be a way to
bridge the desire for multimodal and faster access to narrative together with
sustained reading.
It should be noted however, that having last read a set text is not an indicator of
not loving literature for its own sake. Many of those readers who had last read a set
text were also a strong proponent of reading, as were some that had last read
social media. Set texts also prompted children to read additional non-set texts, for
example sequels, or other books by the same author. However, amongst the older
students who expressed a dislike of reading had only last read a set text, or did not
answer. Younger students who expressed a dislike of reading read books from
across the categories described above.
In summary then, the 12 to 13 years olds loved reading more, read more often and
more often read books of their own choosing rather than set texts when compared
to the 14 to 15 year-old students.

2.2.5. What would encourage students to read more? – Swedish students respond
Students were asked for their own ideas of how to encourage them to learn.
The most frequent responses from the older students were that they needed more
time (22 students) and more interesting books (21 students). This answers the
seeming paradox presented at the beginning of this section, that even students
that state that they love reading do not necessarily do it. Very few students gave
an indication of what was absorbing so much of their time that they could not find
time to read, those that did were split between distractions in their lives (4
GRANT AGREEMENT NUMBER: 540492-LLP-1-2013-1-HR-COMENIUS-CMP
WEBSITE: www.amores-project.eu
13

students, listing movies, videogames and mobiles, or simply their lives, as being
more fun), 3 claimed homework and tests impeded too much.
15 of the older students simply begged the question, by saying they would read
more if it was more fun, or if they wanted to more. Finally 2 students said they
would do it if it mattered, and 5 stated that nothing would make them read more.
These data elaborate the perception of teachers that students are drawing a
distinction between books being boring and reading being boring. There is a roughly
one third split between
•

Students not having the time to read

•

Students not finding the books they want to read

•

Students dismissing the entire idea of reading as not fun

These findings were corroborated by the impressions given by Croatian teachers
before the project began in which they stated:
“Children lose interest, in my opinion, because reading requires large amount of
concentration, quiet place and free time. Older students are more involved in
social network communication and they often have ambitious parents that
overload children with different responsibilities (sports...). Also, they are used
watching mainstream tv series, movies and reality programmes in which things
happen very fast and they have simple plot and superficial content. It could be
partially fixed by choosing literature suitable to their interest (in our school
book list we read mostly classic novels), and maybe by extending their tasks to
assessed presentations and panel discussions.” (HR)

The indication of the quarter of the students that do choose their own books to
read is that linking books to their other interests, or targeting fantasy books in
particular, may address the needs of this second category. The third associate
reading with work. The escapist, imagination-building and fun aspects that the
other students report experiencing are not part of their experience.
Amongst the younger students a similar picture emerges. 41 of the 47 students
responded, more time and books they wanted to read were the two highest
responses. A similar proportion of the students (6 out of the 47) simply begged the
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question. Only 1 said that nothing would help. A similar number of students as with
the older group said that distractions and imposed work got in the way of them
reading (5 and 3 respectively) with the distractions including sports as well as other
media. Issues highlighted by the younger students not highlighted by the older ones
were not having a quiet place to read (1 response) and not being able to read well
(2 students).

2.3. UK students
2.3.1. Overview of the data
The data from the UK consists of one cohort in two classes from year 5 consisting of
50 students who identified themselves by first name on the maze books – as a
consequence these results have been anonymised. The students constructed their
own maze books and completed the questions by hand. Nearly all chose to
illustrate the front cover of their book and one class also chose to illustrate the
back cover.
There was far greater consensus between students on the positive benefits of
reading compared with the negative. Students identified fewer positive benefits
but tended to agree compared with the negative comments, which in comparison
were numerous but had few areas of agreement. Learners identified 12 key positive
elements connected with reading compared with 17 negative ones – The positives
were all mentioned by at least two students or more whereas there were only 6 of
the 17 negative elements mentioned by two students or more (the rest were all
one-off comments relating to things like paper cuts). They tended to mention
where they enjoyed reading most particularly ‘home’ (37 references), ‘bed’ (15
references), ‘school’ (47 references), ‘regist(er) (ration)’ (3 references), ‘car’ (6
references) and travelling more generally (2 references). A rather troubling finding
was that there were 7 (14%) learners (8 references in total) that mentioned being
punished or told off for reading:
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Your mum tells you off if you read when your suppost (sic) to be in bed.
It can make you cry.

Five of these had some context in that learners were reading late at night after
they were supposed to be asleep.
2.3.2. What do UK students value about reading?
1) Enjoyment; in total there were 41 references to enjoyment of reading across all
responses made by 35 (70%) of students. These comments relating to enjoyment
ranged from enjoying reading in itself, pleasure in a good story, having a book that
made them laugh, thinking it was good fun or reading just for the sheer love of it.
In these responses which are related to students’ feelings, the words they used
clearly show a very strong relationship with the process of reading. The examples
listed below shows a list of words students used, their frequency and a sample
quote:
‘love’ (x11) for example:
I love reading I read Almost (sic) every day. Sometimes 6 or 7 times.

‘fun’ (x33) for example:
It is fun because if you go to bed and you read you just want to carry on.

‘funny’ (x6) for example:
Books can sometimes intresting (sic) and they are also can be realy (sic)
realy (sic) funny and they can make you laghuf (sic) aswell. And some
times (sic) they have nice pictures.

‘exciting’ (x5) and ‘magical’ (x1) for example:’
It’s fun and its exiting (sic). It isn't boring. Its magicle (sic).
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interest(ed) (ing)’ (x10) for example:’
I get interested in the book and it's a good way to spend time.
Sometimes I get so interested! It's very imaginative.

adventure’ (x5) for example:’
You get to discover new adventures. You get to know secrets. You get
[to] share books. You have fun reading it. You carn't (sic) put it down.

imagin(e)(ation)(itive)’ (x7) for example:
‘laugh’ (x3) for example:’
Sometimes make you laugh

cry’ (x2) for example:
You learn new words. You find new objects. You can cry.

‘enjoy’ (x7) for example: ‘
The good things about reading are that I enjoy it. And I think it helps my
edication (sic) in English because from reading it helps me with using
better words and new ideas. It's very good to read because when you are
an adult it will come very handy.

‘picture’ x8) for example:
It’s fun. Intersting (sic) words. Cool pictures (wow!)

‘wonderful’ (x1).
There (sic) interesting and have wonderful pictures.
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The emotive words the students used shows that many of them describe very
positive and engaged view of reading.
There was a slight connection between the students that reporting enjoyment of
reading and how often they read. Of those that mentioned enjoyment or pleasure
from reading 12 (29.26%) said that they read daily (or more often) compared with 8
(19.51%) that said they read weekly or less frequently. Examining responses to
question 3 and then comparing responses by the 5 highest frequency readers and 5
lowest frequency readers more closely the following observations were made: High
frequency readers expressed very positive feelings about reading, ‘I enjoy it’, ‘I
love it’, I like reading a lot’, ‘the books I have read have inspired me’, mentioned
the value of reading, ‘Reading does not just help you read, it helps you with your
work, ‘you will learn new words. They also were qualified in their feelings of
boredom, ‘some books are boring’, and read at home (especially in bed) and at
school who expressed mixed feelings about reading, sometimes I think reading is a
little bit fun, ‘you can be doing some more important stuff’, ‘reading books you
don’t enjoy’. They also tended to express strong feeling of general boredom
‘’books are very, very boring, ‘it’s boring’, ‘boredom and tiring’. They did mention
the value of reading; ‘you can learn’, ‘if you read it’s better to learn’, ‘learning
facts and new words’. However, they tended to read either at home or school, not
both. Finally, high frequency readers tended to be girls (4 out of 5) and low
frequency readers tended to be boys (4 out of 5.
A sentiment analysis using the Sentistrength online tool revealed the following
overall differences between high and low frequency readers:
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Aggregated score

Sentiment: summary scores, high v low
frequency readers
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0
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0

1

Figure 1: Sentiment analysis of responses to Question 3: how often do you read for fun?

2) Educational benefit (increase in knowledge or skills); There was clear evidence
that learners recognised the educational benefits of reading. In total there were 37
references coming from 32 (64%) students. The comments ranged from saying that
books helped increase your knowledge, helped you learn new words, spell better
and/or become a better writer.

In connection to this a couple of students went further and mentioned these
benefits in connection to successful progression. They saw these skills as being key
later on in life when they were adults and observed that they’d need them for
work. These pragmatic benefits of reading were expressed in words and phrases
such as, ‘helping to…’ ‘read’’, ‘write’, ‘spell’, ‘learn’ (ing), or providing ‘idea(s)’,
‘knowledge’, ‘keep you smart’, ‘informat(ive) (ion)’, ‘education’ and ‘English’
3) Engagement: There were 13 references to engagement made by 13 learners
(26%). These references were more than just enjoyment and readers avidly talked
about not being able to put books down, being involved and lost in another world
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(showing Immersion in similar vein to the Swedish students) and being keen to find
out what happened next.
4) Imagination/content creation: In total there were 13 references, made by 10
learners (20%) in relation to imagination involved in reading. These references
were generally quite literal but 7 of the references went further and indicated that
this gave them ideas or helped inspire them to come up with and/or write their
own stories for example:
You get a good imagination you learn more […]
They give you a better imagination
When you read you need to imangen (sic) in your head and you can write
your own story too.

2.3.3. What do UK students not like about reading?
The main negative thing that learners had to say about reading was that some
found it boring (15 references made by 14 learners, other words used were bored
(5 references) and boredom (1 reference). In total 20 students used these words.
However, there were some comments that directly contradicted these with 7
references (6 learners) from learners that said they found books exciting and not
boring. In terms of identifying why learners might find reading boring in total there
were 12 negative references (12 learners) made to the fact that books or chapters
were too long and 10 references (10 learners) to difficult content or words.
Reading things that they didn’t enjoy or like was only mentioned by 2 learners.
Most, unsurprisingly, have a negative connotation but this isn’t entirely the case.
Some students mention this state of boredom in terms of motivating them to read.
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2.3.4. What do UK students read?
Diary of a Wimpy Kid, now a movie, had 24 references, David Walliams (a celebrity
author) had 14, Roald Dahl had 10 references, the Dork Diaries (movie out in 2016)
had 7 references, J.K Rowling had 6, Adam Blade (Beast Quest) had 6 references
and J.R.R Tolkien had 5 references. Only in the case of the Dork Diaries and Beast
Quest is there not a movie/game/TV equivalent (yet).
2.3.5. What would encourage students to read more? – UK students respond
In total there were 21 references (21 students) that indicated students would read
more if they had spare time. Reasons why they didn’t read included; going
out/places (3), sports (3), if they spent less time at school (3), brothers/sisters (2),
chores (2), homework (2), parents (2) and clubs (2). This indicates that the reasons
for not reading are largely out of their control.
Other reasons that students thought might encourage them to read were, if they
had a specific subject or genre they were interested in (7 learners, for instance
animals, adventure or football). Only 2 students said they would read more if they
have more books and 2 said that they would only read more if they were bored.
2.3.6. Technology/TV/Films & Gaming versus reading
Overall students made 9 references (made by 7 students) to technology and
computer games – There were also 7 references (made by 6 learners) in connection
to television and/or films.
In three cases students were talking about reading physical material relating to
computer games (e.g. Xbox magazine). In four cases students mentioned playing
computer games as opposed to reading (or only reading) if games weren’t
available.
In the cases of the references made to TV/film, two students said they’d rather
watch TV than read. There were three instances where learners noted the
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crossover between books and films and were either referencing books based on
Disney TV shows, movies based on books (Diary of a Wimpy Kid), or David Walliams
as being both an author and a judge on Britain’s Got Talent.
As other children didn’t note the cross-over in their comments it’s hard to
determine to what extent this might be linked to their favourite authors/what
they’ve been reading recently.

2.4. Danish students
2.4.1. Overview of data
The data from Denmark consists of one cohort in two classes of 4th Graders (24
students) and another year of 6th Graders, a total of 37 students who identified
themselves by first name on their maze book pdf – as a consequence these results
have been anonymised. The students constructed their own version of the maze
books using online tools in the Skoletube VLE. Nearly all chose to illustrate each
answer with some form of stock image or emoticon. The older students tended to
give a more detailed answer to each question.
In general the students tended to mention similar thoughts both positive and
negative about reading as both their Swedish and UK counterparts for example:
I think is exciting and cosy to reading if I have a good book’‘
‘I never read for fun. I just read for fulfilling my reading contract’

Many students also alluded to the notion that reading is generally boring for
example:
‘The bad things about reading are that it is boring’

Some students noted the value of reading as a skill for the future for example:
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‘The good thing about reading is that you learn from it and that you can
use it in the future’

Location again featured in the responses from Danish students. Reading as a
bedtime activity was less promenant for 4th graders. Most 4th graders mentioned
reading at home (21 references) and school 8 references. Only 2 mentioned reading
at home and school, which is very different to the UK experience.
The nature of the data and the analysis that emerged means that this analysis
differs in some ways from the analyses in other countries.
2.4.2. What do Danish students value about reading?
4th Grade
In all 15 students (62%) mentioned the instrumental value of reading, that reading
would help them to learn with some qualifying that it helps them to become better
readers or makes them ‘smarter’,
You are learning
The more you read the better you become at reading
Reading makes you smarter

In parallel with the Swedish students it is clear that although Danish students could
see the instrumental value of reading very few mentioned that they read for fun (7
references). Students also mentioned that they found it relaxing (2 references) and
it gave them a sense of peace and quiet (2 references),
You can read and relax at the same time
You can sit in peace and quit (sic)
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Other things that students mentioned, although it should be stressed that this was
only one instance, is that it can be a social activity,
The good thing about reading is you can have a good time with your
girlfriends while reading

Also, that reading can be done anywhere,
It is good to learn to read. It is good to read often. The good thing about
reading is that you can read where you want to. There are many
different books

6th grade
The older children give a much greater variety of positive reasons why they like
reading with 20 (54%) mentioning that it is fun, others mentioned ‘learning’ (5
references) and when the book is ‘interesting’ featuring the most. Between them
the students gave 16 other reasons (usually one instance of each) why they think
reading is good for example, being able to use their imagination especially
visualisation of characters and escapism,
What I love about Reading is that I can disappear completely in to the
book. Only if the book is good of course

The most cited other reason (5 references) was because it will be useful to them in
the future and later in life,
I can use reading in the future

Other instrumental reasons include, ‘to become a good reader’, to gain
‘knowledge’, ‘learn facts’ and become ‘wise’. Some mention relaxation and others
that it helped their ‘concentration’.
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2.4.3. What do Danish students not like about reading?
4th Grade
There were range of reasons why students don’t like reading from general boredom
(similar to the UK cohort but less so),
Reading can be boring

to lack of understanding,
The bad thing about reading is all the things I do not understand

The mentions of actual boredom were relatively low compared to UK and Sweden
(8 references) and two of these were qualified, in that this was only boring
‘sometimes’ and the other comment mentioned only if it is a ‘bad book’, Some
students mentioned that it made them tired (4 references) or gave them a
headache 91 reference).
There are a total of 7 students (29%) stated that they cannot say anything bad
about reading,
6th Grade
A total of 67% of students mentioned that reading was boring (12 references), ‘not
interesting’ in some way (10 references) or a ‘waste of time/life’ (3
references).This is a marked increase compared to 4th Grade studnets. However,
only 32% were completely unqualified in their statement,
The bad thing about reading is that it is boring

The rest added some form of caveat which alluded to the nature of the book rather
than reading generally. There were those that mention that if the book is not
‘good’, not ‘interesting’ or the wrong genre ‘not funny’ or didn’t like ‘chilling
stories’. In addition, there were comments about more mechanical features of
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books being problematic for reading such as, ‘too long’, too short’, or ‘too easy’.
Other minor mentions included difficulty in reading words or that their parents
made them read.
It can be seen that boredom is a more significant factor in older students, however
the way that they have qualified their answers shows that they have become more
sophisticated readers and that their reading is driven more by taste. They are far
less likely to be bored if the books they have access to meet their requirements in
terms of genre, length and reading ability.
2.4.4. What do Danish students read?
In general Danish students mention a total of 45 authors, these are mainly Danish
but there are UK authors (J. K. Rowling and Enid Blyton) and US authors (Britney
Spears and Dan Brown) mentioned. The most mentioned Danish authors are
Kenneth Bogh Anderson, Dennis Jurgensen, Josephin Ottensen, Hand Christian
Anderson and Lene Kaaberbol. Most authors are mentioned by the 6th grade
students.
4th Grade
Students mention 19 favourite authors, the most mentioned being Hans Christian
Anderson. These are all writers of fiction, the vast majority are children’s authors
with one exception (Dan Brown). All students that responded mention fiction,
mainly books with the exception of two that mention a play (Hamlet)
6th Grade
Older students mention 26 authors, the most mentioned author is tied between
Kenneth Bogh Andersen and Lene Kaaberbol with 4 mentions each. This perhaps
shows that these two authors have a lasting appeal across the school years from 4th
to 6th grade. Most are fiction authors. However, older students mention a more
diverse range of reading material, still mostly fiction, but 4 students mention nonfiction. Sports are mentioned by 3 male students (football, motocross and
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speedway) and one female student mentions software (‘Sims 4’). These male
students are particularly negative about reading, stating general boredom or that it
is a ‘complete waste of time’. The female student qualifies her lack of interest and
has mixed feeling about reading,
The extra thing I want to say about reading is I sometimes not like
reading, but sometimes I like reading when the book interest me..

2.4.5. What would encourage students to read more? – Danish students respond
4th Grade
The most mentioned factor was regarding spare time (6 references) and two of
these were linked to noise ie, there was a lack of a conducive atmosphere for
reading. If students had more spare time they would read more,
If I had more spare time I would read more

There were no reasons given as to why they had no spare time and whether this
was a choice or out of their control.
Technology did not feature very heavily but was mentioned 3 times as both an
enabler (2 references) and a barrier (one reference) to reading.
As an enabler
I want to read more on my computer
I would read more if I had an iPad

As a barrier,
I would read more books if I was not a gamer
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Genre of book featured in 3 responses, with one student wanting more books on
the ‘old days’, another wanted more ‘funny books’ (this was a feature in UK
responses too) and ‘books for girls’.
Disability was mentioned by only one student as a significant barrier to reading
more.
6th Grade
Many of the references (15) centred on the quality of the book in terms of its
perceived interest to the student (12 references) or the linked comment regarding
genre whether it was ‘funny’, ‘fantasy’, ‘adventure’ or about ‘creatures’. This
indicates that, when students are reading a book that fits their preference they
enjoy reading and only find it boring if it does not. This is in opposition to those
who made general comments regarding reading as ‘boring’ or ‘dull’ who are more
likely to ‘never’ read for fun.
Barriers to reading
‘Time’ as a barrier to reading is mentioned on 8 occasions and homework is
mentioned by 5 students. Technology (Playstation) is mentioned only twice. Two
mention that if they were paid they would read more. Being compelled to read is
mentioned by one student as barrier to reading whereas another mentions it as a
motivator,
The bad Thing about Reading is, it's bad to read when my mom or dad
say it :(
I never read for fun. I just read for fulﬁlling my readingcontract. The
readingcontract my teacher maked (sic) and I have to read many pages
per year

Finally, 3 students make comments regarding that they would read more if the
kinds of books they liked were easier to find.
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2.5. Conclusions
1) The picture of student reading is more complex than “some like reading and
some don’t”
Encouraging children to read is not simply a matter of promoting a love of
literature. For many, the love is there, but they still do not do it. However this
category of students is the one that disappears over time. Encouraging children to
act on their love of reading by building effective and consistent reading habits may
sustain their reading into later teens and this group may be easier to target than
those who have lost (or never had) a love of reading.
2) Building effective reading habits may be just a matter of making time for it
and providing the right location, or providing the books they want
Children list a range of factors that have an impact on their time. Some of these
may be of their own choosing (alternative forms of media such as Playstation
games), others may be the perceived imposition of schoolwork. Ring-fencing some
time for reading, by both limiting access to other media, and reducing the levels of
homework, may enable students to make space for reading. To illustrate this point,
the list below gives the responses made by the younger Swedish students who
express a love for reading but do not read.
•

It was good books

•

If i found a really good book or have more time.

•

I liked books

•

I was good on English

•

If is was fun

•

I had Time for it

•

I would read more if I had more time to read.

•

I don't know

•

If the book sounds interesting

•

I not spend so much to school and in my floorball
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•

I found more good books

•

I found books that I found the interest of

•

If I would find some books that I liked and if I had more time.

•

So true

•

I don't no

•

Would not forget my glasses in school

•

I had enough time for it.

From the responses it can be seen that for the older children in Sweden and
Denmark, who perhaps are the easiest to reach in terms of counteracting the
reduction in reading that occurs from 12 to 14, having more time available and
finding the books they want would be, according to the children at least, an
encouragement to read more.
Location appears to be another factor for consideration. This appears to be more
important to younger children than older ages. In the UK, when children mentioned
reading at home it was often at bed time. It is therefore, very important that
educators and parents recognise the importance of this time and avoid turning into
a negative experience for example, allowing children to read on and avoid
punishing the child even if it is, technically, past their bedtime. Other positive
locations mentioned by older children from Denmark included their rooms and the
couch where there was plenty of peace and quiet. Clearly, the students feel that
environmental factors play a vital role in providing the right conditions for reading.
3) Students come to reading via five routes
The biggest reason older children read is for escapism. For these children reading
offers greater escapism than other media; they find it imaginative and immersive.
It is because of this that the only genre children choose themselves is fantasy. For
younger children, teen drama books also are a second route and although learning
about other lives is not a large draw for many of them, for some it is a key part of
reading. For the younger UK students actually alluded to this as a formative process
in that it helps them to improve their imagination.
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They give you a better imagination
The third route to reading is via other media; usually films, as most children who
have read a non-set text have read a book that has been made into a film. A fourth
route is biographical literature, about sportsmen (they are gender specific) or
heavy metal musicians (they are genre specific). A fifth route is the texts set them
by school. For many of the older students who liked reading, the last book they
read was one set for them by school, possibly because they were not finding time
to read books outside of school, even though they liked reading.
Therefore, promoting books with a fantasy element, or books that are being
filmed, may encourage more children to read. Finding other interests, such as
soccer, other sports such as motocross or speedway or rock music, about which
biographies are written, may encourage more children to read too. Many of the
younger children in particular in the UK and Denmark mentioned books with
humour that made them laugh as important to them and helped them to enjoy
reading. Set texts too have their place, as although being forced to read was
highlighted by seven of the older children in Sweden and one in Denmark as an
aspect turning them off reading, it also is for some who don’t make the time, the
predominant way they come to do something they love doing.
4) Is reading actually as much fun as other forms of entertainment?
A predominant position that all students repeatedly return to is that reading is not
fun; it is, in fact, boring. This is not a rejection necessarily of the extended
narrative, but that these students want a means to access narrative in a way that is
multimodal, fast, and does not take up more time. A book can take days to read, a
film telling the same story only a few hours. In measurement of bits per second,
reading is a very slow means to absorb narrative, hence the repeated references to
its time-consuming, tiring and boring nature.
I find it boring to read is that it takes a long time such as a movie takes
2 hours and a book takes 20 hours to solve – “Petterssonal” (SE)
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The bad things about reading are if the book are long and not exciting
(AH, DK)

What is missing from the statements of those children who do not like reading is
the escapist aspect. For those who like it, it is an escape from work and demands
of their lives, for those who do not, it is seen as additional demand. More research
is needed into the specifics of what specifically is the difference in the experience
of reading between these two groups that leads to these two very different
perceptions. Promoting a love of literature would then require communicating this
aspect of escapism to those students that, at the moment, find reading boring.
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3. Comparing pre and post-test data
3.1. Looking at the case of Swedish students and their reading habits
Students were asked to create a pseudonym for their answers to the questions in
the pre- and post-questionnaires. This enabled their anonymity to be maintained,
but enabled their responses to be tracked.
49 students took part in the pre-test, and three new students joined during the
project. However, of the original 49 students, only 38 used the same pseudonym in
both surveys. This gives a traceable cohort throughout the project of 38 students.
younger

students

start of project
read for don't

at Younger

students

end of project
read read for don't

at
differences

read read for don't

read
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fun

for fun

fun

for fun

fun

for fun

10

8

5

-3

-5

9

9

16

+1

+7

Express
love of
reading 11
Do not
express
love of
reading 8

Table 3.1 Comparing pre and post-test data for Swedish students showing numbers of students
(n=38)

As can be seen from table 2.1, there are two fewer students who read for fun, and
a reduction in 8 in those students who gave a response indicating that they find
reading fun. When 12/13 year olds and 14/15 year olds were compared in the pretest, it was noted that “love of literature” had dropped from 54% to 42% over two
years, i.e. 12% per year. Assuming the same reduction in the younger cohort per
year, this would result in 2 to 3 students not finding reading fun any more,
essentially what can be seen in the figures above.
From these data, it appears that the AMORES methodology has had no impact on
whether the students find reading fun or not, however 38 is too small a data set
from which to draw any firm conclusions.

3.2. Looking at the case of the Danish students and their readings
habits
Students identified themselves by name for the answers to the pre-test
questionnaire but failed to do so for the post-test questionnaires. This enabled
their responses to be tracked.
35 students took part in the pre-test questionnaire and 35 in the post-test
questionnaire. This gives a traceable cohort for comparison of 35 students but
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there is no absolute direct comparison because (a) a question was asked first time
and a statement to respond to was presented the second (b) we have no names
attached to data from the post test.
Grade

6

students

at

(older) Grade
start

of students

project

6
at

(older)
end

of

project

How often do you read
for fun?

I read for fun

Differences

20

21

+1

12

13

+1

3

1

-2

Expression of
positive
sentiment
regarding
reading

for

fun
Expression of
negative
sentiment
regarding
reading

for

fun
Indeterminate
or no answer

Table 3.2 Comparing pre and post-test data for Danish students showing numbers of students
(n=35)

Pre test question, “How often do you read for fun?”
The answers were coded such that any answer that expressed a positive sentiment
in any way was allocated a tick and a cross to anything that reported negative
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sentiment in any way such as, ‘never’ or ‘nothing’ etc. Numbers of ticks and
crosses were then totalled to give an overall score which is presented in Table 2.2.
Students who were positive in some degree about reading at the start totalled 20
(57%). Those that were negative to some degree regarding reading totalled 12
(34%). There were 3 (9%) indeterminate sentiment or no answer 3 (9%).
Post test statement, “I read for fun”
Answers were coded in a similar way to the pre-test and shown in Table 2.2.
Students who were positive in some degree about reading at the end of the project
totalled 21 (60%). Those that were negative to some degree regarding reading at
the end of the project totalled 13 (37%). There was 1 (3%) indeterminate sentiment
or no answer.
It can be seen that there is little difference in scores, but those reporting both
positive and negative sentiments has risen slightly. It is gratifying to note that
Indeterminate answers have decreased which appears to mean that at least more
students have a view of some sort regarding reading rather than indifference. It
can be concluded form these scores that overall the project has had no detrimental
effect on their 6th grade students, in terms of reading for fun. It should be noted
that 35 is too small a data set from which to draw any firm conclusions. However,
in combination with the Swedish data it could be inferred that this may be the case
for Scandinavian students.
Teachers also raised concerns about the validity of the data collection due to the
variability in children’s self-reporting.
“I think with children who're eight or nine, it could depend on… the
answers you'd get could depend on what books they like read... or
whether their mom shouted at them last night for not reading... I think
you'd get that. But again, we didn't do it, not for that reason, but
probably time... or I'm not sure it would have had any value”- UK
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When introducing this variability into two data sets that are being compared, and
with such a small sample size, exact conclusions cannot be drawn, however, the
data imply that the intervention has had no impact on the students’ love of, or
antipathy towards, reading.

4. Analysis of use of Edmodo
Edmodo is social media platform in which users can upload materials, comment and
“like” these materials or other posts. These can either be in a general feed, which
all participants can see, or sub-groups can be set up, enabling separate sets of
students to interact outside of the main feed.
The intention was for students to share materials, and for these to form the basis
of a collaborative and social environment. Ultimately the aim was for this to be a
source for students to co-create materials through creating mash-ups of each
other’s work. As discussed in section 5, there were a range of issues with this
process, and the platform was used almost exclusively as a content repository only.
Several aspects of the use of the environment are apparent.

4.1. Sustained activity took place between February and June 2015
It can be seen from Figure 1 that activity commenced in February, increased during
March and then dipped considerable during April with a significantly increase
during May and June. The lack of activity can be explained by the Easter holidays in
all participant countries.
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Figure 2: Edmodo activity during February – June 2015

Sub-groups were created within Edmodo for classes or activities but only 7 groups
were populated with activity.

4.2. A wide range of e-artefacts were uploaded
A full list is available in appendix 4_1 and numbers for each in appendix 4_2. These
include comic strips and videos. Common forms of videos were recreations of
scenes from the books being read and newsroom –style reporting on the books.
Considerable effort was put in in many occasions to make the videos and comic
strips entertaining. The aims of the pedagogic engagement with the books is
discussed further in section 5.

4.3. Social elements are missing
There is very little social interaction within Edmodo (number of primary posts 286,
replies 135 and ‘Likes’ 167 – a full detailed list of all activity in reverse
chronological order can be found in appendix 4_2). In total there were 28 replies
from teachers (21% of all replies). Unfortunately, the metrics do not indicate who
has posted a ‘Like’ on Edmodo which means it cannot be determine how many
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were posted by students or teachers. It should be noted that UK students (due to
local authority guidance and restrictions) were not allowed by their teachers to
participate directly in Edmodo. However, despite this a total of 392 e-artefacts
were posted (some posts contained multiple artefacts). In all there were 32 eartefact collaborations of 2 students or more. The largest collaboration involved 7
students. During June 2015 for example, 82 uploads of e-artefacts took place ,
which were accompanied by a simple statement relating to the artefact (i.e. a
brief description). In addition, 3 more posts relating solely to work were made.
Only 5 posts of a solely social nature were made, and these all in the last 4 days of
activity. These were in the form of either a single line of text (“I’m boring”) or
humorous images. Of the artefacts only 30 (35%) received likes and none received
replies, though all the social posts received replies. The idea of locating the
artefacts within a social medium to encourage collaboration did not result in the
expected behaviour at all.

4.4. Analysis of single activity: Top Trumps
Top Trumps is a card game for two players, in which cards are won from the other
player by the player who’s turn it is selecting one characteristic from the (usually)
six on his or her card. The player with the higher number assigned to that
characteristic takes both cards, places them at the bottom of the pile and takes
the next turn. The game continues until one person has all the cards. In the
collaboration between Denmark and the UK, both schools designed their own cards.
The activity involved maths (each child could assign the numbers to the
characteristics, but to a maximum of 100 in total), and art (in that the children
created their own superhero).
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Activity was also 13 girls created cards (of these 11 were superheroines, 2
superheroes), 9 boys created cards (8 superheroes and 1 superheroine). Although
the alignment along gender was comparable, what was significant was that of the
technologies chosen, all of the males used the online creation tool (pixlr) which is
an image generator and photo manipulator tool and only that tool. Of the girls, five
chose to create their design by manually drawing and then photographing the
image with their phone and uploading it. The remainder used photomanipulation
tools (1 paint, the remainder used pixlr). Although this is a small sample size, the
strength of the correlation is significant (p = 0.034, see table 1). The inference is
that there is a gender-related factor in the choice of tools. A significant number of
girls will prefer to hand draw their artefacts, and so removing the option to create
artefacts on physical media would unfairly disadvantage females.
Photomanipulation Manual
boys

9.0

0.0

girls

8.0

5.0

Photomanipulation Manual
boys

7.0

2.0

girls

10.0

3.0

observed

expected
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p

0.034

Table 4.1 analysis of use of photomanipulation or manual tools.

4.5. Conclusions from analysis of Edmodo
4.5.1. Edmodo was used almost exclusively as a content repository, not as a social
platform
Very few social events occurred within the platform, and these were very limited
in social engagement. Teachers did not plan social learning activities within the
medium and, with two exceptions, did not create specific learning spaces for their
pupils.
This confirms the feedback elsewhere in the evaluation that the familiarity of
teachers with online social learning spaces was not sufficient to support the online
aspects of the methodology. During the introductory training module, the role of
Edmodo was not clear to the teachers, and this confusion was not sufficiently
addressed. Examples of good practice of online social learning may have helped
here.
This also confirms literature elsewhere (Beetham and Sharpe LOOK UP) that the
idea of “digital natives” being fluent with digital technology and therefore having
sufficient knowledge to conduct digitally-based learning is erroneous. Despite
familiarity with social media, this experience did not automatically translate to a
learning environment.
In further iterations, alterations to the AMORES methodology would therefore
require
1) Greater clarity around the purpose of online social learning, with relevant
examples for teachers to model.
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2) Set tasks for students to take part in within the social platform in order to
encourage social learning. The students’ interactions to be scaffolded with
specific input on how to conduct themselves online, what forms of
interaction are expected and how to reflect and motivate each other’s
participation.
4.5.2. Gender differences in selection of technologies
The analysis of the Top Trumps case indicate that even when photomanipulation
and content generation applications are available, a significant proportion of girls
prefer to use manual techniques for creating images, usually using physical media.
The ready access to the tools to convert physical to digital (in most cases cameras
in mobile phones) means that this is a practicable alternative way to create digital
content. Excluding this could disadvantage females in participating in the AMORES
methodology.

5. Feedback from the students on experiences of
project
Students were asked a series of questions concerning their experiences of the
project.

5.1. Denmark
Within the Danish groups, two years took part in this activity, 4th grade students (9
to 10 year olds) and 6th grade students (11 to 12 year olds).
Students were asked to rate the degree to which they felt they had learnt about
technology from the AMORES project. The 4th grade students’ response can be
seen in figure 5.1, the 6th grade students in figure 5.2
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Figure 3: 4th grade students’ responses (DK)

Figure 4: 6th grade students’ responses (DK)

The mode for the 4th grade students is 7, for 6th Grade students this is 4. The
lower response from the 6th grade students is probably due to their greater preexisting experience with technology, resulting in their being fewer things to learn
about their use, or being more criticial of the technologies used by the project
because of their use of other technologies, evidenced by responses to the question
“which technologies worked best?”such as:
“The School technologies we have to use, is amateur stuff. When i edit a video for
fun, i use Sony Vegas Pro 12/13” (this student had given a 3 rating in response to
the question “Do you think you have learnt more about technology as a result of
the AMORES activities?”
And
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“they often dont work well” and “I liked Animoto. It had some bugs, but all in all it
was nice to work with.” From two students who had previously rated their learning
about technology as a 4.
In response to the question “which of these technologies would you use again” 4 of
the 6th grade students replied that they wouldn’t whereas all of the 4th grade
students replied that they would use some of the technologies again, though one of
the named technologies was Minecraft skin editor, which wasn’t amongst the
technologies used, but was one with which those students were familiar due to
their experience of gaming.
Other interesting information to come from students’ comments are:
Three of the 6th grade students commented on their improvement in English
Two of the 4th grade students commented on their improvement in their ability to
write stories
One of the 6th grade students referred to learning how to upload files; another
how to create audio files. Use of google applications, specifically Google Drive was
mentioned by 8 students amongst the 4th grade responses.
This indicates several additional potential areas for education with the AMORES
methodology.
1) Second Language Acquisition occurs within the learning. The additional
engagement, and the greater demands the methodology places on the
students’ language skills is reported by some students to develop their
ability in this area. This is in contrast with some practitioners who state that
creating digital artefacts does not help language learning (Conti, 2015). Why
AMORES has been successful where these other practices have not been is
due to the collaborative nature of the tasks. By presenting these to other
students in English, students have an opportunity to practise their language
skills in a highly motivating environment.
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2) Creative writing and storytelling is another skill that is developed through
the creation of digital artefacts.
3) Although many of the 6th grade students reported that they learnt very little
about technology from the methodology, students exist across a wide range
of digital literacies. For some, the methodology provides the opportunity to
develop basic computer skills they may not have acquired elsewhere, for
example, uploading files. Although the basic level of some of the programs
may frustrate the more ICT literate students, the techniques employed do
offer an opportunity for the less accomplished students to catch up with
their peers.
The most popular technologies in terms of usage during the project and in terms of
which students are likely to use in the future are shown in table 4.1. Amongst the
6th grade additional popular answers were “all of them” (4) and “none of them”
(3).
4th grade

6th grade

Favourite

of Most likely to use Favourite

of Most likely to use again

those used

again

those used

Booktrailer (8)

Powtoon (13)

Animoto (10)

Tiki toki (10)

Pixlr (5)

Story jumper (4)

Pixlr (8)

Animoto (7)

Tigi togi (2)

Story starter (2)

Tiki-toki (8)

Pixlr (6)

Powtoon (2)

Padlet (2)

iMovie (2)

Padlet (4)

Soundation (2)

Soundation (2)

Soundation (2)

Moviecut (2) / iMovie (2)

Table 5.1 students’ preferred technologies

A full list of the technologies used can be seen in appendix 4_1.
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5.2. United Kingdom
In the UK group two classes totalling 50 students took part. At the time this part of
the project took place all the students were 9 years old and in year 5. A focus
group of 3 students was identified for an intensive interview. At the time of the
interview the students were 10 years old and in year 6.
Students talked about the book the Mischevions that they had read as part of the
AMORES project. They described how they had read the book and then were given
the task of making up their own characters,
D: we read the book, then we had to make up our own Mischevions.
D: Mine was called Grease Grocer, I remember one of yours [to H] Pooey
Pooey [they all giggle]

They all spoke very positively about the experience and all said they had ‘fun’, ‘I
enjoyed it’ and I thoroughly enjoyed it’. One student added,
It was hilarious[…] because it was really quite, mmm…. I think it was,
there were quite a few words for it, adults would probably say it was
immature [giggles] we say funny.

The students scripted their own news reports and then the teachers filmed them as
they chose different locations around the school to re-enact their stories.
The students described what they did,
H: we did like the news reports […] on the Mischevions breaking out
D: Oh yeah in groups
H: Going round the school, we went into the kitchen and things, where
we had never been before. We didn’t go in the classrooms.
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They were very excited in being allowed to go to places in the school
that they wouldn’t normally visit. This added a sense of novelty to the
process too.

Without prompting one of the students mentioned that the activity of creating the
e-artefact (a collaborative video which can be seen on Edmodo) had helped him to
recall in more detail the characters in the story, although not all,
D: Doing the action and making up our own Mischevions has helped some
of them [original characters] stick into my mind but not every single
one. There was one called the ‘End Roller’ and the ‘Yawn Mower’.

What appears to be particularly significant in this is the process of re-enactment
and they were particularly keen on this approach especially as a way of conducting
the videoconferences,
GW: So you would like to do a re-enactment if you were talking to other
pupils?
H: and D: Yes
H: Yes that would be fun
D: Cos the Croatians did a re-enactment
H: Yes they did
22:02 D: You had to, like, guess what it was [the story] but we couldn’t
see the board so, it was very difficult, we had to like guess it

They appeared to like the videoconferences at first, because they were novel, but
became highly critical of them and made a number of suggestions to improve them,
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H: The Skype thing, it was a bit, the connection was fuzzy, couldn’t see
everything or hear everything. It would have been better in real life
[giggles]

It was clear that the fact that the videoconferences were something different was
attractive but when they became routine the excitement wore off.
D: Most of them [fellow students], at first thought of everything they
would have been, ‘yeah, yeah, yeah’, but towards the end they would
have been, ‘do we have to go for another VC?’.
D: Probably because it sort of turned into something, the usual routine,
and not exactly very out of the ordinary.

The teacher remarked that,
JB: I think they (the VCs) would have been better in smaller groups.

The students readily agreed with this and mentioned other logistical issues that
made the videoconference a problematic experience,
D: I was at the back, I couldn’t hear
[echoed by H:]
D: but just couldn’t see anything. I wanted to be more, like, at the front
because…
H: some people went to the front all the time and it was kind of
annoying because they were in the spotlight

Clearly there is a need, when dealing with a large group, that everyone has a turn
near the front. More importantly it would appear that large group is not as
effective and that smaller groups would be a better approach.
The lack of activity was also problematic for the students
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H: I think it [the videoconferences] needed to be a bit more active
rather than sleepy and things, and I didn’t think many people changed
after it. Make it a bit more mm… extreme.
D: It was all sitting down reading books and sitting down in conferences,
maybe […] reading a book and then do the re-enactment.

They were then prompted on the issue of re-enactment:
Researcher: So you would like to do a re-enactment if you were talking
to other pupils?
H: and D: Yes
H: Yes that would be fun
D: Cos the Croatians did a re-enactment
H: Yes they did
22:02 D: You had to, like, guess what it was [the story] but we couldn’t
see the board so, it was very difficult, we had to like guess it

However, whilst the students clearly enjoyed the re-enactment presented by the
Croatian students and would like to do something similar, their engagement with
the story as audience was limited because the group was too large.
Conclusion
1. The value of the AMORES methodology, especially re-enactment or creating
characters based on the story, is in improving engagement with character
which leads to enhanced recall for year 5 students
Recall through re-enactment is clearly effective as students could describe in some
detail their story even after 6 months.
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2. The value of the AMORES methodology, especially videoconferencing, is in
providing a novel pedagogical approach
The students attended 4 videoconferences between February and June 2015, given
the comments made by pupils this was clearly too many. Perhaps limit
videoconferences to one per term.
3. To maximise the impact of videoconferencing it is recommended that this is
carried out with small groups
This issue was mentioned by both students and teachers. The students very
definitely felt a sense of missing out because they were at the back of a large class
and could neither see nor hear clearly the action on the screen.
4. To maximise the impact of videoconferencing with a large group the
teachers must ensure that all students have a turn at the front in order to be
able to hear and see the whiteboard properly
It is argued here that large group videoconferences are not recommended because
many students cannot engage properly with the event. However, if this is the only
option then it is recommended that every pupil has the opportunity to sit at the
front at some point during the videoconference.

5.3. Conclusions
1.

The value of the AMORES methodology in improving digital literacy has more

impact with 4th grade students than 6th grade students
One of the goals of AMORES project was to improve students’ digital literacy.
However from these students’ perspective, this has an impact on younger students,
but not older ones, as these have had two additional years of learning to use
technologies. Furthermore, more of them will have been exposed to using
technologies for creative reasons outside of the classroom.
2.

The value of the AMORES methodology for the older students is in providing a

catch-up for those who have not acquired the full range of digital literacies.
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Despite the lower numbers of 6th grade students who stated they had acquired
digital skills, approximately half still state that the activities have provided them
will valuable skills in technology. For some of these students, learning to upload
files is still a key skill which they learnt at this stage. It is necessary to
acknowledge that despite many students acquiring key skills, many still are not
digitally literate even at the 6th grade.
3.

Digitally literate students will want to bring in their own technologies.

For the more digitally literate students it is important that they be enabled to
incorporate their own preferred technologies. The Minecraft skin creator was felt
by some students to be important for their creation of their characters in the Top
Trumps activity (see section 3) and some students expressed a preference for using
alternative video editing tools.
4.

It is important to not focus exclusively on digital literacy, even in

technologically-oriented activities.
The students made references to a range of skills acquired through their use of
technology that were not directly related to the technology. Second language and
creative writing were skills developed that were particularly valued by students. In
considering the application of the methodology in future iterations, the impact on
learning of a wider range of skills will be considered.
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6. Analysis of staff feedback
Five focus groups were conducted, one with each of the five schools involved. The
first was conducted face-to-face with the school from Poland, at which three of the
interviewers were present, to model consistency of approach. Individual responders
are anonymised, only the country of origin of the contribution is indicated.
Categories were developed through a constant comparative method, independently
from other sections of the evaluation. Some points of triangulation are noted with
other data throughout the analysis however. The specifics of the interview process
are indicated in table 5.1. The analysis of the transcripts was conducted by
interviewer A.
Country

Mode

Language Interviewer Transcriber

Poland (PL)

Face-to-face English

A,B,C

A

Croatia (HR)

Face-to-face Croatian

C,D

D

Denmark (DK)

Distanced

A

D

Sweden (SE)

Face-to-face English

A, B

D

B

B

English

United Kingdom (UK) Face-to-face English

Table 6.1 The interview process

6.1. Implementing the AMORES methodology
Although teachers were asked to employ technologies in the teaching of literature
through the creation of digital artefacts, the specifics of the steps taken to
implement the methodology were not prescribed as part of the methodology.
However, the teachers all introduced this concept to their students in a very
similar process. The steps in this process are listed below.
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6.1.1. Choosing the book(s)
The first step was to decide the literature to use for the project, which is similar to
the usual working practice
“after the meeting, with the Swedish or national literature, we decided
on working with Mio, My Son ... Astrid Lindgren ... and then I started
planning the project like I usually do when I work with reading … we're
very free to choose books. But then again, since they were not so old,
the kids, and then we thought Astrid Lindgren would be good because
she writes for children ... and she's well-known also because it's a ...
European project, it would be good to use an author that everybody
knows a bit about, it would be more fun.” (SE)

6.1.2. Introducing the books to the students
Then introduce this to the students. Some schools used the school librarian for this
step. Having the students read the text too, is important.
“The very first thing we had was, I brought the librarian up to introduce
the author and also the book, and she started reading the first chapter,
so that it would be kind into the book once it started, and before we
started I also divided the pupils into groups, into reading groups, so we
decided to divide the book into ... I think four parts, I'm not quite sure
... and they had to read at home, first” (SE),

This step in itself can promote engagement with reading, in that, by interesting the
students in part of a book, they will then choose to read the rest themselves. This
was also seen in the popularity of sequels to set texts in section 1.
“... usually when I start a term I ask her (the librarian) to come up and
present new books for them, and when she's done that we go back to the
library ... all these books that she presented will be gone - like that!
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even if they're not ... they might find out later that it wasn't their kind
of book, but just because they've heard it, a part of it, and kind of get
into it a little bit, that makes it more interesting for them” (SE)

6.1.3. Select the tools and activities to use. Keep these varied
The step in parallel to this was to check out the programs available, and to ensure
that the functionality of the software matched the planned activities with the
texts. Teachers found that there was not one particular activity that worked, only
that by selecting different types of activity, the novelty (and therefore high levels
of engagement) were maintained. Choosing the right tools to support the chosen
activities was important.
“we have something called SkoleTube and we have a lot of e-learning
programs so we started to check out the programs and talked about
which programs we want to start with, and then we started with some of
the programs that we already know” (DK)
“Powtoon is a program where the children make a presentation of
something. For example, if they had to tell something about the author
or ... the graphic works, if they had to talk about the graphic works or
something like that, then they can put pictures and music and text in
one program, and put it all together. It's like a PowerPoint but it's
better. It can do more things … Powtoon is a fantastic program and it
suited the 4th graders very well ... but another program like Tiki Toki
suited our 6th graders better because that was better for the activity.
It's a timeline program, so it suited that kind of activity better ...
because we're working with the Hollywood model ... So that's why we
chose the Tiki Toki program instead, because that suited that activity
the best. “ (DK)
“sometimes we used three programs at the same time, maybe one
program we used sound ... made their own sound, maybe another one
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for making pictures in layers, and maybe the third one we put it all
together. So sometimes we used 3 or 4 programs in one work. “ (DK)

6.1.4. Introduce the tools to the students
Once the tools to be used were determined, the students were introduced to the
tools:
“the first of which was introducing the children to the tools they were
going to use” (HR)

Alternatively, some schools allowed the students to make their own choices about
what artefacts to make.
“before we actually started reading we had decided what to do with the
book afterwards. We were to read the book and we were to present this
book in some matter. So we started with reading and then they went
into a decision what to do with the reading, and they were free to do
anything ... like filming, or I put up some suggestions and I showed them
some suggestions what to do, but I don't know all the things that you
_can_ do, so obviously they were free to think differently as well. But I
think all my students except 2 wanted to make films, movies.” (SE)

6.1.5. Conduct an analysis of the texts with the students
Once these basics are in place, a key part is to conduct an analysis in the classroom
of the texts, focusing attention on the key points that would be needed for the
children to draw upon for their artefacts. For some of the schools this was a new
part of their process, others normally did this as part of their analysis. For
example, Swedish schools have a reading strategy which involves analysing books
from a particular lens.
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“Reading strategies... we have the detective, the reporter, the
fotuneteller, and the artist, and you're supposed to use these characters
and then to have different discussions about what you have read. So if
you just look at the book you would have the fortune teller - what do
you think will happen? What do you think this book is about? To get them
thinking” (SE)

The rationale for needing to conduct this analysis with students is explained in the
section below (5.2.1):
“after that we did an analysis – spoken – of the literary works that we
were covering in class” (HR)
“once they got collected in the classroom they were to discuss things
that had happened, to describe the scene, what the people were like, if
they discovered any difficulties when they were reading, if they
understood the whole thing.” (SE)
“... so basically reading, discussing the book in the classroom, together
with us, also going ... actually presenting some things that I was
supposed to do during that term anyway like different ways of writing,
different way of ... perspective and things like that.” SE

6.1.6. Design the specifics of the activities so that they best combine the type of
analysis and the tools chosen
Although the types of artefacts to be created and tools were decided early on
(videos, or Powtoon presentations for example), teachers found that a key stage
before beginning activities was to consider their specific structure, for example,
what content for the video would best suit the analysis? Activities were designed
that combined the type of analysis the teachers wanted the children to conduct
with the specific tool, taking into account the abilities of the students and the
practicalities of the circumstances.
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“We then combined these two segments into a whole. We would focus on
a particular segment or part of a literary work [part of the set reading
list], and then we would choose the tool that we thought was most
suitable in order to express our views and thoughts on the literary work.
We mostly used tools that had a visual component because children
today are more oriented towards visual presentation.” (HR)
“And then we decided - you can't make a movie out of the whole book
because you wouldn't understand it and it wouldn't be fun for anybody to
watch that, so I said about a 3 or 4-minute movie. but they had to bring
in to the movie (enough content) so that everybody would understand
it. And since we also worked with English as a language, it's kind of both
in Swedish and in English lessons,” (SE)
“The children had to design their own… news report… they had to make
up something that had gone missing… and then they went round to
different parts of the school, trying to bring the book to life a little bit.
… we covered the main features of news reports early in the week, and
they drafted scripts, so they all wrote a different script and chose
different characters… and on Friday they went out and filmed… (UK)

A limitation on the nature of the activities was the availability of the technology
required.
“the part where we had to get involved was the filming part because at
the time we just didn’t have enough equipment in the school to let them
go off and do their own filming… it wasn’t practical”. UK.

To help students link the two processes of reading and interpreting the book on one
hand, and creating the artefact on the other, some schools required the students
to create a logbook, which recorded their thoughts about the book and gave the
children a set of materials to draw upon when putting the artefacts together. This
became the common record of their various practices throughout the project.
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“during the reading they had made notes, so they had these logbooks
where they had written what had happened and different words and
characters and all these things ... so they could use their logbooks when
they were going to make their films later on. And some of them did, and
those films are very good ... and some of them are more into filming ...
yes, this is going to be great fun ... but then they knew they had to
make very short films, so they had to sit back and rethink - what are we
going to bring in? What's important? What characters? So they had to
write a script ... what to do and what to say ... so they had to go back to
the book again and think about it ... and so they actually put together
their story or part of the story that they had chosen and made a film, all
by themselves actually, because they're much better than I am ... and
then they had some time also to clip it. Some were really good at that
and they kind of got that thing to do ... but they did that mainly at
home. Some of them had time during lessons and some had to do it
outside the lesson.” SE

6.1.7. Choosing the groups for the students to work in
The selection process for bringing students to work together was a step that
required teachers to balance many competing concerns. The motivation of
students, the ability of students and, where students had the option, which sort of
artefact they wanted to create all had a bearing.
“I picked the groups, yes. What I did was that I wanted them to choose
what they wanted to work with, so I gave them ... they could say I want
to .. work with filming and I want to work with this or that. So from that
I put them together in groups. So they could choose, and I didn't want to
put together people that wanted to work differently ... but from that I
put together groups. Because we always do that in school, we never let
them choose and I want them to ... mix them yeah ... because you
sometimes you end up with, if you have a brilliant student and they
sometimes carry the others with them, which is not good for either of
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them ... and if you're just a weak student perhaps you would need
somebody to lead “ (SE)

6.1.8. Teachers built in a reflection stage
Learning was consolidated by reflecting on the artefacts created
“When the e-artefacts were created, the children gave presentations to
explain the intentions behind the creation and what they focused on the
most.” (HR)

6.1.9. Stages following on from creation of the artefacts
The AMORES methodology also had stages that led on from the creation of the
artefact. Some of these were engaged with, others were not. Where these stages
occurred these are discussed in the sections below. These follow-up stages were
•

Shared content in the social media platform. This is discussed in more
details below

•

Reflect and comment on shared content.

Content was almost never

reflected and commented on in the social platform. Why this did not emerge
is discussed below.
•

Once content was created this forms the basis of bilateral collaborations
through videoconferences. Some schools also included face-to-face visits.
The videoconferences are discussed below.

•

Online co-creation of e-artefacts. The most advanced stage of online
collaboration, the co-creation of artefacts at a distance, was not attempted.
The literature review discusses why this is a very ambitious (and possibly
unrealisable) task.
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6.2. Support needed by students
6.2.1. Students need help interpreting the literary works
Without guidance students’ interpretation of texts tends to be superficial. They
will recount the story, but offer no analysis of the text.
“I know obviously you tell kids to read, and then they read and then you
tell them to write something about it, and you get something that's not
very deep” (SE)

The act of having to retell the story required the students to investigate and think
about the story in more depth; they had to understand it more fully in order to
produce the artefacts.
What I saw was ... the way they worked when they were working with
the fairytales ... sometimes they read the story aloud at the beginning,
because when you're making something, an e-artefact out of a story,
they had to read the story very closely, much more closely than they
used to because they're going to retell it in this way that they've decided
to retell it . I followed the lesson when, they at the beginning of going
through a fairytale, they started by standing up and they acted,
themselves, with the story and read the story out loud and actually
started to ... like a reading theater, reading the story while trying to
play the different roles in the story. Just to get it and learn the story ...
who are these characters, and to be better, to get deeper into the story,
to make the e-artefact afterwards. ... so they actually started the lesson
by good, old-fashioned reading the story aloud to each other and playing
the different roles while reading. (DK)
“you stayed longer because, otherwise they write, like you said before,
they write a quick note about - this book was about, and this is the main
character, bla, bla, bla ... so this time, if you get into it deeper, like she
did ... she really chose - I can present it this way, and then I have to
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think about this, and I have to use this picture ... again, you go into
different matters and makes a difference if you present something. It's
not just words”.(SE)
“I'm thinking about working with a book from ... using several aspects,
both reading, speaking and ... you have to make sure that they all
understand the book, otherwise they cannot make a comic, and they
cannot work in a group if they don't understand this ... they cannot write
something and hope that I think they understood the book ... they really
have to understand in order to work with it in another way instead of
just writing a book review and handing it in to me. That's what I think.
Because we work with it from so many different angles.”

However, children find this a complex process. The Danish children were used to
this process
“they're used to working with the stories when they ... from the
beginning at school. So it's not new for them when they're in 4th grade.
That's like ... when we're working with the Danish... short stories. We
decided what they had to be aware of, like the environment ... you have
to read these chapters and you have to be aware of what kind of
environment is in these chapters. And then we talk about it and we make
pictures. So we decide for them what to ... we call it reading with
special glasses ... now you wear the glasses and look for the characters,
now look for the environment, so it's something they're used to.” (DK)

For other schools this was not such an integrated part of their approach to
literature and so an important part of the methodology was to prepare the students
for the creation of the artefacts by taking them through the books and helping
them analyse the works. Extracting the key elements of a storyline is a complex
reflective task for children of the ages involved in the project, a factor pointed out
both by teachers in Croatia and Denmark. The artefacts produced, therefore, are
the result of a challenging interpretive process for the children, although they
include no obvious personal reflection or perspective on the works.
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An important component of creating e-artefacts and using the
methodology was analysing the literary work beforehand. This is because
students don’t yet possess the competences required to tell the
important bits apart from the less important ones. So we always tried to
focus, with each particular student, on the part which he/she found
most interesting. (HR)

This introductory session was seen as a fundamental part of the AMORES
methodology by the teachers. As the rationale for the project is to encourage an
understanding and love for reading, it was seen to be essential that any creation of
artefacts had to be in the context of a full understanding of the book.
Because we prepared extensively beforehand and thoroughly analysed
the literary works, the children were able to choose the part which they
liked the most. And the reason they liked that part the most was
definitely that in it they had discovered some of their problems or
experiences. So they brought their own experiences to the text analysis.
This automatically made them more interested in reading and showed
them that they shared some similarities with the characters in these
works. (HR)

Another factor which helped was the use of a logbook. In this the students kept a
record of their thoughts about the book while they were reading it.
“I thought that this time it would be very good to see because a logbook
would be so good to have when they kept working with the book, so this
time ... otherwise if you ask them to write, oh I'll get through it anyway,
but this time it was good for them, an important part” (SE)

Not only did this mean that the students had an account that was in more depth
than just a retelling of the narrative, it also worked as a record of the actual
content of the book, which helped when constructing the artefacts.
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“they kind of ... really knew the book. Later on. And they could discuss
it, and they could say - well, this is it. No, that isn't what happened!
Like, you know, when the groups were filming or showing each other, or
telling each other, they would discuss it much more.” (SE)

6.2.2. Support with creating artefacts
Although students were very able to express themselves with through the creation
of artefacts, for many this form of creativity was a novel experience and they
needed help and reassurance to develop their ideas. This was particularly true of
the younger students.
“they were in school so I was always around, they could always come to
me and ask questions. And sometimes I had to say, oh, I don't like that
one and you know, all these things, because they were only twelve at
the time or thirteen so still I had to do that. And also ... kind of helps
them to ... oh we need a letterbox, how would we do that? ... and we
try to create things ... and they were very inventive, you know. I could
use that one! And I also brought a few things I know they would need, an
apple and some things that they could borrow from me, so that they can
do it. But very easily ... we didn't bring all that many things in ... they
did it very ... but I think it's still good. So I helped them and gave them a
few ... input of course, for things that I was thinking about, but they
also came up with really good ideas ... that they spread between them
in the group. Like that group did this, and we could do that as well.” SE

Older children tended to just need some structure and were then able to be selfmanaging.
“we structured it in terms of highlighting the key things they had to
include in there… but other than that they were free to choose the
location and…

They wrote their own scripts. They completely wrote

their… we had nothing to do with the script. We showed them how to
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write a newspaper script… and they were completely in charge of writing
theirs.” UK

6.2.3. Parental support
A key part of the AMORES methodology is to include parents, both by explaining to
them what the project’s goals and methodology are, but also to enable them to
learn about the processes too. The engagement with parents also was an
opportunity to address any concerns they may have about the use of the technology
and to engage them in their children’s work. These were highly successful, and did
help reassure those parents who were concerned, providing a forum for educating
them about internet safety.
“We got the parents very actively involved in creating e-artefacts, and I
consider this very important as well. This had a particularly positive
impression on me, and gave good results.” (HR)
“We had a few cases where the parents were sceptical when they saw
their children using web 2.0 tools, because they [the parents] hadn’t
received enough education on internet safety. So we also had to
familiarize these parents with the way certain tools work, so that they
would be sure their children would be using the internet in the proper
way and that there was no real danger.” (HR)

6.3. Constraints of using the methodology
6.3.1. Teacher-pupil ratios
The methodology presented some issues due to the more individual attention
children needed in order to be supported effectively. Partly this was due to the
tendency of some students to work too slowly or not stay focused on the tasks.
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“and a bad or difficult part with this is that you get so involved with
people filming and you have to run away and you have to do this ... so
some people that are sitting very still in their chairs, seeming like
they're working, they might not really do that very much ... whoops, this
is what you did in all this time?! Of course, but if you're alone with all
these ... there are 29 of them in the group ... it is ... it's difficult to see
everybody. (SE)

This was true also due to the fact that technology was the basis for the work in
that, although no single technology was particularly complicated, the large
numbers of groups simultaneously using the technology presented a challenge to
keep all of them running.
when they were sitting in our big room up there, working, 37 students ...
perhaps with 3 or 4 different programs or software, then it's quite a big
challenge to make things like that work…. And sharing ... we had to
share. And uploading. So everybody can see. And save in the right place.(
DK)

6.3.2. Time
One of the problems schools faced with implementing the methodology was
incorporating it into their normal routine. Some schools find the daily pressure of
schedules too limiting to add extra activities to.
“It's always the same... to try and fit things in is so difficult, I don't
know if it's the same for the other schools, but the hardest thing for us
about this project, was just physically, trying to fit things in... it's like
the last week trying to book flights and things like that... to actually
find time because everything in school so manic, isn't it. So that was our,
yeah, that was our problem.” (UK)
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“we still have to do all these things, and I have to grade them in some
way and I have to bring it in to my ... what they've been doing ... and I
have to include it in the rest of the work” (SE)

Where difficulties arose, these were exacerbated by the lack of time.
I think time probably a little complicated to get your heads around...
when you've got things like... things like Edmodo... when you've got time
to sit down it's probably more straightforward. (UK)

One practice that mitigating the time problem was to choose to make comic strips
rather than videos since these take less time and enable the students to focus more
on the analysis and interpretation of the text rather than the production of the
artefact. Note in section 5.8.6 however that using comic strips rather than video is
a pay-off against having activities that encourage the most interaction between
students.
“we've started ... we're working with a different ... a Swedish author,
but, you know, like literature / history ... and we're actually doing it
almost the same way. But this time we're not filming, so this time I said,
now this time everybody's going to make a comic. So they've read, not
full books, but part of books, because it's kind of difficult reading for
them ... it's in the 30s or 1930s and there are so many words they
wouldn't really ... so they really struggle with the Swedish language here
... which is fine ... and then they're going to make comics. I think videos
take too long and it's just part of books ... ... if you make a film, I think
you would need to know the full story even if you concentrate on one
bit. If you make a comic strip you can kind of bring it out. You can tell this is a bit from this book, and then you can (recount) back in a
different way. And also that is so much quicker ... this is a new way of
making a summary of the book ..” (SE)
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6.3.3. Autonomy
The UK school had particular problems due to less autonomy in the British school
system compared with other countries. One of these areas where autonomy is
lacking is in choosing the degree to which non-written work can be substituted for
written work.
“as a teacher you know in your heart that the children learn more when
it's hands on and they're doing things like the arts and the making videos,
you know all that, and if you had it your way you would do loads more of
those things, but unfortunately … we were tied to a curriculum... and
we've got to prove that... we're allowing the children to access that
curriculum... and, you know, we need evidence to show that, so we can't
do as much... we feel if we do lots of practical things, like today, this
afternoon we'll be making the planets doing papier-maché, but to do
that every week we would then feel that's too much because they
wouldn't have enough in their books written down and someone would
question that.” UK

Another constraint on the AMORES methodology being applied in the UK is in the
dominant cultural normative practices that require classrooms to be organised and
calm, and children to be orderly.
“I think the things like the videos that we did, that worked really well...
you're a little bit out of your comfort zone, possibly, because you're
almost letting the children go for it... which can be chaos in the
classroom... I think sometimes we try and avoid that and it's easier when
they've got a pen and pencil. But actually when they're engaged... it's
noisy and a bit chaotic, but when you look around there's nobody
misbehaving, because they're all engaged in it... so although it's... like
this afternoon it's been noisy and a bit chaotic in here but every time I've
looked around, they've all been involved and talking to each other and...
you know... getting on with it”. UK
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6.4. Reactions to using the social media platform
6.4.1. The safety concerns are addressed
When it came to using Edmodo in the AMORES methodology, the teachers gave a
very positive response to the use of Edmodo stating:
“on Edmodo, a social network that is particularly safe, so we were very
satisfied. Parents also got involved. We shared our e-artefacts, we
saw/watched those made by students from other schools, and as I’ve
said, also involved the parents who were very glad to see all that we had
done and the others had done.” (HR)

6.4.2. Used solely as a content repository
In the quote above it can be seen that the teachers are only referring to the use of
Edmodo as a content repository, not as a social media platform, which is indeed
how they saw it.
“at the beginning of the Edmodo era, they simply said, well this is ...
not another one of those sharing platforms!” (DK)

This use of Edmodo purely as a content repository led to confusion about its
purpose in relation to the other content repositories used.
“I tried to encourage them (students) to go into Edmodo as well, but
they had Showbie, they had It's Learning, they had this and they had
that, and they kind of get very confused with all these things ... so one
thing that would really need ... you need one platform where
everything's at, so you can really go into there. Then you can have a
discussion before I ask you to ... not first having to ask - which platform?
Where am I supposed to be?” (SE)
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There were several reasons for the lack of use of Edmodo in its social capacity
1) No dedicated time for interaction
One reason for this given was there was not sufficient time set aside to see other’s
content.
“we didn’t always have time to go on and watch what everybody else
had done… so we watched the odd one, didn’t we, but we didn’t have
time to go and watch properly what all the other people had done on
there.” (UK)

2) Age of participants
Another reason for this lack of interaction given was the young age of the
participants. Although some feedback was given, this was limited.
“students commented on all the e-artefacts we saw, and tried to give
constructive feedback, to the extent this was possible given their age.
They also tried to give a kind of grade in Edmodo so that there would be
some kind of feedback for those students that had made a particular eartefact.”(HR)

3) The longer time taken to adapt to media with a social dimension
A third was that the platform took a long time for the students to get used to, so
the project was completed before the full benefits of the platform could be
exploited.
I think if we'd started using Edmodo from the very beginning, it would've
been easier to use it as a social platform also where you can go and come
and students have discussions. Because we actually only used it in the
end of the project, so it felt, for us and our students, as something that
- okay now we have to upload this, and now we can go and look at the
others. And that was it. And then it all stopped. So we should've used it
from the very beginning. Then it would've been easier for the students
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also to go in and see - oh, okay, now we have to upload here, because
this is our work, and then we can go and look at other students' work and
go and comment. So if you've used it from the very beginning it's changed
something. (DK)

As indicated in the literature review, adapting behaviour and pedagogies to online
working is a much more complicated process than introducing technologies to the
classroom, because the underlying interactions between people are still the same.
Moving to a social online interactive environment requires a greater behavioural
adaptation, and this was much more difficult to achieve within the lifetime of the
project.
“it takes much more time than you expect to get used to things like
that, and to start using it. It's not like snap your fingers and you're
there. You have to get familiar with it, you have to get used to it, you
have to use it. And if you're going to bring it into the classroom as well,
it's not done in a week. It takes a lot of time to do it. “ (DK)

4) Social platforms are perceived to require higher standards of English
Furthermore, the children were very self-conscious about their levels of English
ability, feeling that they needed to be have more proficiency than they had if their
competence was to be exposed on a text-based environment.
“talking of this and in connection with Edmodo as well, I think that was
the reason why we chose older students, because of the language skills.
We knew that this relation between students from one country to
another could've been easier and more frequent if they'd ... because of
the language. When the Danish students, when they're in 6th grade and
upwards, they can communicate in English and they're pretty good at it.
But the 4th graders, they're at the beginner stage, so that was a
challenge for us.”( DK).
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This difference in language ability meant that the methodology was more effective
with children in the 6th grade than in the 4th grade, although a larger percentage
of 4th grade students said that they had improved their digital literacies than 6th
grade students did (see section 4).
This sole use as a content repository is not to dismiss its value, however, as for
some of the teachers it was the only platform they have, and they want to
continue using it in the future as a means to share content.
“(sharing is) a difficult matter right now because we don't really have a
platform in this school that works anymore. We used to have one but
now it's too expensive, they've taken it away so we're kind of inbetween. We're using Showbie, which is difficult i.. we had Edmodo ...
it was good, we put everything up and everybody could watch ... so I was
thinking, can I still use? ... I still have my account ... So we could still
use it, even if the other people don't watch it ... I can use it for my
class.” (SE)

6.4.3. Lack of visibility of content
Another issue raised with the use of Edmodo was the more limited audience it
generates because 1) it is a private space and 2) there is so much content
generated by other users, not everything gets seen.
there’s that many things going onto Edmodo, that I’m not sure every one
gets watched or viewed… I think if there was one way you could upload
it to YouTube kids get the views and all that… they’d love that kind of
thing… … if the children knew their film was going on YouTube they’d
be absolutely wowed by that, wouldn’t they... I mean, they watched the
films and they knew it was going onto the site, but I think if they
thought it was going onto YouTube… that would, they’d be so excited by
that, but obviously we couldn’t really do that. (UK)
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The issues with privacy concerns precluded making the videos public, however,
activities which required students to go onto Edmodo and comment on each other’s
artefacts would, the above comments indicate, encourage students more to create
and upload their material.

6.4.4. Familiarity helps with engagement
Where Edmodo had already been used outside the project, students had a greater
preference for it. In Poland Magda’s students were using Edmodo before the
project and the response here was:
“Because our students are using technology. They are keen on lessons
using Edmodo.” (PL)

6.5. Implementation of the videoconferences
6.5.1. Teachers’ uptake of videoconferencing
As with the use of the social platform some teachers had reservations about the
use of videoconferencing. Although videoconferences were highly rated as
elements of the methodology, because of the opportunity to develop the above
skills and because the interaction with other students was thought to be highly
motivating for the students, videoconferences were also thought to have a greater
potential than were exploited in the project. Part of the reason for this partially
unrealised potential was that initially teachers were reticent to become involved in
them.
“I do think there should have been more, but it’s possible that there was
a fear of the unknown or of a method that the teachers perhaps hadn’t
used before.” (HR)
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Planning was thought to be essential for a successful videoconference, not only
preparing the activities for the videoconference, but also the students and the
students and the technology. For example, where students were to present work,
the videoconferences are more successful when they have an opportunity to
rehearse what they are to say.
We helped the second ones.

We prepared our students before our

videoconference so they ... actually they knew more or less what to say,
they had prepared. (DK) (“Second ones” here means students presenting
in the second videoconference).

6.5.2. Activities in videoconferencing
A typical description of a videoconference is given here:
“during a videoconference, we even acted out a scene, then showed a
movie, the e-artefact that we had made, and then a comic strip we
made about this literary work… we showed all these stages to students
from other schools in a videoconference.” (HR)
“During the videoconferences we presented the literary works… what we
had done using the methodology. The students from the other schools
would also present their work to us. The students would talk to each
other, and we also had an informal part at the end that was particularly
interesting because the students wanted to share and talk about things
informally.” (HR)

Alternatively, the artefacts were shared beforehand, so that the students at the
other end could prepare questions about them.
“we sent the films over so they could watch them, so they watched them
in the classroom and then they came back to us, and then they had a lot
of questions on the films. Why we did that and what it meant, and how
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they did it, and whatever. And they also voted on which one was the
best one…. we got the questions, some of their questions, in advance,
which was good. Because some of them were very deep ... ” (SE)

Other activities planned were not related to the literary works, but instead were
along the lines of getting to know the other school.
one of our activities planned into the videoconference... um just a
test... we were interested to know what the Croatian children knew
about our country, so we did things... we asked them questions … it was
like a multiple choice... who's the Queen and showed them three
pictures, or a few things about football teams.. it wasn't anything to do
with reading, … It was just general….. they made up the questions.(UK)

The Denmark/ Poland collaboration entailed a two stage videoconference, followed
by a visit of the Danish students to Poland. In the first videoconference the Polish
children presented their recipes inspired by the book Mr Blot’s Academy (see
Appendix 5_1). The second videoconference was based on the Danish book
Glasboernene.
“the task Rikke and Heidi set for us, just to think prior to the
videoconference, what we think, what our students think how the book
will finish. They didn’t tell us before the conference, but during the
conference we were just introduced to everything, and then when they
arrived in Poland they told us what the ending was like and everyone was
speechless. We presented our own endings and nobody got it right.” (PL)

This task engaged the students in more depth
“what the Danish did that was more involving what they organised
because everyone was involved before the videoconference, during the
conference and then when they finally arrived and told us what the
ending was, everyone was a little bit …” (PL)
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The reflections of the Polish staff (Appendix 5_2) indicate that the interactions
were limited at first, with the younger students feeling uncomfortable with talking
in front of the cameras. Also issues with the sound system were apparent.
Another planned activity was for the Danish and British students to design a card
game and play it over the Internet (one set of cards can be seen in section 3).
“We had (planned) a videoconference where we played the game. So, our
Trump cards, and they had their own Trump cards and we had to play
against them. But they didn't upload their Trump cards. I don't know
why. We played ... they played the cards in the class…. they liked it.”
(DK)
“We did the rivers Top Trumps, didn't we... but we didn't manage to
swap them with another school. We did them with ours, so we did when
we were doing rivers, we made the Top Trumps cards but we never
actually got round to swapping... we were going to swap with Denmark,
yeah it was, but we just never got around to doing it. … It's just time. If
anything, it's time.” (UK)

Another activity used in videoconferences was to use iPads in parallel in order for
presentations to be viewed at the same time as the other class was being seen.
“I think that Ivan in Croatia had used it (Prezi) a lot. So he thought it
was a very good thing to use. And it also was a very good thing because
when we were in the videoconference, we realized that since we wanted
everybody to see each other on the screen, we could not also have a
presentation going on on the screen ... so since all of our students have
iPads, they could follow the Prezi when we were still having content on
the screen. So that was actually what started” (SE)
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6.6. Value of videoconferencing in promoting learning
In contrast to the social aspects of Edmodo, the interactions via the
videoconferences were felt to be extremely useful parts of the methodology for a
range of reasons.

6.6.1. They were an opportunity to display a range of skills.
Students could show and develop their digital competence, their communication
skills and their language skills.
“videoconferences are incredibly helpful in developing presentation,
communication and language skills. Videoconferencing allows students to
practice public speaking, which they’re definitely going to need later in
life.” (HR)
“Taking the challenge of going in front of the microphone and the TV
screen and starting to talk in English. So that was a good experience for
many of our students. And some of the students didn't want to be a part
of it and were hiding in the background ... but I think it's okay. Not all of
them have to be in front of the microphone.” (DK)

6.6.2. They were motivating due to providing a forum for competition
Because we had a bilateral cooperation with students from a Swedish
school, a kind of positive competitive spirit developed, in which the
students wanted to present in the best possible way what they had
created, and they also had the opportunity to compare their skills with
those of their classmates/peers. (HR)
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6.6.3. They provided an opportunity for students to feel pride in their own culture
The opportunity to present their literary traditions to students from other countries
fostered a sense of pride in their own culture, seeing them on a par with cultures
across Europe.
they were very proud of a part of their literary heritage, and they saw
that Croatian works of literature are in some ways similar to those from
other countries, and that they are no less valuable.(HR).

6.6.4. They provided a platform for the European dimension of the project
The European aspect of the project was very important for motivating the
students, but because of the limited interactions through Edmodo, this was
predominantly provided by the videoconferencing sessions. This extended beyond
sharing of artefacts, and developed into linking with other students to explore the
relationship of their own educational experience within a wider international
context, and to reflect favourably on their own abilities in comparison with
students elsewhere. This aspect particularly interested the children.
The

European

component

has

really

been

incredibly

important

throughout the project. The children are, of course, constantly in
contact with their peers in their school, in their country. This was an
incredible opportunity for them to find out that their peers in other
countries are doing similar things, to find out what they’re thinking,
how they present things… (HR)
I also think the European component was very important because the
children got a different perspective of themselves, and of our country.
This was because when they were working with students from a
developed country like Sweden they saw…they made comparisons with
the students in a way, and they could see that their competences were
similar to those of students in a wealthy country. They could also see
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that our [Croatian] way of teaching, that is the level of knowledge
acquired at that age, is comparable to the level of knowledge of
students in Sweden. So, in a way, they appreciate more what our
[Croatian] teachers are doing with them. (HR)
I think … they were really interested to find out about other children
and were their lives like theirs and were their schools the same… so I
think just from the point of view that they were interested in … other
students… what their schools were like… the Croatian school seemed sort
of relaxed… I think maybe that’s because they’re not wearing uniforms,
they all look more relaxed. I think they just really enjoyed finding out
about other children. Cause a lot of these children probably… won’t
have been to Croatia and some of them won’t have been abroad, so
they’re just interested to find out about children in other countries.
(UK)

6.6.5. They had an impact on students’ personal development
The videoconferences particularly were seen as having a lasting impact on the
students, by some of the teachers and they commented that the experiences
students had with the videoconferences had an importance beyond that of
engagement with reading.
“I would especially like to point out the live meetings they had. I think
these left an invaluable trace on the students, and that what they have
seen and experienced will follow them in certain decisions and in
studying when they’ve finished primary school… and I think this is a
really invaluable part of the project.” (HR)

Students developed confidence once they saw their own abilities in relation to
other students.
“some people would say - no, no I don't want to ask anyone. And I didn't
force them, but once we were getting on with (it) ...

they kind of
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changed, and they wanted to get up in front and ask because it was fun,
and they were not that good at English ... I think it was very good that
they (at the other site) were not English, but Croatian, because you
know, this brought out (responses such as) ... ‘wow, we're good at this!
And we can ask them’ ... so they liked that as well.” (SE)

6.6.6. The role of videoconferencing in mainstream education
Some teachers thought that, although this was an effective means for students to
learn and develop, there would be diminishing returns in conducting something like
this regularly, as the novelty was a motivating factor for the students, unless it was
integrated intrinsically into the students’ work.
“I had my colleague and she did this ... you know, she got this class in
the States ... and then they had this time difference, and she had her
class coming in earlier to be able to talk to them and they thought it was
fun for a couple of times. But not anymore. Then it was just ... you know
... a lot to do ... routine ... so again, I think, you do it once in a while
and... you know why you're doing it I think... you need structure - this is
leading to this and this is what we're going to do after” (SE)

Other teachers felt that this impact would only be sustained if the activities
themselves became integral parts of the students’ experiences.
“I think to have a real impact on the children, for the rest of their lives,
it's kind of got to be, like a day-in, day-out ... it wasn't like that, was,
the whole school drive that they're gonna continue with... I think then it
would have an impact, but as something that you do for a year, I don't
think it would have a long-term impact.” (UK)
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6.7. Individual differences of students
Although it was not amongst the original set of research questions, the issue of
individual differences between students and the impact this had on the
effectiveness of the intervention arose. The question is, does the use of e-artefacts
improve the engagement of all pupils to the same degree, or are there
characteristics of the learners that alter the effectiveness, either positively or
negatively?
To date, the following factors seem to have an effect.

6.7.1. Language skills
One of these is the language skills of the students. Those who were particularly
good at English found that their involvement was more effective. In the Polish
classroom one student who was normally very shy became much more confident,
due to a combination of talents in ICT and English.
“I think she discovered her talent. She suddenly found that ‘I’m good at
this ICT and my English is brilliant – for my age’” (PL)

6.7.2. Co-operability
Another factor is that, because co-operation is a core part of the AMORES
methodology, this presented more of a challenge to introverted students. These
students are typically more likely to be already engaged with traditional classroom
approaches, and so the combination of less potential for development (because
they are already realising their potential) and more challenging activities may lead
to this not being a beneficial exercise for these students.
“For example some of our students who are very good students, very
high grades, they had a problem they were introverted and they had a
little bit of a problem for social co-operation. This is what we’ve noted.
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That if you are very very good, then you have a problem with teamwork.
It’s not only about knowledge and skills, but also social skills. “ (PL)
“I had one instance, one of the girls who had very high grades and I think
she had a problem with co-operation. When I saw there was a problem I
asked her teacher “is her English high level or low level?” because I
thought it’s the language barrier. “No, she’s brilliant in English” but she
had a kind of moan on her face and she was a little bit uneasy that there
was a situation where she had to co-operate. And this is actually our
fault because we hadn’t discussed it.” (PL)
“A few groups did really well ... and another group, they didn't do well
at all… it was about cooperation. They need to work together, and I told
them - this is like two things, to work together and then use the
technology and understand the book.” (SE)

6.7.3. Maturity (or media literacy?)
For some students their lack of maturity led to poor decision-making about content
(although this could also be limited understanding of how to properly exploit a
visual language of media). Creating the artefacts is not just about understanding
the books and the technology, but also about what is appropriate content for a
video, rather than include something because it “looks cool”.
“I also think it _is_ very difficult for some. Some would choose directly,
they would say - no, this is not good music. And some would say - well,
I'd love have to have this smiling lion at the end! Why would you like to
have a smiling lion, this is about Selma Lagerlöf, Or a cute cat, or
whatever. What does it have to do with this? ... so - is it good? Yeah, it's
good time for discussion, I think. Why doesn't it go together? .. They
want to be cool, somehow, … they still do it now in grade 8. Some of
them. But they _are_ kind of ... perhaps they're 14, you know, when it
comes to their (level of maturity) ...they might not be-“ (SE)
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6.7.4. Academic focus of students
The methodology was also thought to have a differential impact on students, with
those less able academically benefiting from it more than those who were more
able. Being able to express themselves through another medium other than text
helped these less academic students to contribute, and narrowed the attainment
gap between those students and the ones who normally excel.
“Some of our students are allowed to listen to the book, instead of
reading the book. And then the second difficult thing for them is now, if
they have to write ... about the characters in the book. So for them it's a
help that they can make it in a picture, or illustrate it in another way,
and that's also an example of how the gap between the good students
and the less able is getting smaller.” (DK)

Students that normally were not engaged with academic work were particularly
helped by the AMORES methodology.
“last year he didn't want to do anything, except for things like this.
Because he really likes ... he thinks differently, he goes about matters
from .. if he comes to maths, for instance, he can look at something and
he wouldn't do the correct thing, you know, as you would expect, but
you could always tell what the answer would be. So he's very creative.
But he doesn't want to do things. He can kind of be stuck, not doing
anything. But if you ask him to do something like that ... he'll come up
with new ideas and new ... for these students it's been I think very good”
(SE)

This enthusiasm due to the additional engagement factor of using technologies
extends to creative writing as well as literature. Whereas before children did not
like writing poetry, now they have the opportunity to do more with them
technologically, the desire to write them has increased. This applies to all abilities,
not just the less able students.
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“before, if the children actually write poems - oh, it's boring, and now
they like it! They have to ... first they have to write, then they have to
recite their poems, recording them, and then put them in Google
Classroom. So I can see and hear them. … right now I have poetry in 4th
and 5th grade. And they keep asking me, "Can we do more?" They want
to make their own poems. They want to make a lot of them… It's not
boring. I don't hear "it's boring" so much when we use all the programs.”
(DK)

6.7.5. Age of students
A third aspect is the ages of the students. Although younger students feel they
benefit more in terms of acquiring digital literacy than older ones do (cf. section
3), their inexperience with language, and with technology, as well as with
groupworking, means that they can be less autonomous, which can mean the
activities require more support with younger children (and note the additional
support the methodology needs across the board already – section 5.3.1).
because of the age of our children it took time after… we couldn’t let
them go into the ICT room to put it together themselves because…they
haven’t got the skills to do it at that age… that was time-consuming as
well.” (UK)

For younger students the texts were divided into smaller parts of appropriate
length. The individual parts were covered in more depth before the e-artefacts
were made.
Other variations attempted were with the size of the groups involved. The Croatian
teachers found that, although students preferred working in larger groups, it was
more productive when students worked individually. However, the children also
struggled with working on their own, which has been observed above (section
5.3.1) is a constraint of the methodology and thus is more problematic with
younger children.
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“Since the children I was working with are small, it was very hard for
them to work on their own, although we did work in groups, students
worked on their own, and they worked with parents.” (HR)

6.7.6. Results-focused v. explorative-creative learners
Some teachers observed differences in how their students responded to the task of
creating artefacts. Some students saw the activities as an opportunity to explore
and create the artefacts and have fun with the concepts. Others focused on
producing the artefact as quickly as possible so they could move on to the next
thing. The additional benefit of the AMORES methodology in maintaining students’
focus on one particular book has less opportunity to have an impact on the resultsfocused students.
“some people want to finish and get on with things and do something
else, but especially the one class, they really loved the filming part.
They're so different, my classes, … The one ... they're really creative.
They really loved this thing that they could film and they could do these
things - oh we can do that! and we can do that! and we can ... you know,
if you give them a task like this they'll all start thinking about it, while
the other class is more like – ‘hmm, this is what we're going to do, what
are we going to do next? What do we have to bring in?’ You know, more
like point to point. Check, check, check” (SE)

This is a spectrum, with those who are insufficiently results-focused also running
into difficulties with the methodology
“It's always when it comes to the end, some people want to do it a little
bit better and some (say)... ‘oh, let's do it’. And then you have these inbetween people,... and I tried to keep the time schedule a bit strict
because (the explorative-creative students say) ‘we have to go away (to
complete it), and we have to ... ‘ (to which my response is) ‘no, you do
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not. You have to do it here. You have to finish it right now.’ Which, of
course, killed some of the creativity” (SE)

6.7.7. Difficulties with learning and disabilities
Offering the option of different forms of artefact for students can reduce any
disadvantages encountered by students with particular difficulties. One example is
students that may have problems communicating verbally being allowed to produce
text-only artefacts rather than videos.
“I think one of the guys has a bad stammering problem, so that would be
... he never hesitates to do things, you know, if I ask him to speak, he'll
do it, but of course it's kind of ... “ (SE)

One factor to be considered too is that some students may find collaboration and
presenting difficult because of social anxiety. However, teachers noticed that
students known to be shy reacted in unpredictable ways to the opportunity to be in
videos, with some finding this a medium in which they overcame this anxiety. This
is discussed more in section 5.8.10 - students’ personal development.

6.7.8. Students who define themselves as non-readers
As noted in section 1, many students define themselves as people who
find reading boring, even though they may find individual books that
they enjoy reading, and this number increases with age. This attitude
persists even through the application of the AMORES methodology, and
the comparison between the pre- and post-intervention surveys indicates
that AMORES did not have an impact on this decline over time. The
observations of teachers indicate the difficulties with affecting this selfidentification.
“I had an interesting discussion with my students just before I came to
this meeting ... because they're reading books ... and they got to sit in
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their groups for 10 minutes and just talk about – ‘what do you think
about the beginning of the book, what do you think about the main
character?’ and stuff like that ... and then they got to go up front and
tell the rest ... and – ‘what do you think about the book?’ ‘Boring ...
Nothing happens’ ... and then someone else in the group said – ‘but I like
it.’ And I said – ‘you can't just say, “it's boring”. You have to explain why
it's boring’. And the thing they said was that – ‘I don't like to read’. And
that was the answer that you got also. They say it's boring because ‘I
don't like to read’. And they have sort of decided from the beginning – ‘I
don't like to read. I'm not that person that reads. Now this was a good
book, but I don't like to read’. Because they can also say that, (that) kind
of contradicts what they're saying. Either you like reading and love books
or you don't. And it's really hard for those who don't to change their
mind and come to the other side.” (SE)

6.7.9. Gender of students
Linked to the above category is the gender of the students, and boys also often
have less academic focus than girls. As noted in section 1, it is more often the boys
that are disengaged, where it was observed that masculine-themed books appealed
to students who claimed reading is boring, but still enjoyed reading books about
sportsmen and male heavy metal singers.
the difference between maybe a writing task and an e-artefact task was
the difference with the boys is greater...(UK)

Other factors may also be at work, such as boys identifying reading as nonmasculine,
“you're not _supposed_ to be a reader. It's not the tough thing to be. It's
more okay for a girl to say she likes reading. But the boys who do (read)
are the coolest. Because they're like ... they have so much self-esteem,
and they don't really care what others think. I had one this morning, and
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their group got up in front and then everyone, the girls and boys said, in
their group - oh it was boring. And he said - I loved it. It was the
greatest book I've ever read. I want to read more. And he's very good in
every subject. He wants to have good grades and so he doesn't mind. We
need to have the ... the guys that say that this is really good fun, and I
really love this book, standing up for the others and saying this is a good
thing to do ... and actually I think when the book Zlatan came out, it
was like that, because if they say it's boring, still they wanted to read
that book. “.- (SE).

6.7.10. Fluency with reading
One explanation for the self-identification as a non-reader, and which explains
some of the findings in section 1 on reading habits, is that this group of students
actually less competent at reading, and so finds the process of reading more
laborious.
“I was thinking that the ones who like it ... or most of them they're
quite good readers, they don't have to struggle at all with the reading ...
they can sit back and find it relaxing ... because I was also scanning
through a lot of these answers and I was thinking - it's such hard work.
It's hard work, it's not just boring, it's difficult, it's hard, it takes a lot of
time that I don't have and all these things ... so if it _is_ hard, that
makes it boring too, I think. I made that connection. But it's not the
whole truth.” (SE)
“I got this lovely comment from a guy yesterday, he's a(n ice) hockey
player and he does _not_ like reading ... I'm quite sure he's written that
on his papers ... and he said - now, Lena, this is just so hard work!
Because we were going to make a summary of the text they've just
written ... so get really deep into it, so that they can make this comic
strip later ... this is just _so_ difficult! And he was really struggling ...

GRANT AGREEMENT NUMBER: 540492-LLP-1-2013-1-HR-COMENIUS-CMP
WEBSITE: www.amores-project.eu
86

he's a good student ... he was just so honest and it was like he was, you
know, practising something that was very hard” (SE)

6.8. Assessment of the impact of the project
6.8.1. Overall assessment of the methodology
The overall impact of the AMORES methodology has been very important for
building up the skills, creativity and self-efficacy of the children in the schools.
“seeing a little bit from the outside ... I've seen two teachers being
much more aware of the importance of the expressing ... that children
can express themselves in speaking and in writing, but also in other ways
... in pictures and films and sound ... and it's spreading as in teaching at
our school - is using multi-modal ways of working instead of just reading
and writing. ... so seeing as where I'm sitting it's very, very positive.”
(DK)

However, one of the goals of the methodology, that it generates a stronger love for
learning, is not so evident (cf. the lack of change in the pre- and post-test data
assessing “love for reading” in section 2). The teachers doubt that this has
changed, but are confident that the methodology has improved the degree to
which students enjoy learning about literature.
“I think they were more engaged in the texts because of the digital
learning... At the time. But I don't honestly think it's going to have... it
would have necessarily a long-term impact.” (UK)
“I think it was a really good activity. They thoroughly enjoyed the
activity… um, I mean, whether it’s changed their attitude to reading, I
couldn’t say that… I’m not sure it will have… but certainly they, they
enjoyed… I think that doing the filming and making the e-artefacts… I
think they’ll always remember that. I think they’ll always remember
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that book, they’ll always remember that activity. Um, so I think they’ll
always sort of have a love for that book.” (UK)

6.8.2. Depth of engagement with reading
Not only did the teachers think that students enjoyed sessions on reading more,
they also thought the methodology improved the depth of engagement with the
reading material. This is partly due to the creation of an artefact requires students
to apply reflection and interpretation to their reading (c.f. Bloom’s taxonomy in
the literature review)
“because of the e-artefacts they got more into the book. They picked up
more details; they were more involved - immersed.” (PL)
“they got interested more, or they took a different look at the book.”
(PL)
“whether this has improved readership, we have to give it time. But
conscious reading has improved.” (PL)
“it's not just reading, because we can go into like ... now I'm going to
have to make a comic. What is different, what are perspectives, how do
you use the speech bubble and the thinking bubble and what do these
things mean?”(SE)

6.8.3. Role of technology
The fact that the activities were located in a digital technological environment was
seen to be one of the advantages of the project’s goals.
“it was the use of digital technologies in the AMORES methodology that
was very important because it is exactly in children of this age that an
interest in reading needs to be awakened. Their reading skills need to be
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developed, and with the use of digital technologies and the creation of
e-artefacts this was much easier.” (HR)
I can say that students today, students in the 21st century, who are not
like the students of ten or fifteen years ago, and teachers need to adapt
to these students in terms of the methodologies they use, they need to
choose a methodology that is going to spark their interest, increase their
motivation and prepare them for life in the 21st century. They need to
develop the competences that they will need in the 21st century, and I
think that this is exactly what the AMORES methodology has done. It
struck a chord with students today and in this way motivated them to
read and so on. (HR)

6.8.4. Importance of novelty in maintaining interest
Another common theme was that the value of the methodology was not simply the
introduction of technology, but that these technologies were varied. The
methodology recommended a range of technologies and this constant novelty was
also felt to be key to maintaining children’s interest.
“The students also displayed another characteristic – they would quickly
get tired of using a particular tool, so we tried to use as many tools as
possible.” (HR)
“Every time a new methodology is used well, it helps the teaching
process. This is because, as my colleague said, children are different
today, and in a way, anything routine kills their creativity. The more
different methodologies we have, the more we boost their creativity and
their willingness to work – particularly when these methodologies are
based on interaction with other students; that is, their classmates, or
students from other countries. This motivates them to work even
harder.” (HR)
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“Something new. If anything, it's new. That's why the videoconferences
worked, in a way. It's new. I think if you did it again this year with the
same kids it wouldn't have the same impact.

I think they get bored

easily now, children. It's hard to keep them entertained. Once they've
done something once, they kind of think ‘oh, I've done it now, done that,
tick that off, don't need to do it again’ So I think that's just the way
children are now, they've got so many things to be impressed (by), I
mean, it's still … the fact that you can sit here and sit in a classroom in
Croatia, even to me that still seems strange “ (UK)

6.8.5. Requirement of the methodology to focus in more depth on fewer books
One indirect aspect of the AMORES methodology was that, in order to create the
artefacts, students had to focus for a longer time on a book, this longer time spent,
plus the requirement to look at the book from a particular perspective, meant that
students delved far deeper into the books they were studying. Also, it is because of
the additional engagement and interest caused by the use of the technology that
students are able to remain focused on a single book, enabling the book to be
investigated in more depth.
“I think the main part in this that you have to stay very long with the
same idea ... you're working with the same thing, without it getting
boring, because that is the other bad part if you stay with something too
long - oh, what am I going to do next? So this kind of kept them ...
interested. Not all of them, of course, because some people want to
finish and get on with things and do something else, but especially the
one class, they really loved the filming part.” (SE)

It should be noted however, that not all countries allow schools the autonomy to
make this change.
“if we compare England and Sweden, we don't have this - we need to do
like a checklist, we need to do lots of things. But still very much of the
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time we feel a bit under pressure because we have so many things we
need to do ... this means that we normally don't have time to do things
properly. We would never have read a book for this long. And worked
with the book. But we did this time and we tried to make good use of
the time. So that was a huge difference from what we normally do.” (SE)

6.8.6. The opportunity to interact with other students
Another aspect of introducing methodology was also this presented something new
for many of the students, not only with respect to the technology, but also the
opportunity to create, and to interact with other students. This interaction also
helped the students learn from each other, and motivate each other to produce
material.
“The more different methodologies we have, the more we boost their
creativity and their willingness to work – particularly when these
methodologies are based on interaction with other students; that is,
their classmates, or students from other countries. This motivates them
to work even harder.” (HR)
“because we were presenting this for the creation ... people later on, so
they have been watching each other, discussing and doing, and then we
were gonna show it to the others and they had to be able to explain it so
also,” (SE)

Sharing the artefacts within the class also was very engaging for the students,
though some artefacts were more engaging than others. Videos that depicted the
other students were found to be most engaging and generated the most interaction
(for example, when compared to comic strips).
“we showed their comics and we talked about them and the other
students were amazed by the good pictures and things. But of course, it
was very little compared to the others that were involved and showed
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themselves, so it wasn't that engaging for the others ... and then I guess
a little bit left out.” (SE)

6.8.7. Development of students’ digital literacy
Students’ feedback (see section 3) reported a strongly positive response that the
methodology had increased their digital literacy amongst the younger students, and
a mixed response that the methodology had improved their literacy amongst the
older students. The teachers report that the methodology has definitely had a
major impact on their students’ skills.
The teachers confirm that the myth of the “digital native” has been overemphasised; that although children have access to a lot of digital content, this is
largely in a passive capacity. The AMORES methodology has encouraged the
children to learn about technologies which enable them to express themselves. For
many students this is a new function of the internet.
“Students are, of course, constantly present on social networks and [are
exposed to] some kind of internet content, but always… in most cases
they choose internet content that does not require them to be engaged,
that is, they prefer visiting websites which are only meant for viewing…
and that’s it. So we have now discovered a new function of the internet
which helps people in the contemporary world to either express
themselves or convey a message in a way that is different than usual.”
(HR)

For those students who were young enough for the project to be their first
experience of a social network, the AMORES methodology provided a safe
opportunity to learn how to behave in an online environment.
“they could see from the very beginning, before they actually join any
social networks, because their first social network is Edmodo, which we
used in the AMORES project because it’s very safe – so before they joined
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Facebook or any other social network – I was already able to have an
impact on them in that way, right from when they were seven years
old… so I believe that’s going to be very useful. “ (HR)

6.8.8. Second language acquisition
In addition to the opportunity to learn to present in the videoconferencing sessions,
language skills were also improved throughout the rest of the AMORES
methodology.
It took time for the students to translate their work, but it was good and
in the 6th grade... the English teachers helped us and used some of the
English versions to help them translate ... so their English skills are also
getting better from this project. (DK)

This was particularly helped by seeing the English skills of other (non-English)
nationalities
“Our students were blown away by the English skills of the (Polish) 4th
graders. Some of the 4th graders are very good at English and for our
students it was a good experience ... and some of them are very good“
(DK)

This was a skill involved in creating the digital artefacts, but also was developed
during the videoconferences. Students were given the opportunity to present their
work in English, though this was optional.

6.8.9. Development of ability to co-operate
The AMORES methodology also developed the ability of students to work with each
other and negotiate and compromise. All of the work was groupwork, which
required many new teamworking skills for the students.
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“One thing is practising how to agree on things, because they're four in
each group ... and mine, they didn't make a film, they made a Keynote
presentation, and they were supposed to choose one scene in the book or
something that happens, and tell the rest of the class, who hadn't read
the book ... and they all had to agree on one scene. So it was ... there
was some discussion there. So they practised that as well” (SE)

This process had to be scaffolded by teachers, to provide the students with a
structure to work through their negotiations.
“I said first you will introduce the book, what it is about, because the
rest don't know ... pick a scene, together, that you find interesting or
fun or scary ... because it was a cozy-scary ... and then, maybe read
aloud, or tell about that scene so actually it was an exercise in ...
communicating with each other and agreeing on one thing ... and there
were many conflicts in this group as well. And some said - I'm not going
to work with him! I'm not going to work with her! And some of them said
- well, tough luck, this is how it works! We have to work with each
other! So it was really interesting listening to them, how they solved the
issue, because I decided the group and they could not choose to work
with their friends as a part of this exercise ... and I hope they're growing
... as people. that is actually something we use when we grade them,
how well they can work with others.”(SE)

6.8.10. Students’ personal development
The benefit to the students generally in terms of engagement with classroom work,
and the opportunity to develop new relationships as a result of different activities
also had a beneficial impact. Teachers reported that providing students with a
wider range of activities in the classroom had positive benefits on their confidence
and self-efficacy.
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“When we looked at all 32 students and 16 in particular, we saw them
from a different perspective. They worked differently in the classroom,
in front of the computer, and then when they are set into a new
surrounding and they have to react spontaneously, they discover
different skills.” (PL)
““One of the most important things that the AMORES methodology
allows is to a certain extent a wider range of teaching possibilities,
particularly in the segment where we have students who find it hard to
express themselves, and it gives them an additional space to express
themselves in a creative manner that they were not previously able to.”
(HR)
“They have a chance to show another side of themselves ... or step out a
bit, I guess. in school ... just writing things down, or talking or
discussing, it doesn't really ask them to be themselves ... when they're
creating something and they have to ... we have to finish this or you
have to go get that or now we have to behave or whatever ... that kind
of brings out lots of things. Yeah, probably creating things.” (SE)

The other element that teachers noted was how unpredictable the students’
response to the opportunity was, in that some students that were particularly selfeffacing normally became much more forthcoming when given the opportunity to
present themselves in video.
“some girls in my class last year surprised me, They were a bit more...
they seemed a bit more outgoing and they delivered... more confident...
and I thought that would be... I thought if it is on camera they might
even go more into their shell... a couple of them didn't... a couple of
them just stayed the same... they were a bit shy or retiring... Whether
that's down to using technology I don't know but... um, I think when you
do different things it appeals to some kids more than others”. (UK)
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“she's a very good student, she's kind of shy and if you ask her in the
classroom ... really doesn't step out, you really want ... come on and
show yourself, but she thinks she's bad at English ... she's very good at
Swedish, and also a very good English student so ... this kept ... it's
something in her. But they were working very well as a group and you
can really see that it was everybody who was performing and doing
things ... And <>... she's also kind of, not really showing herself a lot,
and all of these are actually kind of shy ... a bit in the background, (SE)

6.8.11. Impact on staff’s digital literacy
Some staff reported improving their digital literacy; others did not. This entirely
depended on how they rated their previous ability with technology.
A factor brought up by the teachers is also that, although the range of tools used
by the methodology is extensive, it is not the particular tools themselves that are
important to incorporating technology, but the process of identifying, selecting and
implementing tools that is relevant. In this aspect, the actual tools considered and
which may have an impact in the future, is far wider than those listed in the
project. Many more were considered and not included, but may be in the future,
and for the teachers engaged in the project, the process will continue, with many
more technologies and tools identified and used in the future.
“the AMORES methodology convinced me even more of the benefits of
using digital tools, and I also learned to use some new tools which I
didn’t know about before. Also, as I was looking for tools we would use
in this project, I found sources that I will continue to use as I look for
useful things.” (HR)
“working the AMORES project I found out about many tools … just by
looking for one you go through five, six or ten more that you may not
have known about before, and you will use them in another subject or
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project… in any case I think it had a huge impact on our digital
competences.” (HR)

Others however found their opportunity to learn from peers was limited by the
time they had available.
“Some of the other programs and things that people were using sounded
interesting, but again, it was having the time to find... because when we
were all together we wrote, you know, I wrote some of them down and
they were saying this is... because we use that comic strip one that
Janet told us about... um, but they were talking about other types of
comic strip programs and they all looked really good... um, but again, it
was having the time to search for them and use them, wasn't it..” (UK)

6.8.12. Impact on staff experience
For the teachers too, the project had a beneficial impact, due to the demands it
placed upon them to collaborate with colleagues on a project that was out of the
normal school activities. This led to more interaction and sharing of experience.
“I think our co-operation was better because you have to, right. Because
we have the same aim, we have the same targets. So I think it was good
for us. We usually communicate via email so this was a chance to work
more face-to-face.” (PL)

It has also enabled teachers to widen their practice in teaching. This isn’t always
directly related to the technology use, but also indirectly, in that in order to
enable students to create artefacts, this required them to also teach them a more
in-depth understanding of the work in order for the students to create the
artefacts and relate this to their own experience.
“I think that this methodology has improved the teaching process
because it has added a new component to the teaching itself – that is, an
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approach that involves creation to understanding a literary work. So in
addition to standard reproduction, it has introduced a component where
students would make their own changes, in a way, to the literary work,
depending on their personal life experiences or wishes.” (HR)
“I’ve been trying to do literature [on the reading list] in a different way
for years. I’ve been trying to do it online… so it isn’t something boring or
imposed on the students, but I’ve tried, with the students, for this to be
something that they want to do. Through the AMORES project and the
AMORES methodology I’ve realized that this is exactly that, and that it’s
a really good direction to go in, and they are creative all the time; I’ve
grown as a teacher in that sense, and I think this is the only right way to
go in terms of covering literature [on the reading list]…” (HR)

One of the advantages for teachers of the collaboration was to see the use their
peers in other countries made of the technology. For example, the Polish teachers
saw the additional flexibility that Danish teachers had in the programs they could
use because of the purchasing models of state education in that country, in that
the education authorities purchase licences for all schools in the area, so that the
schools can use the premium version of programs for free. Polish schools, have
little similar external support so, although a private school, Abis4Child has less
access to software.
“We checked whether they were available in Poland and they are, but
you get free to create video clips but not longer than 30s. The ones we
saw today were examples of – I don’t know how long - 3 or 5 minutes. In
Poland then you have to buy a licence and to buy a licence for each
separate computer … So I don’t think we are less advanced in using
technology but we have more restricted access to technology, even
though we are a private school (because) we have to pay for it. But we
are more aware of what to choose and pick and applied and ways for the
money to go.” (PL)
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The use of technology, and different modalities from text, also meant that the
AMORES methodology could be a liberating experience for teachers, encouraging
them to apply new skills and interact in new ways within the classroom.
“I think because we’re quite book-obsessed, because, you know,
obviously, in our profession we have to have a great deal of scrutiny of
our books, and what we’re doing in our books, so we feel, as teachers,
that we’ve got to set everything in our books, so it was quite good that
we had an excuse in a way not to put things in the books, to go and do
something more practical… um, and I think, you know, that I would
definitely do that again.” (UK)

The project has generated interest in the individual schools and meant that the
teachers engaged with the project have been in a position to disseminate their
practice to peers. This has also meant that the AMORES methodology has also been
used in other subjects and by the colleagues of those teachers who worked on the
AMORES project.
“So we have meetings once ... normally once a week, but sometimes
every second week, and we have tried to tell the others about what we
have been doing, and last term we did this in different meetings ... and
many have been interested in what we have been doing and want to ...
we tried to make good use of what others have done before us. Not to
have to invent everything from the beginning again.” (SE)
“the AMORES methodology has also had an impact on our colleagues,
who also, in a way, felt – because they saw us working – they felt safe in
a way, and they could ask someone how they were going to use certain
tools, and this is how we also introduced them, in a way, to the digital
world… which they hadn’t used before.” (HR)
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6.8.13. Wider impact on relationships between students and teachers
One area in which the AMORES methodology exceeded any expectations is that it
transformed the working environment of the classrooms. Learning literature was
often perceived as boring by the students, and this made them averse, not only to
reading, but to the entire learning process. By providing constantly novel activities,
and by focusing on the children’s creativity and individuality through the
production of the e-artefacts, this aversion was reduced, which led directly to
improved relationships between students and teachers. This is perhaps the most
valuable and transformative aspect of the AMORES project.
“I developed a different kind of rapport with the students; they began
looking forward to new units because they knew the teaching was varied,
and they began to see the whole field of literature [on the reading list]
differently… this is usually perceived as boring, and if not boring, they
are usually worried that they will have to do something too demanding,
so a certain level of stress is built up. This methodology does away with
stress, in a way, because the children have now seen that it isn’t only
important if the end result is going to be aesthetically pleasing, but it’s
important that it conveys a certain message… and every time that the
children start working on something individually, even if they’re all
doing the same thing, the results are different in 100% of the cases. This
means that an individual can be seen in each e-artefact. “ (HR)

6.9. Further work
6.9.1. Mainstreaming of the AMORES methodology
Although the changes have been substantial, the participants predict that longer
term these changes will be even greater, due to the limitations of a short project.
“we must be aware of, in the evaluation, that it takes time. We're not
talking about things that happen in a month. We've been working with
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this for a year now, and suddenly we can see that now it starts working.
So ... it has utterly changed the way we're working.” (DK)

This will also extend the types of activities conducted, with more books.
“Yeah, my sixth graders, they've just read a book, an e-book ... we
decided to have four or five of them pick the same book ... and our
librarian introduced different titles and they got to pick one in the
group ... and they've read them and now they finished up as a ... sort of
last thing while working with these books ... they made a book trailer.
And I said if they wanted, they could put it on YouTube, but they have to
choose that for themselves and they had a really good time. I just gave
them ... 2 lessons, 120 minutes, to do this, because ... it was just to try
it out, to try to use the iMovie app ... and they did really well, and they
had a really good time, and they said that next time they want to do a
bit more.” (SE)

The collaborative aspect and creation aspect could also be done more informally,
with students simply creating and sharing comic strips based on books they have
read outside of school.
(I'd also like to have this collaboration. You know when they're talking
about ... like, connecting with someone else ... and I was talking
actually to our librarian, if we could put up some kind of site where they
could put up their comics, all their reviews or something ... like a blog
... but it shouldn't be difficult, it should more be like a poster, so they
can come and look at it ... very easily get into it, they shouldn't have to
be that _interested_, they should just ... be able to go down there - oh,
look at this, this is a fun one! Oh, is it about that book? Oh, it's _she_
who read it! That would be very good fun. it should be very easy access
to it, so you don't have to be one of the reading crowd to do it. You
could be anybody, really (SE)
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This is not only the use of the methodology with regard to the creation of digital
artefacts, but also some of the indirect factors that have been learnt during the
project, such as the advantage of focusing on fewer books.
what I will tell the others ... even if we don't have like ten titles we
need to read ... during a year ... but still we very often find a very tight
schedule to have the time to do everything we're supposed to be doing
... but perhaps work with one book a bit more. Not have like the urge to
do ten books, but to do one and to do it properly. (SE)
And also I think sometimes ... like I did at the beginning of the spring
term ... autumn term? ... I usually have them go down and collect a book
for their own reading ... and then I said - let's not do that this time.
Let's go into the text that we're reading in class more thoroughly
instead, and discuss them and have them as homework sometimes, so
that they can really read it through and then they make comments and
write things ... so go more deeply into the text that we're reading,
actually. And staying a bit longer ... like I said, you know, doing this.
And also having them read text in groups, reading the same text.
Perhaps not the full class reading the same book, but if we have four
titles (SE)

6.9.2. Extending to other subject disciplines
All of the teachers plan to use the AMORES methodology in their work in the future.
Not only to develop the teaching of literature, but in other subject disciplines. It is
anticipated that this will become a mainstream part of teaching across the
syllabus. The methodology has been noted to be particularly successful for areas
that require deeper analysis and this is the key part to be translated to other
years, rather than a specific technology.
I’m going to continue using the methodology to the extent, also, that I
can use it before it becomes routine; that is, so that it’s a welcome
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change, especially with those works [on the reading list] which require
deeper thinking/analysis.(HR)
I’m definitely going to continue using the AMORES methodology with
future works – I’m actually considering right now which works these are
going to be in the coming school year. I’m definitely going to change the
tools, depending on the age of the students… the tools are going to be
more complex and more comprehensive as their digital competences
grow. But in any case, the methodology is absolutely going to feature in
my work to a great extent in the future.(HR)

6.9.3. Use of videoconferencing
The videoconferencing and the use of a social platform was also going to be
continued both with the schools involved in the project and with more schools.
“Since we as a school are well-known, and we have a wide circle of
countries that we work with on various projects or videoconferences,
we’re definitely going to continue using the methodology and this way of
working… we have a wide circle of schools that we’re going to share our
experiences with. Specifically, my class is planning with a French school
which literary works we’re going to cover together, and the older
students are going to do so too. So we’re definitely going to… this
European, but not just the European component – I think we’re going to
share it with other continents as well, that’s also been planned.” (HR)

The schools are continuing to use the methodology after the end of the project,
both repeating its use in teaching literature and also in other subject disciplines.
They still do it in the Danish lessons ... and in science as well. And in
history. … And religion. (In history) it's the Tiki Toki - the timeline. And
they can put in links, if they found a certain short movie or pictures ...
they can put it in the Tiki Toki. So they have a timeline that shows the
development. (DK)
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Some schools noted that the time-consuming nature of the process would mean
that, although they would definitely repeat the activities in further years, this
might not be practicable to do with every book.
“I think it’s difficult to do it for every single book… that you do… or but
I think the odd week like that for example, We’ll repeat that activity
this year,. Because they enjoyed it… it _does_ engage them with the
book but I don’t… it _did_ take time… You don’t mind doing it for a oneoff thing, but I wouldn’t do it every weekend, no… every month even…
do it as a one-off. “ (UK)

6.10. Suggested changes to the project methodology
6.10.1. Limitations in the online summer introductory course for teachers
The main criticism of the introductory summer course for the teachers was that the
course was constructed as an exercise in exploring the technology, whereas the
teachers would have found it more useful to be able to take what they were
covering in the online module, and try these out with their students, as working
directly with students on activities would have been more purposeful. With specific
tasks to do with their students over several weeks, and then the opportunity to
report back and compare experiences, the module would have had more practical
use in developing activities and practice within their classrooms. Also since the
module ran over the summer, many of the teachers did not have time to take part
in every session as each ran for only a week, for example the Danish teachers were
preoccupied with lesson preparation during the week that the introduction to
Edmodo ran.
Nevertheless, the creation of videos and comic strips was fairly successful.
Teachers stated that:
“Examples of different things were useful for new ideas.” (PL)
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“Good place to find new things that will be used in schools.” (PL)
“Sharing videos with students worked. Could have developed them
further or tried them in more detail with them if there was more time.”
(PL)
“Finding a good comic strip generator that is free is tricky.” (PL)

Though some would have preferred this section to be less explorative and more
directive.
“what I would have liked to have a little bit stricter, when we started
with the thinking about the different ... you know, were we going to use
that comic strip creative thing, or are we going to use that ... and that
was a kind of ... not really strict enough for me. I would like a bit more
structure” (SE)

6.10.2. Limitations in the online course regarding the introduction to Edmodo
When it came to the learning about the social platform in the introductory module,
however, the feedback was largely negative. There were a range of issues around
the use of Edmodo as a social media platform, including lack of clarity that it was a
social media platform, not just a content repository, and of how to use social
media in a teaching scenario. This could have been avoided by introducing Edmodo
earlier in the project. However, this is one aspect in which the participative ethos
of the project worked against the successful implementation. The intention was for
the technologies chosen to be selected based on the preferences and experiences
of the participants. This meant that Edmodo as a platform was selected as a result
of the first face-to-face workshop as the preferred social medium, as it has a
similar functionality as Facebook, but is designed specifically for use with schools
and is private and secure. However, the participants felt that this was too late in
the project cycle, and if the decision had been presented as a fait accompli to the
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teachers by the project team, this could have been presented at the face-to-face
workshop.
With this earlier introduction, the purpose of the platform as a social platform, and
the type of activities that could have been conducted within it, would then have
made more sense. As with the feedback on the videoconferencing (see below), the
teachers felt that these pedagogies needed to be demonstrated, so they could be
more effectively modelled.
“if, in the first workshop in England … we had learned Edmodo in that
time and all the teachers learned how to use it ... and we knew at that
time, from the beginning, that we had to use Edmodo, I think it would
be different, because it would have been better ... because we had
someone to help us to start with Edmodo in England, and then everybody
would know what to do and how it works. And then we'd know now we
have to go home and teach the children how to work with it. I think that
would've made a difference.” (DK)
“I think we should... I don't know whether it was up and running, ready
to go... I think the Edmodo, that's probably one thing we should have
done when we met as a group together, more of the online things that
we did… I think when you're so far apart, you're doing it online
yourself... I think we could’ve done more of that together in the same
room... it probably might be easier to use or you could've asked
questions… “ (UK)

The face-to-face workshop would also have been a better opportunity for the
modelling of effective teaching in social media platforms than a distanced module.
“sharing resources with other schools, having a look, you know, actually
looking on the laptop at what they use and having... for me, anything to
do with ICT I have to have a try at it otherwise I'm like... I can't...
someone says it to me, I'm like, I don't really... doesn't go in. I have to
actually get on the computer and have a go. “ (UK)
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There were also problems during the training course because not all teachers could
attend every week, and if they missed the relevant week, that meant that their
introduction to the technology was missing.
we missed the program at the beginning of the year. Because we didn't
know where to put all the things we made ... there was three or four
different places ... so if we'd had Edmodo from the beginning, we could
put everything in Edmodo… At the very planning, before ... that you
decide which sharing platform you're going to use…. You can use Edmodo
again, but use it from the beginning. (DK)

Very few registered with Edmodo over the course of the module, and that it did not
adequately convey the intent of using a social media platform for learning.
And we must admit ... we realized too late what kind of tool Edmodo
actually was. (DK)

The UK teachers expressed reservations about the use of social media at all stating:
“I think it’s good that children can contact others in other countries, but
how they get on contacting each other in Edmodo I’m not sure. In
England in particular where we have legislation about social networking
and things like that. I know it’s a secure server but I still think that’s a
big concern, particularly with our headteacher with regard to them
contacting other children even though it’s in an educational setting. It’s
just connecting with other people within school, especially with the year
group we’ve got this year, that kind of thing might be a sticking point
with the parents. I don’t know if other countries have the same
problems or not. It’s something we need to look into before we can say
for definitely. We’d need to get a better idea of what it is before we
presented it to the parents anyway, but that’s something we can put
forward at that time.” (UK)
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As with the suggestions about how Edmodo was introduced, teachers suggested
that a tactic for encouraging them to have adopted videoconferencing earlier
would be to demonstrate their use in teaching, as opposed to only showing their
use in meetings, which was for many teachers had been their only exposure to
videoconferencing.
“Maybe it would be a good idea to involve teachers who haven’t
participated in videoconferences before, to have them for the first time
–

both

children

and

teachers

–

listen,

watch

and

attend

a

videoconference but they wouldn’t have to take active part. This would
be just so they could get acquainted with videoconferencing as a
teaching/learning method, and the second time around would be much
easier.” (HR)

6.10.3. More use of the face-to-face workshops for planning activities
People felt that the bilateral co-operation needed more lead-in time and that this
is far more effectively done face-to-face than online. More opportunities in
workshops for planning the bilateral activities would therefore have been helpful.
“We started doing that in the last hour. We were saying if we had more
time now we could do this activity... we didn't quite finish it and then
you go back to your own little world and then you lose the momentum.
You just never do it. that second workshop... make it the whole second
day with more activities ... and planning.” UK

6.10.4. Clearer communication with deadlines and more prescriptive
A criticism of the project methodology was the amount of emails and other
communications from a variety of sources. With only a short amount of time
available to work on the project, teachers needed a more condensed email
correspondence, with tasks and deadlines laid out more clearly.
GRANT AGREEMENT NUMBER: 540492-LLP-1-2013-1-HR-COMENIUS-CMP
WEBSITE: www.amores-project.eu
108

I often felt that I didn't really know what we were supposed to be doing,
if I'm honest, particularly at the beginning, I felt a bit clueless, really...
um, I would've liked somebody to say to me, right, we need you to do
this by this date... there were loads of emails coming through from
various people, but they weren't always very clear on what we actually
had to physically had to do. I would've, you know, maybe you don't want
things to be prescriptive all the time, but in this case we could've done
with it being a bit more prescriptive.(UK)
it's always like a to-do list, you tick it off and you've done that and
you've got your deadlines, rather than it being on your email (UK)
for us this has been a time issue because I had one hour per week to read
through all the emails and check everything on the google drive ... and
they didn't have any time to work with this, so we had ... we have had a
time issue. (SE)

6.11. Suggested changes to the teaching methodology
6.11.1. Expansion of the methodology
Changes suggested by teachers in the methodology are not changes to the core
conceptual basis of the methodology, but simply to expand the aspects which are
most successful.
“I would perhaps add more videoconferences, more interaction with
other students, regardless of whether these are Croatian students or
those in other countries, but on the whole, more interaction, more
comparing of literary works, and more communication between
students.” (HR)
“I think we could have included more than one work [on the reading list]
in the project. I would have also found it interesting if my kids had
covered another literary work which was not Croatian, but if we had in
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some way exchanged works, and if we had – in this case for Swedish
students – interpreted a work of Swedish literature for them, and if they
had done the same for us.” (HR)
S: Yes, I also think so. I would also – if we could do it over again – have
the pilot maybe take longer… although it did take quite a long time, I
would personally have it take a little while longer. And I would also
have, if I could, more live meetings for students. (HR)

6.11.2. Creating a larger bank of examples of teaching practices using the
methodology
Another suggested development of the methodology was to build up a bank of
these ideas for other teachers to incorporate into their practice.
“ I think we needed a few more ideas about what we could actually do...
um, would you agree, we just needed more ideas about what, you know...
like we had the comic strips and Top Trumps and then we kind of got a bit
stuck, really. Some of the other schools, um particularly Denmark, seemed
to have quite exciting things going on... um, so if we'd been able to actually
have a go at them when we were all together we would've been more likely
to bring that into our classroom.” (UK)
In future iterations of the project, if each example created by teachers could be
centrally stored, then this would develop into a useful research, enabling following
implementations to become even more effective.
“then people want to learn how to use it. I think it's easier for them
now, because they can look at our examples... because we had nothing
like that at the start, so it's quite hard to visualize what was expected. “
(UK)
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6.11.3. Removing discrepancies between schools
The methodology presented to the teachers contained some elements that could be
addressed in further iterations due to issues with the discrepancies between
schools. Although the initial awkwardness in videoconferences between children of
different ages in different schools was quickly overcome, this could have been
avoided by selecting children of the same age to collaborate with each other. At
the ages of these students, even a two-year gap between age groups presented
issues.
“I think there was a discrepancy because of the different students in
different countries there were different age groups involved. I
remember when we first connected over the first videoconference with
Denmark that we were hosting. Our students when they saw the Danish
students on the screen were “wow they are so much older” as if they
were 20 years older. I remember they were, not shocked, but they were
all commenting “oh but they are older”. So I think that two years is a big
difference. Our students were 10/11 the Danish were 12/13. It was only
an issue just at the very beginning, but I think it may have had a little
bit of an influence on the whole process, on the co-operation maybe that
the younger students were a little bit shyer than the other ones.” (PL)

From the Danish perspective, it was less of a problem as the older students are
familiar with working with younger students however there were minor issues at
the start with the age difference. In Denmark, they originally had even older
students but switched to younger ones when they discovered the age ranges in
Poland and in Croatia. The opinion is that it would have been better to set a
smaller age range for the methodology. The Croatian teachers aimed to match
students of equal ages within their bilateral videoconferences:
“for example Grade 6 in Croatia got together with Grade 6 – and even
some older students – in Sweden. Also students from our school, those in
lower grades, with students from the UK.” (HR)
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The Swedish and Croatian collaboration deliberately avoided this discrepancy.
Because the Swedish school had two cohorts of different ages, they had more
flexibility about the age group that could be involved.
“They (Croatian students) were one year younger, just. But they were
the oldest ones, so we kind of decided on that ... ours, all my students
were to talk with Ivan's before saying we're 12 years ... and then they ...
the youngest. Because it wouldn't be too much fun for a fifteen-year old
talking to a 12-year old ... it would be very difficult, because ... as we
said before it's very important that you don't feel that they're superior,
much better or things like that.” (SE)

Also identified as a problem was the different levels of access to technology, which
creates differences in how children can collaborate across schools.
“if you do something like this another time, it's very important that all
the schools have the same access to computers. Some of the English
schools ... the children can't work with computers like our students. It's
the teachers ... maybe they have one computer, two or three or four,
and that's a problem when we can't work the same way. The gap is too
big. “ (DK)

6.12. Conclusions from this part of the study: teaching methodology
6.12.1. The project met its overall aims
Although the by-line of the AMORES project was to generate a love for literature,
the lead aims of the project were to
•
•

Improve literature learning across the EU by enabling students’ to engage via
a methodology based on creativity and collaboration.
Improve students’ and teachers’ digital literacy by creating e-artefacts,
promote critical reflection on their production and use in social
participation.
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•
•

Empower teachers by using new technologies to increase their pedagogical
competencies - ensuring an effective approach.
Sustainability - introduce a cross-EU component - learners share with peers
from other countries to enrich the approach by introducing a cross-cultural
virtual mobility element promoting a sense of EU identity.

All of these were achieved by the project. Details of these are described below.

6.12.2. The underlying conceptual basis of the AMORES project is proven to be
effective
Creating digital artefacts produces more in-depth analyses of books. This is for
several mutually-supportive reasons.
•

Creating an artefact requires a greater understanding of the text, as it needs
to be re-presented to an audience, and this necessitates deconstructing,
summarising, and applying a perspective on the narrative.

•

Students remain engaged for a longer period on the text, because of their
interest in the technological aspects, and so this enables a deeper
understanding of the text, simply by having worked on it longer. Without the
technology this interest would not be maintained.

•

The methodology is even more supportive of less academically-focused
students, as the multimodal aspect of the artefacts gives these students an
opportunity for self-expression they do not find in text-based activities.

6.12.3. Schools experience constraints when applying the methodology
Time was a particular issue for many schools, as finding the time to set up the
activities, and finding the additional time that the creation of e-artefacts demands
is also difficult. Teachers found that working with fewer books in more depth
would actually benefit students’ learning, however. Not all school systems allow
enough autonomy to enable this to be enacted.
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Another issue is that the methodology needs a lower pupil-teacher ratio for all
students to get the support they need. Finding ways to enable students to support
each other, or altering the tasks to match the support available may address this
problem. Maintaining working technology and the administrative tasks of uploading
artefacts and installing software was also demanding.

6.12.4. The structure of the methodology produces effective and engaging learning
activities

•

The steps described above, introducing students to the books and to the
texts, explaining both individually then combining to show the students how
to creatively express one using the other, is a clear and effective approach
that makes the process of acquiring both digital literacy and knowledge of
the literature meaningful and engaging.

•

Choosing appropriate technologies for the tasks that are planned, and
providing variety of technologies, are key elements to a successful
implementation

•

Introducing a reflection stage also consolidates learning, as it provides an
opportunity for students to articulate their choices of text and technology.

•

Above all, it is important to analyse the texts with the students to provide
the depth of interpretation and reflection that is required.

•

Useful tips, such as creating a logbook of analysis, helps with this
interpretation process, and also acts as a basis for the creation of the
artefact.

6.12.5. The AMORES methodology is successful in a far wider range of
competencies than reading
Although the project promotes literature reading and digital literacy it is in its
development of students’ personal sense of self-efficacy and co-operation that it
has its strongest transformative power. There were many stories of students that
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previously had not had opportunities to present their abilities finding a new
presence within their classrooms. Creating artefacts gives many students with
social anxieties or low self-esteem an opportunity to develop.
Students also build abilities in co-operation and in their language abilities. Through
their videoconferencing students acquire a greater knowledge of other cultures and
an appreciation of the strength of their own culture.
Although the success of the AMORES project is in the levels of engagement that
students have shown in both the activities, and in the depth to which they are
reading and responding to the books, there is no evidence as yet, that this has
translated to a love of literature, and a change in their reading habits. There are a
range of factors that limit children’s interest in reading, and these need to be
tackled in further work. These are around fluency in reading, and in teenage
cultural attitudes to reading, particularly amongst boys.

6.12.6. The AMORES methodology has a differential impact on different students
Creating artefacts has a beneficial impact on students’ learning but the extent of
this impact

depends on a range of individual differences between students. A

particular strength of the methodology is that it benefits most those students who
normally do not succeed within an academically-orientated environment, as the
creation of e-artefacts gives them a different forum to express their skills.
The collaborative aspects of the methodology also promotes engagement and
learning. However, this does not apply euqally to all students. Students that are
not collaborative will not be advantaged to the same extent, and may even be
disadvantaged, by the AMORES methodology. Finding ways to support these
students and encourage them to recognise the value of collaborative skills is an
important adjunct to our approach. This approach may be an opportunity for them
to form social co-operative skills, if properly scaffolded. Similarly with students
who tend to be result-focused rather than explorative-creative may not gain as

GRANT AGREEMENT NUMBER: 540492-LLP-1-2013-1-HR-COMENIUS-CMP
WEBSITE: www.amores-project.eu
115

much from the methodology, and finding ways for these students to vary their
approach to tasks may also be beneficial form them.

Younger students seem to benefit more in terms of digital literacy development.
Older students are more likely to already have the digital skills, so do not benefit
as much there (though those who are lacking in skills are given an opportunity to
catch up with their peers). Older students however, are more likely to have the
personal experience to interpret the texts more fully and the language skills to
take advantage of the international collaboration. As older students are also those
with less interest in reading, this also is a valuable differential impact.
Students with some disabilities such as speech impediments, or social anxiety may
benefit from being offered a range of artefacts to create.
What is evident is that by placing different demands on students, a certain subset
of students who did not normally do well in class were given an opportunity to
develop. Others who would normally perform well were not given as great an
advantage. The implication is that an effective learning environment is one in
which multiple teaching approaches are adopted, in order for each student to have
their different abilities an opportunity to be rewarded. For this reason we would
not suggest replacing all classroom activity with the AMORES methodology, but this
form of activity should be one amongst many.

6.12.7. Not all artefacts have the same impact
It was noted that in some cases teachers chose to have students create comic strips
as opposed to videos as these are quicker to create and so are less bound by the
time constraints classes operate under. However, videos in which students appear
create more interactive sessions when artefacts are shared and discussed. The
choice of which to offer students depends on the balancing act between these two
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drivers. Creating comic strips may also be an effective way to get students to share
and comment on the books they read outside of class.

6.12.8. Videoconferencing worked for collaboration, social media didn’t
In this application of the methodology, the videoconferencing was effective in
creating bilateral collaborative experiences that motivated students and provided a
forum for the development of a range of communication skills. The use of Edmodo
was confined to using it as a content repository. The reasons for this are that social
media platforms are far more difficult to use as social platforms for learning than is
videoconferencing, despite students’ exposure to Facebook. This is discussed
further in the section on project methodology.

6.13. Conclusions from this part of the study: project methodology
6.13.1. Model best practice in using social media
The role of the creation of e-artefacts to promote learning is fully understood by
teachers, the role of social media in promoting learning is less so. Although Edmodo
was used solely as a content repository, the feedback from the teachers was that
they were very satisfied with Edmodo used in this role. The opportunity to see the
artefacts, and to show these to students and to parents, was thought to be
extremely beneficial. The potential to use it as a platform for communication as
well, and as a space for learning, was not considered, but was not seen to be
absent.
In the introductory materials, more attention needs to be placed on clarifying the
role of social learning when it is online, and in creating models of good practice.
Demonstrating specific activities that can be conducted in social media platforms,
and structuring tasks that can be run with students, would help this aspect of the
methodology. If the introductory training module for staff is run alongside the
implementation of the methodology (a concept preferred by the teachers) then it
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would be possible within the module to provide examples of good practice in using
social media, and provide an opportunity to critique the teaching approaches being
conducted.
Longer term, educating staff about where potential risks lie in using social media,
and pre-empting a blanket rejection of the technology, is essential if students are
going to have access to the full potential of Technology Enhanced Learning in every
country.
The face-to-face workshops could be used as occasions to model good practice in
teaching using both social media platforms and videoconferencing. Presenting
actual teaching activities using these technologies while participants are colocated would help them acquire the skills to implement these as technologies.
Establishing a social media platform earlier in the project, as socialised interaction
takes longer to establish than the length of most projects, is essential.

6.13.2. Develop training in collaborative work
Several techniques can be adopted to facilitate the smooth running of
videoconferences. Having a dry run with the technology to ensure that audio and
video set-ups are working properly is one of these, although most schools are
sufficiently time poor to preclude this. Engagement between participants at either
end can be increased by having online interaction through social media, though this
also needs to be effectively scaffolded through set tasks. Artefacts were uploaded
ahead of time, though later in the evaluation social interaction is noted to be
limited.

6.13.3. Streamline project communications
One criticism of the project methodology was the communications from the project
team were too many to stay on top of. A simpler system, in which tasks and
deadlines are communicated, from one single source, with only the minimum is
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included would help teachers who are limited in the amount of time they have to
work on project administrative details.

6.13.4. Evidence for the value of a European-wide “collaboratory” for elearning
One of the benefits of the project has been that teachers in different institutions
have been able to share their knowledge of available software to support students’
learning. Furthermore, there has been international learning about how technology
is supported and implemented in different countries. There was also a request for a
bank of suggested learning activities to be available in the future. There is not just
technological and pedagogical learning that could take place, but administrative
and economic practice that could be shared, if a centralised platform for European
educators could be created, promoted and curated.

7. Findings from the AMORES project
7.1. About the project methodology
Although discussed thoroughly in the external evaluation, the feedback from
teachers threw up some points of learning about conducting projects which are
included here.

7.1.1. Online training courses in practice need to run in term time for a longer
period of time
This is so that teachers can test out the technologies and pedagogies with students
and have the course as a forum to raise issues; usually termed “just in time” rather
than “just in case” training. Also the summer is a time when many teachers are not
around every week, so having one topic per week will result in not everyone seeing
every topic.
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7.1.2. Online pedagogies need to be demonstrated face-to-face
Creating artefacts in the classroom is a new pedagogy, but one that contains the
essential familiar aspects of teaching, i.e. it is face-to-face. For the teachers, the
social media platform and videoconferencing platform were radically different
from their previous experience, videoconferencing less so because it links two
classrooms. The teachers quickly adapted to videoconferencing, but did not adapt
to using social media in teaching. To be effectively taught these modes, teachers
stated that they needed to have them demonstrated as teaching scenarios, and in a
face-to-face environment where issues could be easily addressed. Learning online
pedagogies while online is one step too far away from the familiar.

7.1.3. Clearer and more directed communication and target setting
The use of emails and of online spaces for tasks and deadline setting was too
problematic for the teachers with little time to allocate to communication. All
requested a single document with tasks and deadlines that they could refer to in
one place, rather than having the information spread across emails and websites.

7.2. About reading
7.2.1. Many children love reading, but do not read
There are a range of factors that prevent children from reading, even those that
express a love for reading. These are almost evenly split between things that they
choose to do, which they find more engaging, (movies, videos or having a life) and
the imposed things such as homework and tests.
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7.2.2. Many children say they don’t like reading, but do read for fun
Many children dismiss reading as “boring” but can recount books they have read
that are fun. The interpretation of this is that reading is not culturally acceptable
within their peer group, they have accepted the label, but this runs counter to
their experience of some books actually being fun to read. They don’t see this as a
contradiction.

7.2.3. The biggest drop-off in numbers as children age is of those who like reading
but don’t read
This implies that, simply by encouraging children to form the habit of reading, to
find the time to take time to do something they feel inspired to do, that the love
for reading can be maintained. Set texts may be an advantage here because,
although students who disliked reading resented having to read, for many of those
children who said they liked to read, but didn’t actually find time to do it, a set
text was the most recent thing they had read.

7.2.4. The largest group of students is those who don’t like reading but accept it is
important
The value of reading is widely accepted, even by the large number who find it
boring.

7.2.5. Apart from time, one of the main reasons children give for not reading is
finding the right book
The research indicates that the most popular books are those that are film or TV
tie-ins, fantasy, and teen drama. Possibly reading could be encouraged by libraries
buying in books of upcoming film and TV releases, and anticipating the demand for
these.
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7.2.6. For some readers, “boys” books drive them to read
Issues of perceptions of masculinity surround a reticence to read. Teachers note
that boys who are popular and have no issues around appearing “cool” are
confident enough to admit to reading, boys who struggle with status may adopt an
anti-reading stance to appear more masculine. This would explain why books with a
male-oriented content (footballers, heavy metal and ice hockey) were particularly
mentioned.

7.2.7. There is a divide between the experiences of reading for children
For many children, reading is an escape. For many others, it is more work. For
those that find it boring, it is the effort and slow pace that they draw attention to.
Teachers suggest that this is a literacy issue; that the slower pace is because of
their slower reading. Increasing fluency may help, but this requires an increase in
motivation. Shorter, simpler texts such as fanfiction (which also provide agency
and community status for contributors) or texts which provide narrative in a faster
pace (such as graphic novels) may provide the incentive to read before the fluency
levels increase.

7.2.8. The AMORES methodology does not change attitudes to reading
The creation of digital artefacts, although improves the learning about literature,
has not changed attitude to it. It appears that the issues with literature are too
culturally ingrained to be addressed by a learning strategy. However, in the longer
term, encouraging communication between students who love reading and students
who hate it, may enable changes.

7.3. Creation of artefacts
The creation of artefacts is an effective tool to encourage learning because:
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•

Students find the use of technologies to be more fun than writing

•

Less academic-students can express themselves more easily in other modes
than text

•

The re-framing of a story within the artefact forces the creator to adopt a
critical perspective

•

The extra length of time taken to create the artefact requires a longer
engagement with the text, and therefore a deeper analysis (and this longer
engagement is able to be maintained due to the greater levels of
engagement the students experience).

•

The

collaborative

nature

of

the

activity

teaches

teamwork

and

communication skills.
•

The alternative mode encourages some students who have self-efficacy or
self-esteem problems to discover new talents and present them to other
students.

•

The more engaging and participative nature of the process fosters better
relationships between students and between students and staff.

For staff the sharing of expertise with peers, and the process of implementing the
methodology
•

Improves digital literacy

•

Improves experience of teaching in that it makes their role more
collaborative and more fun

•

Is a chance to influence peers, as the methodology is becoming more
mainstream and is adopted by other disciplines within the schools

7.3.1. There is a gender difference in how visual artefacts are created
Only girls use manual techniques for creating images. When given the option, boys
will always use photomanipulation software to create images, girls will use a mix of
hand-drawn and digital design tools. To not enable analogue to digital conversion
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of images (which can be as simple as uploading photographs of hand-drawn images)
as part of a design process could be seen to be discriminatory.

7.3.2. The AMORES methodology encourages digital literacy for younger students
Almost all of younger students (ie 4th grade) stated that by using technologies in
the classroom they had improved their knowledge of technology by creating
artefacts.

7.3.3. The AMORES methodology encourages digital literacy for half of older
students
About half of the older students (i.e. 6th grade) who responded stated that they
knew much more about technology as a result of the activities, though all but a
few stated they had learnt something. The range of responses were much higher,
with some stating that they had learnt some basic techniques such as how to
upload materials, to others who were very contemptuous of the tools on offer. By
6th grade many students appear to be highly digitally literate and self-taught at
using some technologies. However, the AMORES methodology is extremely helpful
for those who are not so interested in teaching themselves, and who need refresher
training in technologies they have already been taught in the classroom.

7.3.4. The use of technology does make the classroom activities more engaging,
for a while
Students and staff both reported that the use of technologies made the activities
more interesting, but also commented that these had to be changed in order for
the novelty not to wear off. Having a range of different tools that are planned to
be used is therefore important.
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7.3.5. The tools and the activities must be carefully aligned
Considerable thought was given by all the teachers in choosing an appropriate task
to encourage the students to learn about the book, and picking the right tool to
support this task, e.g. Tiki Toki as a timeline tool because the analysis examines
the key stages in a narrative.

7.3.6. The book has to be analysed with the students
Although the creation of an artefact requires the students to adopt a critical
perspective on a book in order to re-tell it, the analysis of books is a difficult
process and the students have to be led through it carefully.

7.3.7. Think of additional tweaking of activities with students
Although the tasks and tools were aligned during the planning stages, another stage
before implementing the activities was a review of the structure of the activities,
for example, how the groups were to be set up, whether all of the required
technology was available, whether to examine the whole book or just a segment.

7.3.8. Have the students create a logbook
As the process of reading and analysing the book and then creating the artefact can
be a lengthy one, keeping a logbook can help order thoughts and ensure key things
do not get forgotten.

7.3.9. Have a stage after the creation of the artefact for reflection
As seen in the experiential learning cycle in the literature review, a key part is
reflection on the activity. If this is done as a whole class exercise, this can also be
motivating for the students to see each other’s work.

Videos (those in which
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students appear) appear to work best as shared classroom activities as students
find these more personally engaging.

7.3.10. Students needed support with technology and being kept on track
Teachers found that the levels of support needed for the AMORES methodology was
more than for traditional teaching and they found the pupil-teacher ratios a
constraint on effectively supporting them. Although the technologies were not
challenging, the requirement to upload material, and keep the technologies
running, was challenging. Younger students particularly needed more support.

7.3.11. Bringing parents into the process was very helpful
A key part of the AMORES methodology was the inclusion of parents workshops.
These were helpful in addressing concerns about the use of the technology and to
help them support their children’s work.

7.3.12. The AMORES methodology was very demanding on time
Creating artefacts took up much more time than the traditional writing of essays,
and this was seen to limit the degree to which it could be introduced. A
compromise was to focus on the creation of comics strips rather than videos as
these could be created and shared more quickly than videos.

7.3.13. Fewer books studied in more depth is a good thing
These time issues meant that fewer books could be studied, however teachers
found that this meant that the students read the books in more depth and
therefore learnt more effectively.
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7.3.14. The UK school system constrains autonomy for teachers and hence
creativity for students
Whereas most schools were able to introduce alternative modes within their
curriculum, the UK school system has much more accountability built into it, which
requires a degree of written work to demonstrate that various targets have been
met. This means that bringing in the AMORES methodology can only be done on a
smaller scale, although it can still be done.

7.3.15. Be aware of individual differences of students becoming manifest
Where a new pedagogical approach is implemented, individual differences between
students become apparent that were not apparent before. Other differences may
have an impact in unexpected ways. The individual differences that had an impact
on the effectiveness of the AMORES methodology are listed below (see section 5.7
for full explanations) and students need to be observed for these factors to identify
if they need additional support.
•

Language skills. i.e. how good is their English, and how confident are they in
their English proficiency (not the same thing) in an international
collaboration

•

Ability to co-operate, some highly competent students are not comfortable
with co-operating, some students have limited negotiation skills

•

Maturity (or media literacy), when creating artefacts they may just put
things in “because they’re cool” rather than relevant

•

Academic focus. The AMORES methodology aims to address some of the
imbalance between academically-focused and those that are not engaged.
Although this levels the playing field for students, those who previously were
high-flyers may not be in a new pedagogy and could feel alienated by this

•

Age of students. Though the younger students have more to gain in terms of
digital literacy (on the whole, though many older ones are also not highly
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digitally literate) they may also struggle with creating artefacts and
collaborating and so need more support.
•

Results-focused v. explorative-creative. Some students may still see the
creation of artefacts as something to just “get done” and want to move
quickly onto the next thing. This means that they do not fully have the
opportunity to explore the narrative and engage with individual perspective,
meaning interpretation and so on. At the other end of the spectrum, others
may get so caught up with the process of creation, they do not finish. Both
extremes need to be supported to move somewhere towards the middle.

•

Learning difficulties. These can be verbal, such as stammering, meaning that
talking on a video may be difficult, or students with social anxiety, with a
similar effect. One remarkable effect of the AMORES methodology is the
number of students who were normally withdrawn in class who suddenly
came to the fore in activities. Be prepared for either response.

•

Students who define themselves as non-readers/Gender differences. As
noted above, some students do not engage with reading because they have
created an identity in which they define themselves as someone who does
not read. This is more likely amongst boys than girls. Although the AMORES
methodology may not address this self-definition, it still has proven more
effective in engaging them in analysing the books. But don’t expect to like
them any more than they do.

•

Fluency. The AMORES methodology does not address fluency directly, though
may motivate some students to try reading more. However, it is likely to
surface issues with reading difficulties and could be an opportunity to
address these.

7.4. Social media
The social media platform chosen was Edmodo. This was intended to be a
collaborative social platform, enabling students to communicate with each other as
well as contribute to each other’s work. In the Dahlsveen storytelling model in the
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literature review, it was also intended to be part of the feedback mechanism
between storytelling and audience. In the project however, it was used solely as a
content repository.

7.4.1. Edmodo addresses safety concerns
As a closed, private space, Edmodo met the safety concerns of teachers and
parents.

7.4.2. To use a social platform as such requires dedicated time for interaction
Specific activities requiring interaction need to be integrated into the students’
engagement for them to happen. These pedagogical modes also needed to have
been modelled for the teachers in workshops for them to be sufficiently familiar
with them as a teaching technique.

7.4.3. Social platforms take much longer to adapt to than other technologies
Unlike other technologies, social platforms require a development of an online
identity, a sense of the space as a social space and the development of a range of
complex communication strategies, as well as a feeling of being accustomed to the
functionality and to become engaged with a community, particularly when this is
exclusively online. These elements take a much longer time than was possible
within the lifetime of the project.

7.4.4. Social platforms are perceived to require proficient language skills
With the age of the students, and being in an international community of students,
the participants were understandably self-conscious about their language skills and
would have felt exposed writing texts to children from other countries.
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7.4.5. Lack of interaction as a result of lack of visibility
The large amount of artefacts on the platform overwhelmed students, and with no
direction as to which artefacts to look at and comment on, no interaction took
place. A more directed approach, perhaps based on the bilateral collaborations,
may have encouraged more participation.

7.5. Videoconferencing
The videoconferencing was very successful at:
•

Encouraging second language acquisition

•

Developing appreciation of others’ and the students’ own cultures

•

Provided motivation for the students to create their digital artefacts

•

Provided the audience reinforcement and reflection part of the Dahlsveen
storytelling cycle.

7.5.1. Uptake would have been quicker and more widespread if it had been
demonstrated to them
Many teachers on the project felt uneasy about using videoconferencing as a
teaching tool at first, because they had only seen its use in meetings. In future,
this pedagogy needs to be modelled for teachers to see how it works in practice for
them to feel comfortable with using it.

7.5.2. Preparation is key
Trialling the software and hardware in advance is very helpful in enabling the
videoconferences to be effective, as is giving the students the opportunity to
rehearse what they want to say. Sharing the artefacts beforehand meant that the
students could be prepared in their responses.
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7.5.3. A bank of activities to conduct in videoconferences would be helpful
Throughout the project different bilateral collaborations interacted in different
ways. Most were highly successful. Teachers stated that they would find it helpful
to have examples of these activities for future interactions.

7.5.4. Make sure the students are the same age at both ends
Where there were mismatches in ages of two years or more, this created a more
stilted and awkward interaction at first.

7.5.5. It gets better
All teachers reported that the second videoconferences were better than the first.
Students were more confident with presenting material and room and equipment
set-ups were more effective.

7.6. Changes to the AMORES teaching methodology
The AMORES methodology was a success in achieving its aims, and achieving further
transformations in the learner experience beyond its aims, although the social
media aspects were not tested, due to the issues listed above. With the social
media aspects effectively put in place in the future, it may well be even more
successful.
Modifications that the teachers requested were more of the same.

7.6.1. Teachers want more videoconferences
The interactions between schools were so rewarding, and were the highlight of the
students’ experiences that having more of them would be the only thing teachers
would change.
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7.6.2. Teachers want more example of practice
Teachers pooled their ideas as part of the project methodology, and these will be
useful for other teachers adopting the methodology, however, a useful resource
will be in the longterm to pool all resources from teachers using the creation of
artefacts in the classroom. This is possibly an avenue to explore in the future.

8. Case studies
8.1. Case study 1 Denmark
8.1.1. The state of the art at Skaegkaerschool, Denmark
8.1.1.1. The learner context
What is the size of the school?
400 students age 6 to 16. It is a Comprehensive School covering primary and lower
secondary school. Staff: 26 teachers, 4 administrative, 2 technicians.
What is the socioeconomic profile of the learners. Average.
What is the general educational attainment of the learners at the school. An
overall the average country score 59 and the score of our school is 58.
Are there any special requirements of the school (for example does it specialise in
a particular subject? Does it develop specific support for homelearners, challenging
behaviours etc): Skaegkaerschool is a standard Danish public school including some
children with special needs.

8.1.1.2. The literacy context
Does the curriculum include separate classes in developing reading skills and, for
instance, writing skills and grammar?
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The methodology is that the teacher of Danish differentiates within the same
class. This means that each teacher has pupils of all levels of reading
competencies. However the very least able are given lessons in minor groups,
where they are developing especially their reading skills – sometimes as courses in
reading recovery classes at the Municipal Centre of Reading.
If so, how many hours per week are dedicated to literacy teaching? Very difficult
question to answer because our separate classes main goal is to develop reading
skills for pupils who are having difficulties, but there is a lot of literacy education
in that too…
Is literacy education included or linked to specific courses? Included
What is the teacher-pupil ratio in literacy teaching or in subjects dealing with
literacy?
1 teacher per class (17-28 pupils)
What learning resources are there for the pupils? (For example how well is the
school library stocked, do individual classrooms have bookshelves, are there any
events organized/run by the school which help to promote/encourage reading?
We have got a well-stocked school library and free access to the public library 5
km away. Every pupil has access to the library at all times and one obligatory visit
once a week. The youngest pupils (age 7-10 yrs.) has boxes with books in the
classroom. Every morning the pupil has 20 minutes of reading before the lessons
starts.
Along with that the pupils have got access to e-books. In fact we see more and
more pupils reading e-books. For the least able there is access to a database with
audio-books.

8.1.1.3. The curriculum context
What syllabus do the learners have to engage with (e.g. type and number of
literature works)?
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We do not work with a specific syllabus, but with so called “Common Objectives”.
These “Common Objectives” describes literature of different genre (type),
themes, decades or centuries and authors. The Danish-teacher chooses literature
and methodology.The national objectives in the form of the subject, aims, central
knowledge and skill areas (end objectives) and form level objectives are binding.
Does this include only national or also non-national literature?
The “Common Objectives” separates literature in Danish, Scandinavian and
foreign literature and all three types must be represented. Some Swedish and
Norwegian short stories must be read in non-translated versions.
How are the learners assessed, both summatively (through exams) and formatively
(for example, checking to see if they have read the literature they have been
assigned).
There is a combined summative and formative on-line assessment in all subjects
several times during the 10 years the pupils are attending the school. It is a
national on-line adaptive assessment, which has at least 2 purposes. 1: to
determine the attainment. 2: to give the teachers “tools” to improve the quality
of the lessons for each pupil.
Along with that the pupils are assessed every second year to determine their
actual reading skills. This is followed by conferences with a representative from
Municipal Centre of Reading where the possibilities of improving each pupil’s
reading skills are discussed.
Before the pupils leave the school they assessed in reading skills, writing skills and
grammar in written examinations and in Orally exams covering knowledge about
literature and understanding and interpretation of literature.
How does knowledge of their subject tie in with learning outcomes in other
subjects, e.g. history, geography, foreign languages, etc.?
When it comes to history and geography there is an almost direct compliance
between reading skills and the outcome of other humanistic subjects. Foreign
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languages are a bit different because there is put a lot of weight behind speaking
the foreign language rather than reading. In Science and math the reading skills
are less important.
What kind of teaching/learning strategies are employed with the learners? (For
example reading at home and writing book reports; pairwork or groupwork,
presentations to other students; keeping a reading diary/journal (online or
offline)).
In Denmark we strongly believe, that using various learning strategies, is the way
forward…Every morning there is 20 minutes of reading. Every pupil finds his seat
and reads as much as possible…During the day: Working in pairs and in groups is
very common. The work is presented and is given feed-back from other pupils and
of course from the Teacher. Quizzes are created along with other Cooperative
Learning activities. Of course a reading diary and a lot of book reports are made.
Do any of these strategies already include the creation of e-artefacts?
Yes. Often used is creation of Photostories, Power Points/Prezi, Film presented on
School Tube (Youtube-like partly closed platform). Animoto, Goanimate
Do any of these strategies already include collaborating online with other learners?
Yes but we simply do not use it enough.

8.1.1.4. The technology context
Which platforms, software, technologies do you use for the following activities (if
you don't do these activities just write "don't do".
•

Managing students’ learning (i.e. what virtual learning environment or
learning management system, does the school use?) Mindmeister. Selfcreated wikies.

•

Creating websites. Not used very much.
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•

Creating media artefacts such as video/audio/slideshows (PowerPoint,
MovieMaker, Prezi, WavePad) PowerPoint, MovieMaker, Prezi, Slide Maker,
Animoto, Tiki-Toki

•

Blogging (Wordpress, Blogger, your VLE). Don’t do

•

Discussion boards (this might just be your VLE, but it might be something
external) Our Intranet has facilities where discussions can go on.

•

Social networking (Facebook, Ning, Linkedin) Facebook

•

Sharing documents (e.g. Dropbox, Cubby, intranet) Dropbox. Intranet

•

Conducting synchronous meetings (Skype, GoToMeeting) Skype,

8.1.1.5. The learners in the project
How would you describe in general your learners’
•

Reading literacy? In a Comprehensive School there is a big difference in the
pupils skills and motivation, but our School is in general a little above
average

•

Digital literacy (for example, are they familiar with a range of different
software, networking platforms, if so which ones?) They are not familiar
with networking platforms – in fact we don’t if there is any Danish platform
for discussion. But they do know e-books and software attached to reading.

•

Levels of engagement and motivation?

•

As mentioned before there is a pretty wide variation, but the pupils are
willing to make an effort and is working hard.

•

Knowledge of, and interest in, their national literature? Apart from Hans
Christian Andersen the pupil take no interest in whether it is a Danish Author
or a foreign, but perhaps we are offering the pupils more Scandinavian
literature. A lot of Swedish literature is promoted in Denmark

What media do your learners normally use for reading (paper, tablets, phone,
audio, e-readers?) Mostly Paper but we see more and more tablets used as reading
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media. All pupils with reading difficulties are offered pc’s with reading
programmes.
At a guess, how much time do your learners spend reading a week, typically? We
haven’t got statistics about it, but 5-15 hrs.- Average 12 - I presume.
How relevant do your students see the content of the syllabus to their future
careers, or their personal development? They know that reading is very important.
We do not work with a specific syllabus, but they know that being familiar with the
different genre(Types) of literature.

8.1.1.6. The intervention at the school
Participation in a Pilot is always at some point connected to some uncertainty –
because, as it is a pilot, there will be uncalculated events.

8.1.1.7. Local decided conditions for the Pilot
We were participating with 2 classes – 4’th grade (Age10—11 years old), 31 students
and 6’th grade (Age 12 – 13 years), 38 students. All AMORES – lessons lead by 2
teachers. Heidi Timmermann Tolderlund and Rikke Svane Christensen supported by
dep. Headmaster Asger Skov Nielsen.
At the beginning we planned on having older students in the project, but changed
that when we realized the age of the students from Poland, Croatia and UK.
It was also decided that even though our students were young and perhaps not so
familiar with English language - as much as possible of the Pilot was to be carried
out in English.
We also defined the texts to be read and made into e-artefacts as both literature
and texts related to other subjects than Danish (e.g. religion).
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8.1.1.8. Before the Pilot actually started
The Teachers made a great effort trying to be familiar with as many e-tools as
possible firstly among the ones we already had licenses to but also discovering new
tools – Such as Lego Story Starter, which we bought. They also tested the e-tools
together with the Studens.
Before the Students even knew, they were going to participate in AMORES-project,
the teacher of English language began to prepare them for it by training the
reading of instructions and how to make good presentations in English.
During the Pilot
While testing the tools the teachers found out that by using “Reading Theater”
(The Students read the stories aloud to each other as a play, where you read the
different characters) was a very good introduction to the making of an e-artefact.
Example:
From April 7’th to May 13’th, 25 (75 min.) lessons
6’th grade (38 students, age 12-13) read:

Glasboernene (Children of glass/The boys made of glass) Author: Else Marie
Pedersen.
-The book was analyzed, the environment was described, the characters mutual
relationship and how that interferes with their actions was described, timelines
were made, and pictures and audio files were created. Analysis of the dramatic
structure in fiction was introduced by using “Berettermodellen” (Hollywood Model)
-Apart from our usual tools(Google sites, Word etc.) we used: Tiki-toki, soundation,
pixlr.
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-The Students engagement was much better than expected – especially the least
able performed very well using other methods than usual. The Students
participation was higher than usual.
-During this part of the Pilot we really realized that producing e-artefacts takes a
lot more time than expected, and we had underestimated the importance of having
a well-known platform for Sharing. Getting the Students to use Edmodo was
difficult.
-When we evaluated this project we discussed what the impact was. We came to
the conclusion that the Student may not be able to read faster, but when it comes
when it comes reading closely and interpretation there was a remarkable higher
level.
To get a closer knowledge please look at the uploaded e-artefacts on Edmodo, all
uploads are made public and we will gladly answer questions regarding lesson plans
etc.

8.1.2. Teachers’ discussion of the experience
A: Our first object was to talk to different teachers to find out which teachers
were interested and which classes fitted best into the project and we were a little
bit confused at the beginning whether it was... the age of the children... we had
some difficulties finding out how old the students were... because at the beginning
we were, just like the Swedes, we had older children involved in it, but when we
found out that it was younger children in Poland and in Croatia we switched them,
and then we got hold of [00:06:05] (unintelligible 1-2 words) and Heidi to take over
because we actually put it into our secondary, our higher secondary school... we
put the project there and then we moved it to the younger children.
M: Do you think it would have been ... do you think that was the right... because I
think at the start we weren't being clear because we didn't really have a
prescription about what age it should be, I mean, I think we were just thinking let's

GRANT AGREEMENT NUMBER: 540492-LLP-1-2013-1-HR-COMENIUS-CMP
WEBSITE: www.amores-project.eu
139

just do it with school children and just let's see who we can get ... do you think it
would've been better to have actually picked a specific age group for everybody to
all be the same age, all the children?
A: Seen from my point of view it would've been better because also when we had
the bilateral exchange for the boys, we didn't know that at the beginning, but
when we had the bilateral exchange one of the things that our children were a
little bit ... well, they're pretty young Polish children because they were 2 years
younger, and 2 years when you're 12 that's ... so it would've been ... it would've
made it easier but, on the other hand, we were with the class friends, we call it,
so we're ... our older students, they're familiar with working with younger children
at the same school because within our school we sometimes let the older teach the
younger children, so it wasn't ... when we get started and they were [00:07:54]
(unintelligible 1-2 words) it wasn't a problem. So that was just from the very
beginning, the very start of it ... so we had actually other teachers involved at the
beginning but then we moved it to (unintelligible 1-2 words) [00:08:13]
M: So what kind of things did you do with the students over the course of the
project?
R: Heidi (unintelligible 2-3 words) [00:08:25] to check out the programs ... we have
something called SkoleTube and we have a lot of e-learning programs so we started
to check out the programs and talked about which programs we want to start with,
and then we started with some of the programs that we already know. So in the
beginning the children didn't know the programs but Heidi and I found them before.
So that was in the beginning and then we tried the new programs and in the end I
think we tried 30, 40 programs ... I think we sent you a list.
M: It's interesting as well ... all of the students ... I'm jumping ahead a bit now, but
it has reminded me of a question which was that I went through looking at the
answers that you sent me about the questions, about what the students had said
what technology they wanted to use and would use in the future ... and all of them
were on the list apart from Minecraft Skin Editor ... so is this something that just
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one of the students came up with on their own, do you know anything about this,
where this Minecraft Skin Editor came from?
H: It's two boys from the 4th grade ... when ... superheroes ... I have in the group
two boys and they very much like to work in this Minecraft universe and one of the
boys knew this opportunity to make these skins ... Minecraft skins ... and then they
were allowed to make the superhero in that program and print it out ... so that's
where that came from.
M: Were there any other students that brought in their own technologies or did
they all tend to ... well, it's such a long list there's no reason for them to bring in
anything, but did any other students- ?
H: That was the only one.
R: We just used a lot of different programs.
M: Right. So that's because they're specifically like gamers and they'd already done
that somewhere else, I guess. And it suited their activity because it was the
superheroes ...
A: They actually ... I saw Rikke and Heidi they were working ... very keen on
finding programs that fitted into the description of the AMORES project, that they
were able to use within the frame of the project, so that was also the reason why
they went through those ... loads of programs.
R: And sometimes we used three programs at the same time, maybe one program
we used sound ... made their own sound, maybe another one for making pictures in
layers, and maybe the third one we put it all together. So sometimes we used 3 or
4 programs in one work.
M: Did that work better for them or ... did it make any difference whether you
used one or whether you used lots ... do you think it made it more engaging?
R: I think some of the other programs like Star Jumper ... the characters in that
program are very childish, it's more like fairytales, monsters, and sometimes it was
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difficult to use these characters in that kind of literature we have been reading. So
that's why it was necessary for us to have the opportunity to make their own
characters in Pixlr, for example ... the picture program.
M: That was about I think the most popular program that you used ... the question
about which was your favorite one or which one was the easiest, or which one
would you use again, Pixlr I think came up again and again (unintelligible 1-2
words) [00:12:49]
R: I don't think it's a problem for children to use different programs. They're used
to it. So it's not a problem for them.
M: ... using different ones gives them the experience of moving from program to
program as well, I suppose ...
R: And then because we had SkoleTube, that's a program that can put a lot of
programs together ... so that made it easier for us.
M: So you did the superheroes and Top Trumps thing ... we saw the Lego and the
Bible stories thing ... did you do any other activities?
R: Yeah. We made movie posters and we made fairytales in Story Jumper ... and
we made movies, movie trailers, book trailers ... a lot of things! Different things.
M: Which ones worked best? Were there some that worked better than others at
teaching the children digital literacy ... or getting them to learn about books, do
you think some engaged them more than others?
R: I liked Powtoons. We used Powtoons only in the end. Powtoon is a program
where the children make a presentation of something. For example, if they had to
tell something about the author or ... the graphic works, if they had to talk about
the graphic works or something like that, then they can put pictures and music and
text in one program, and put it all together. It's like a Powerpoint but it's better. It
can do more things.
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M: So you think it was more ... the thing that made some things work better than
others wasn't so much the activity, it was the technologies you used, that's the
thing that sort of made one work better than others as far as students go? What I
mean is, you did a lot of different sorts of things that ... some of them were talking
about fairytales, some of them were about superheroes, but the thing that made
the biggest difference was between whether or not they worked or not was the
technology rather than actually the activity - what do you think made the biggest
difference?
R: No, no. I agree that Powtoon is a fantastic program and it suited the 4th graders
very well ... but another program like Tiki Toki suited our 6th graders better
because that was better for the activity. It's a timeline program, so it suited that
kind of activity better ... because we're working with the Hollywood model ... I
think it's called that. For movies it's called the Hollywood model ... not know what
it's called. It's where you're going ... and finding the climax, and the point of no
return and ... yeah. That kind of thing. So that's why we chose the Tiki Toki
program instead, because that suited that activity the best.
M: It suited what you were doing with them.
R: We choose the program depending on what we wanted the children to find out.
M: Well, what sort of different things did you want the children to find out while
they were doing these activities then? What sort of ... were they all about retelling
the story or were they about discussing the characters or what sort of activities did
you ... what sort of things did you ask the children to do?
R: Sometimes they had to make their own stories. Sometimes they had to make the
character, like make their own superhero. Sometimes they had to read and also say
something about the author. Sometimes it's a timeline of a book. Sometimes it's
making pictures that illustrated the environment in the book - that's why we used
Pixlr, for example.
A: What I saw was ... the way they worked when they were working with the
fairytales ... sometimes they read the story aloud at the beginning, just to ...
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because when you're making something, an e-artefact out of a story, they had to
read the story very closely, much more closely than they used to because they're
going to retell it in this way that they've decided to retell it ... and I saw, I
followed the lesson when, they at the beginning of the ... going through a
fairytale, they started by standing up and they acted, themselves, with the story
and read the story out loud and actually started to ... like a reading theater,
reading the story while trying to play the different roles in the story. Just to get it
and learn the story ... who are these characters, and to be better, to get deeper
into the story, to make the e-artefact afterwards. ... so they actually started the
lesson by good, old-fashioned reading the story aloud to each other and playing the
different roles while reading
M: Because when I've been going through the ... so far this is the third interview ...
and I didn't do the second one with Croatia but Vedrana and Gordana did ... but
they were saying that that process is actually quite difficult for the students, their
students ... that whole picking out the important things, getting into the skin of
the characters, it's not something they normally do. Is this something that you
found is difficult for them ... to do that process that you just mentioned and did
this help?
R&H: No.
M: That's something they _can_ do quite easily?
R: Yeah. I think they find it easy, yeah. But they're used to acting. And they're used
to working with the stories when they ... from the beginning at school. So it's not
new for them when they're in 4th grade. That's like ... when we're working with the
Danish... short stories. We decided what they had to be aware of, like the
environment ... you have to read these chapters and you have to be aware of what
kind of environment is in these chapters. And then we talk about it and we make
pictures. So we decide for them what to ... we call it reading with special glasses
... now you wear the glasses and look for the characters, now look for the
environment, so it's something they're used to. So it wasn't that hard ... activities

GRANT AGREEMENT NUMBER: 540492-LLP-1-2013-1-HR-COMENIUS-CMP
WEBSITE: www.amores-project.eu
144

that caused trouble ... mostly it was actually the technology, to make the
technology work and upload. It's not actually the programs, it's the technology,
making it work.
A: Because to make it work ... because I think you can easily make it work for
themselves, they can easily make it work for a smaller group, but it's quite a big
environment to put ... to have the technology working for ... one of the classes is
37 students. And you know, when they were sitting in our big room up there,
working, 37 students ... perhaps with 3 or 4 different programs or software, then
it's quite a big challenge to make things like that work.
M: Is this just keeping the laptops running or the installations of the programs ...
that's the problem?
R: And sharing ... we had to share. And uploading. So everybody can see. And save
in the right place.
M: If the students are already engaging at that level and putting themselves in the
situation, and getting into the skin of the characters and using the lens from
different perspectives ... what extra thing is making an e-artefact bringing to the
learning? If they're already doing that, what does making an e-artefact, making
that digital thing at the end make different about the process?
R: I think the gap between the students is smaller.
A: It narrows the gap between the less able and the more able.
M: Because those aren't necessarily that academic? [00:23:47] (unintelligible 1-2
words)
R: I think mainly it's because of the reading part, no the writing part. Reading
_and_ writing. Some of our students are allowed to listen to the book, instead of
reading the book. And then the second difficult thing for them is now, if they have
to write ... about the characters in the book. So for them it's a help that they can
make it in a picture, or illustrate it in another way, and that's also an example of
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how the gap between the good students and the less able is getting smaller. They
get more [00:24:37] (unintelligible 1-2 words)
M: Do you think there was a link between how much they liked using the
technology and how much they got into reading ... the main thing that we're trying
to do the project is to try and get those less able students to like reading more. Do
you think that might have actually made a difference?
R: Yeah, I think it did. They liked using the programs. In fact, right now I have
poetry in 4th and 5th grade. And they keep asking me, "Can we do more?" They
want to make their own poems. They want to make a lot of them. And normally if,
I think before, if the children actually write poems - oh, it's boring, and now they
like it! They have to ... first they have to write, then they have to recite their
poems, recording them, and then put them in Google Classroom. So I can see and
hear them. And they really like it and ask if we can do more of that. So I think
when we used all the programs, they're moreA: They simply like it better. They're more keen on working with it.
R: It's not boring. I don't hear "it's boring" so much when we use all the programs.
M: And is this across the ability range from the less able ones to the more able
ones, or is it more the less able ones that are saying [00:26:43] (unintelligible 1-2
words) ...
R: Everybody. It's all of them. It's the good ones ... it's everybody, yeah.
M: Whereas before, it would just be the able ones that were enjoying it and now
everybody does?
R: Yeah.
M: How did you get on with Edmodo? In what ways did you use Edmodo and do you
think it helped?
H&R: (Laughter) It caused a lot of extra time for us!
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A: I can tell you that ... you know where I'm sitting in my office and those two
ladies when they passed by my desk they sometimes ... well, I saw a certain finger
pointing when they passed me, when we mentioned Edmodo at a certain point ...
that was actually, for us, the greatest challenge in the project, that was the
Edmodo part of it ... as a sharing ... I think seen from my point of view when I
looked at Rikke and Heidi when we were starting with Edmodo, I think it was
overwhelming for them. Just because we got so many different programs to share
things, we've got intranet, we've got SkoleTube ... and then another one on top of
that. That was actually ... I could see when I looked at Rikke and Heidi at the
beginning of the Edmodo era, they simply said, well this is ... not another one of
those sharing platforms!
M: Because the rationale behind choosing Edmodo was that there could be a kind of
social dynamic going on, that students could comment on each other's work, like it
and then discuss what was going on, or even just chat with each other about ...
just stuff ... and I didn't do the whole thing, I did just one month, June ... and
there was very little of that sort of ... I think of all the posts, and there were
something like 80 posts and only five of them were just about socializing and the
rest of them were uploading content, and not even the liking was going on ... was
that something that people just didn't want to get into? I didn't look at which
country it was or which countries were involved, but on the whole, was that not an
aspect that you wanted to get into, or didn't have time or ... what happened to the
social media side of it?
R: I think, one part is we didn't have the time. But the other thing, if, in the first
workshop in England [00:30:01] (unintelligible 1-2 words) ... if we had learned
Edmodo in that time and all the teachers learned how to use it ... and we knew at
that time, from the beginning, that we had to use Edmodo, I think it would be
different, because it would have been better ... because we had someone to help
us to start with Edmodo in England, and then everybody would know what to do
and how it works. And then we'd know now we have to go home and teach the
children how to work with it. I think that would've made a difference.
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M: I think the reason we couldn't do that from the project point of view is that we
only decided to use Edmodo as a result of that workshop ... so it was because of
the discussions that we had then we thought - aha, what can we use? and then
someone mentioned Edmodo, so really we probably just needed ... I don't know
whether or not we needed those discussions to happen at the project planning
stage? Do you see what I mean? Like a year before the project started, so that we
were ready with Edmodo when we started, but that's why that didn't happen, of
course ... it was a suggestion at that first workshop. So, yeah, maybe more
planning in advance about what sort of social platform so that we could've started
with it right from the start. You didn't find the ... you know, the online module
summer course thing where there was a week when people were using Edmodo ...
that didn't help, then? (Laughter) We know that didn't help, but could there have
been something we did differently there to make it help better ... or not?
R: I think if we'd started using Edmodo from the very beginning, it would've been
easier to use it as a social platform also where you can go and come and students
have discussions. Because we actually only used it in the end of the project, so it
felt, for us and our students, as something that - okay now we have to upload this,
and now we can go and look at the others. And that was it. And then it all stopped.
So we should've used it from the very beginning. Then it would've been easier for
the students also to go in and see - oh, okay, now we have to upload here, because
this is our work, and then we can go and look at other students' work and go and
comment. So if you've used it from the very beginning it's changed something.
M: And you think it would've been useful? It wasn't that you didn't think it'd be a
useful thing to do - you just didn't have time and practice at using it ... the social
thing would be a good idea?
R: Well, it takes time to get a thing going, like ... it didn't feel like a new tool for
our students, as something useful, it's just another place to upload. So ...
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M: Although, of course we did need one place ... yeah, I don't know a way round
that, because we needed somewhere to upload that everybody could've used, all at
the same time, because you needed to share with each other, so ...
A: What I saw, looking at Rikke and Heidi, they had the feeling, when it comes to
Edmodo, that they were chasing this wagon that was always a little bit ahead of
them. So you know, they were running for it and trying to get hold of Edmodo and
... it was as if Edmodo was a little bit ... we didn't catch up with Edmodo until the
last two or three months of the project. So ... and it takes - that's one of the things
we discussed, evaluating this - it takes much more time than you expect to get
used to things like that, and to start using it. It's not like snap your fingers and
you're there. You have to get familiar with it, you have to get used to it, you have
to use it. And if you're going to bring it into the classroom as well, it's not done in a
week. It takes a lot of time to do it.
M: Which is also a problem why doing it as a week in the module training thing - it's
like well, we've only got a week, we can't really get used to it in a week anyway,
and I think that was part of the problem with that summer school thing ... was that
only having a week to try something just isn't long enoughA: And that week was when they were having a lot of work at school in ... when
that course ran, they were ending one school year, starting a new one, because
we've got a different schedule than you've got in England ... end of JuneM: And I only found that out chatting to Heidi before the meeting started now ... I
think the assumption was, when we were putting the schedule together, was that
everybody takes the break at the same time and of course that's not true ... Also, I
think with the social stuff ... the difference is you can just ... it takes time to, if
you're trying to get students to socialize with each other over something like
Edmodo or Facebook or whatever, that's going to take a while as well, because it
just takes time to build up social connections with each other ... I think that
would've taken longer as well ... do you think that's true?
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R: And the language. The language can also be a problem because the smallest one
doesn't speak English so well. And it was not so ... took a lot of time for us, some
programs we just said it's [00:36:22] (unintelligible 1-2 words) you know ... and
some that we had to translate into English because Heidi and I don't teach in
English, so it took a lot of time when we had to teach the children to translate.
M: And of course, my experiences of children as well ... well, any students any age
is that they're more self-conscious about their language skills when they're in an
online environment. They feel more exposed ... they underestimate how good their
English is in a situation like that. They can communicate but they feel like they've
been exposed by having to write in English. I think that's an issue as well.
A: That was actually ... talking of this and in connection with Edmodo as well, I
think that was the reason why we chose older students, because of the language
skills. We knew that this relation between students from one country to another
could've been easier and more frequent if they'd ... because of the language. When
the Danish students, when they're in 6th grade and upwards, they can communicate
in English and they're pretty good at it. But the 4th graders, they're at the beginner
stage, so that was a challenge for us.
M: Do you think it worked better with the 6th graders than with the 4th graders
because of that reason or do you think there was no difference?
R: Yeah, it was better. In 6th grade.
M: And that was mainly because of the levels of English?
R: Yeah. Not because of the programs. No, the programs were the same. It's
because of the language.
M: Well, actually one of the things I looked at in the stuff that you sent me was
that ... there's that question did you learn anything from the technologies, and the
4th graders said, on the whole yes, and the 6th graders said, on the whole no?
R: (Laughter) Because we taught them well since the 4th grade.
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M: Also there were a few there, like your Minecraft Skin Editor people and there
was another student that just was talking about how all the video ... the stuff he
uses elsewhere ... do you think they've got more experience outside the classroom
as well, in 6th grade, of technology?
R: Actually, we had a discussion with some of the students about some of the
programs we've chosen. We chose Pixlr, and some of the boys in 6th grade, they
used to work with Photoshop ... so we had a discussion with some of the boys
whether they were going to use Pixlr or Photoshop, and also about, when we were
making movies? ... we chose MovieCut and some of the students wanted to use
MovieMakerM: But both of those ended up on the list - they did use MovieMaker, didn't they?
R: In the end we allowed it.
M: Do you think these activities improved the language skills of the students ... or
the AMORES methodology? Do you think their English improved as a result of what
you were doing?
H: Yeah, it did. It took time for the students to translate their work, but it was
good and in the 6th grade we also ... the English teachers helped us and used some
of the English versions to help them translate ... so their English skills are also
getting better from this project.
R: Especially the students that went to Poland.
M: So tell me about the Polish collaboration. So that involved two videoconferences
and then a visit. Were they good? Did you learn anything from doing those
videoconferences?
H: Our students were blown away by the English skills of the 4th graders. Some of
the 4th graders are very good at English and for our students it was a good
experience ... and some of them are very good at-
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R: Taking the challenge of going in front of the microphone and the TV screen and
starting to talk in English. So that was a good experience for many of our students.
And some of the students didn't want to be a part of it and were hiding in the
background ... but I think it's okay. Not all of them have to be in front of the
microphone.
M: And did the second one go better than the first one ... [00:43:10] (unintelligible
1-2 words) communication? Were they more confident in the second one than in
the first one?
R: We helped the second ones. We prepared our students before our
videoconference so they ... actually they knew more or less what to say, they had
prepared.
M: What was the book that you did? It was something about an alcoholic ... can you
tell me just a bit about it? Because in none of the references do they actually ...
they tell me a lot about the book and about what you did, but they didn't give me
the name of the book?
R&H: Children Made of Glass.
A: In Danish, if we translate it directly, it's called Glass Children. And in Danish, if
you're made of glass, you're a pretty fragile person. It's got different meanings, the
way I understand it.
M: They translate perfectly into English because it's the same. It would have the
same double meaning in English as well.
A: Both this and fragile and vulnerable ... and whatever.
M: So what did you learn about videoconferencing ... did you learn anything about
videoconferencing from doing that? Advice you could give somebody else about
doing videoconferencing?
H: Yeah, well, actually, I followed the 6th graders so now I'm in the 7th grade and
... my new colleague, I told her about the project. And we've been talking about
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holding a new videoconference with, maybe with the Swedish, with Lena. She
doesn't know it yet. But I will inform her ... about Xmas time. And then we will
work with a Xmas fairytale by Hans Christian Andersen ... maybe the Swedish have
a certain Xmas fairytale by [00:45:41] (unintelligible 1-2 words) ... and then we can
make something about that and hold a videoconference.
M: So you'll be continuing a lot of this stuff in this coming year then, as well? What
sort of things will you carry on - are you going to incorporate all this in what you do
year-by-year and which bits? What are you going to carry on doing the methodology
this year - the same sort of activities ... which activities are you going to carry on
doing?
R: I think more or less many of the activities we did during this year.
M: You'd do all of it again basically?
H: Yeah. More or less.
R: We didn't work with poems ... lyrics last year, but I work with lyrics now in the
4th and 5th grade, and ... so I used some of the programs ... I used [00:46:44]
(unintelligible 1-2 words) ... I used Powtoon, so I used the same program but in a
different way.
A: In different subjects.
R: Different ways, different subjects.
M: Oh, so which subjects are you doing it with now then?
A: They still do it in the Danish lessons. It was actually ... and in science as well.
And in history. Heidi's using it very much in the history lessons.
H: And religion.
M: So what are you doing in the history ... are you doing the same sort of activities,
or are you doing something slightly different? What are you teaching in history,
using this stuff?
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H: Actually, it's the Tiki Toki - the timeline. And they can put in links, if they found
a certain short movie or pictures ... they can put it in the Tiki Toki. So they have a
timeline that shows the development.
M: So the other collaboration I wanted to talk about was the one with the UK? So
you were saying about Edmodo, I think you were the only people to actually use
the subgroups in Edmodo - you created a subgroup for the superhero cards ... I
downloaded them all and they're great, I really liked them ... but what happened
with the UK? There weren't any UK ones. What was the plan there and what
actually happened with the UK collaboration?
R: I don't know. But they didn't upload their Trump cards. I don't know why.
M: Okay. And what were you going to do once they had uploaded them, what were
you going to do then? Were you just going to lookR: We had a videoconference where we played the game. So, our Trump cards, and
they had their own Trump cards and we had to play against them.
M: Oh, you did that.
R: No, because they never uploaded their Trump cards.
M: So you uploaded your cards, and then it just stopped.
R: Yeah. We played ... they played the cards in the class.
M: Did they have fun doing that?
R: Yes, they liked it.
M: ... that's from Antboy, is it? You did that because of Antboy ... the book Antboy?
R&H: Yeah.
M: So, do you think it had a good impact then, the AMORES project, do you think
that overall it worked, and what would be the main things that were difficult and
what were the main successes, would you say?
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A: What I thought, seeing a little bit from the outside ... I've seen two teachers
being much more aware of the importance of the expressing ... that children can
express themselves in speaking and in writing, but also in other ways ... in pictures
and films and sound ... so what I see Rikke and Heidi have ... and it's spreading as
in teaching at our school - is using multi-modal ways of working instead of just
reading and writing.
M: And did you have fun doing it? Did you enjoy teaching ... is it better to teach?
R&H: Yeah. Very much.
M: So you're glad you did the project then?
R&H: Yeah.
A: Definitely because ... what I can see is that Rikke is now working together with
another teacher and I can see that she's adapting it very well, and Heidi is working
with yet another teacher this year ... and they are taking things and using the ways
of expressing ... so seeing as where I'm sitting it's very, very positive. Now it's
spreading, but we must be aware of, in the evaluation, that it takes time. We're
not talking about things that happen in a month. We've been working with this for a
year now, and suddenly we can see that now it starts working. So ... it has utterly
changed the way we're working.
M: Right. Anything else you want to add?
R: I think it's ... if you do something like this another time, it's very important that
all the schools have the same access to computers. Some of the English schools ...
the children can't work with computers like our students. It's the teachers ...
maybe they have one computer, two or three or four, and that's a problem when
we can't work the same way. The gap is too big.
M: And also it's just occurred to me that all that stuff about Edmodo ... one of the
things we could've done is even before we started doing the whole let's create
some e-artefacts ... if we could've started Edmodo earlier and just got all the
children online, talking to each other in that [00:54:21] (unintelligible 1-2 words)
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and before the summer break last year, that would've probably made a big
difference as well.
A: And we must admit ... we realized too late what kind of tool Edmodo actually
was.
M: But then, that's about clarity ... I've already made that note ... the way that we
structured that course last summer just wasn't the right way to do it at all really,
so we need to go back and change that. But I think that's the only thing that didn't
work, really. Seems like everything else you did actually pretty much worked,
didn't it?
R: In fact, we missed the program at the beginning of the year. Because we didn't
know where to put all the things we made ... there was three or four different
places ... so if we'd had Edmodo from the beginning, we could put everything in
Edmodo.
M: If we'd made that decision right at the start, when we were planning the
project, that would've been a lot better.
A: At the very planning, before ... that you decide which sharing platform you're
going to use.
R: You can use Edmodo again, but use it from the beginning.

8.2. Case study 2 Croatia
8.2.1. The state of the art at Primary School Horvati, Zagreb
8.2.1.1. The learner context
What is the size of the school?
Primary school Horvati has 16 classes, two for each grade and cca. 300 students.
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What is the socioeconomic profile of the learners (for example in the UK this is
indicated by the percentage eligible for free school meals, other countries may
have other measures – any will do to help answer this question).
It is a public school and, in general, students come from average Croatian
families. During the last few years, due to economic crisis, the standard of living
is getting lower so larger number of students has a right to subsidized payment for
school meals.
What is the general educational attainment of the learners at the school (again –
being more familiar with the UK context I would place here the percentage
obtaining five or more GCSEs – other countries will have their own measures I am
sure).
We do not have standardised tests in our country for elementary school students.
We may analyse their success at the end of the semester or the school year on the
basis of their marks (e.g. excellent students, good students etc.)
Are there any special requirements of the school (for example, does it specialise in
a particular subject? Does it develop specific support for home learners,
challenging behaviours etc.)
The school has included children that suffer from cerebral paralysis in regular
work programme and for them (and also for other students with special needs)
provides specific support (assistants in teaching, teachers for children with special
needs and nurses).

8.2.1.2. The literacy context
Does the curriculum include separate classes in developing reading skills and, for
instance, writing skills and grammar? If so, how many hours per week are dedicated
to literacy teaching?
There are two extra hours a week for the students who want to learn more, as
well as for the poor ones who need extra help with Croatian. All the skills related
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to Croatian as the school subject (grammar, writing skills, etc.) could also be
developed in extracurricular activities, such as drama group, journalists or
creative writing. There aren’t some extra lessons for practising reading or writing
skills, or literacy in general.

Is literacy education included or linked to specific courses?
No, it isn’t.
What learning resources are there for the pupils? (For example, how well is the
school library stocked, do individual classrooms have bookshelves, are there any
events organized/run by the school which help to promote/encourage reading?
The School library is equipped only with basic stock of books that even doesn’t
cover needs for the obligatory reading list for our Croatian lessons, so students
also go to public libraries. The school organizes Poetry nights, which make reading
poetry more popular, both among students and parents. The school also
cooperates with the public library in the neighbourhood and teachers and students
attend different events organized there. Sometimes teachers organize meetings
with popular national authors of books for children.

8.2.1.3. The curriculum context
What syllabus do the learners have to engage with (e.g. type and number of
literature works)?
Does this include only national or also non-national literature?
The syllabus combines national and foreign books (the classics of West circle
literature, European and American). Regarding the type of literature works in
elementary schools, there are mostly novels for children, short story collections
and, rarely, books of poetry. They read approximately 10 books a school year.
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How are the learners assessed, both summatively (through exams) and formatively
(for example, checking to see if they have read the literature they have been
assigned).
Students are assessed by doing exams, writing essays, creating computer
presentations, mind maps and interactive blogs. They also get some reading
pointers, discussions about a problem that books address are held. Oral and
written assessments are combined.
How does knowledge of their subject tie in with learning outcomes in other
subjects, e.g. history, geography, foreign languages, etc.?
It depends on the book type. Novels with historical topics are partially related to
some outcomes of the history class and adventure novels of foreign authors
require knowledge of geography. Those collisions aren’t intentional and different
class syllabuses aren’t matched.

What kind of teaching/learning strategies are employed with the learners? (For
example reading at home and writing book reports; pairwork or groupwork,
presentations to other students; keeping a reading diary/journal (online or
offline)).
All books from the reading list are read at home. Students rarely write home
reports. If they write an essay they do it in school according to teacher’s
instructions (instructions are made for particular books and points of view). All
strategies are employed: individual work, pairwork, groupwork. Sometimes we use
web 2.0 tools like Prezi and Glogster.
Do any of these strategies already include the creation of e-artefacts?
While using web 2.0 tools students create presentations and graphic blogs (glogs).
Do any of these strategies already include collaborating online with other learners?
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Sometimes students work in pairs on one Prezi presentation, so together they edit
the same presentation from their homes using the same code.

8.2.1.4. The technology context
Which platforms, software, technologies do you use for the following activities (if
you don't do these activities just write "don't do".

•

Managing students’ learning (i.e. what virtual learning environment or
learning management system, does the school use?)

LinoIt (we have the interactive whiteboard for some classes)
•

Creating websites

Wordpress (our school journalists group publish online newspapers)
•

Creating media artefacts such as video/audio/slideshows (PowerPoint,
MovieMaker,Prezi,WavePad)

While learning about the media students create short movies in MovieMaker,
presentation on Prezi and interactive and graphic blogs on Glogster.
•

Blogging (Wordpress, Blogger, your VLE)

We publish school online newspapers using Wordpress platform.
•

Discussion boards (this might just be your VLE, but it might be something
external)

No.
•

Social networking (Facebook, Ning, Linkedin)
No.

•

Sharing documents (e.g. Dropbox, Cubby, intranet)

GRANT AGREEMENT NUMBER: 540492-LLP-1-2013-1-HR-COMENIUS-CMP
WEBSITE: www.amores-project.eu
160

We only share documents via e-mails.
•

Conducting synchronous meetings (Skype, GoToMeeting)

Students have been participating via videoconferencing for years and they use
Skype, Adobe Connect and Polycom.
Any other technologies used (such as virtual worlds, narrative learning
environments,)
No.

8.2.1.5. The learners in the project
How would you describe in general your learners?
•

Reading literacy?

Students understand what they read but their interest in reading as well as their
ability to concentrate decrease during the years. They have problems with
understanding books that are more abstract and books that contain some archaic
expressions.
•

Digital literacy (for example, are they familiar with a range of different
software, networking platforms, if so which ones?)

Students are digitally literate but they poorly use all options that the internet and
internet programs provide (they usually use it only for entertainment).
•

Levels of engagement and motivation?

Younger students are more dedicated and motivated, during the years their
motivation decrease so they read books in their free time very rarely.
•

Knowledge of, and interest in their national literature?

Students’ knowledge of national literature is based on the obligatory school
programme. In their free time they are fonder of reading popular foreign authors
(usually the books Hollywood blockbusters have been based on).
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What media do your learners normally use for reading (paper, tablets, phone,
audio, e-readers?)
They mostly use paper editions, and rarely e-books.
At a guess, how much time do your learners spend reading a week, typically?
Maybe, on average, two-three hours a week.
How relevant do your students see the content of the syllabus to their future
careers, or their personal development?
They don’t think that reading books would help them in their future life or
careers. In terms of personal development, they often think that reading helps
only in expanding their word fond or in expressing their ideas in a better way.

8.2.1.6. The teachers
For the teachers who will be teaching the learners engaged on the project, how
would you describe in general
The experience and understanding of the use of e-artefacts in their/your practice,
Using e-artefacts was quite useful because we reached the lesson goal involving
different strategy which made the process more effective and interesting. Also,
the e-artefacts remained accessible on the net, so more students could use them
when they wanted. Students could express their ideas and opinions in a different
way.
Their/your experience of international collaboration,
This is my first experience of this sort.Mrs Suzana Delic, a teacher from my school,
has collaborated internationally during numerous Comenius projects and has had
only positive experiences.
Their/your perceptions of technologies in education,
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The ways of teaching and presenting must be adequate to technological era
children live and learn today

8.2.1.7. You
What do you want to achieve for your learners?
I want to increase students’ motivation for reading national literature, to enhance
their literacy, to educate myself so I could be able to present teaching material in
a better way and to encourage them to form opinions which they will be able to
express in a good way.

What issues do you want the project to address?
Lack of motivation for reading national literature and the wrong use of internet
resources.
What do you hope to get out of the project?
Increased motivation for reading national literature and improving literacy (and
digital literacy).

8.2.2. The intervention at the school
8.2.2.1. First narrative
Sixth grade students involved in the AMORES project covered the short story
collection Priče iz davnine (Croatian Tales of Long Ago) by Ivana Brlić Mažuranić.
Twenty-nine students took part in the activities over the last school year (2014-15).
They collaborated with their Swedish peers in the bilateral activities.
The students made short movies in which they offered creative interpretations of
various story segments and creative retellings of particular narrative motifs. They
made digital comics, posters and presentations using web 2.0 tools. The students
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also exchanged experiences, presented their own work and commented on the
creations of others on social networks, and took part in videoconferences. During
the two bilateral visits they talked about their experiences in person. The students
used Movie Maker, iMovie, Pixton, Glogster and Prezi to make the e-artefacts, and
Edmodo and Skype to communicate, although they also used Facebook and Viber to
talk to their Swedish peers.
We were particularly pleased with the fact that students who were usually less
likely to participate actively in classes in which they are asked to interpret literary
works were in fact more motivated and as a result showed a far greater degree of
creativity and collaboration. We were also pleased that the various tools gave
those students who may ordinarily have showed less artistic aptitude more
opportunities for creative expression. In order to interpret the story segments and
present these through e-artefacts the students had to work harder on their text
comprehension skills, which in turn helped them develop both their digital and
reading literacy. Another advantage was the opportunity for the students to
practice their presentation, language and communication skills, and the
opportunity to compare the way different countries and cultures approach
literature in the classroom, i.e. the European element of the project. Parents also
showed a greater interest and involvement in school activities, which was a
positive experience. The students developed a competitive spirit and a pride in
their literary heritage. Finally, they had the opportunity to practice speaking to an
audience and to reduce the fear of exposure to [inappropriate] internet content by
discovering safe and useful platforms.
The students mostly worked on the activities in groups, which is sometimes not the
most effective method in terms of time management. Preparing students for
working on e-artefacts is also very time-consuming: they need to be taken through
the features of the tools they will be using, guided on what to look for when
interpreting a text, helped with choosing the best way to present their segment,
differentiating between the important and less important story details, and using
the appropriate language register, for instance, when making a movie. Students
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quickly tire of using one particular tool. It is important to always keep in mind that
the tools are simply used as aids in the teaching process, while the main focus is on
developing the children’s interest in reading, literacy, etc. The biggest
contribution of the AMORES methodology to the teaching process is that it allows a
blend of creativity and interpretation of a literary work on the basis of personal
experience and preferences. The teachers saw an increase in their digital
competencies and reinforced the belief that tools form a useful part of the
teaching process and add to the variety of teaching methods. The conclusion was
that more works on the reading list (both national and European) could have been
covered during the project using the AMORES methodology. The pilot could have
lasted longer as the children enjoyed the activities and experienced many
educational advantages.

8.2.2.2. Second narrative
For the past two years Primary School Horvati from Zagreb has been taking part in
a project called AMORES: An Approach to MOtivating learners to Read in European
Schools. The pilot was conducted over the last school year. Our primary school has
been part of international projects for many years and we were eager for our
students to be involved in a project that encourages children to read national
literature with the help of ICT. Two classes took part: class 1.a with 21 students
and class 5.b with 20 students. Both groups carried out project activities around
the novel Čudnovate zgode šegrta Hlapića (The Brave Adventures of Lapitch) by
the renowned Croatian author Ivana Brlić-Mažuranić.
The activities each class participated in were suitable for the children’s age – the
11-year olds in grade 5 wrote a play based on the novel, making sure the whole
class was included. They then assembled the props, prepared the costumes and
acted out the play. The play was divided into ten scenes, and the students
recorded each scene on video, subsequently adding English subtitles to their eartefacts. The movie clips were made in Movie Maker and IMovie, and the students
also made e-artefacts in Glogster in order to present the novel.
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The 7-year olds in grade 1 covered the same novel, but their activities were
appropriate for younger learners. They first listened to the novel in audio format in
ten segments, then assembled scenes from these segments in Lego. They were
helped by their parents who joined these workshops with enthusiasm. The scenes in
Lego were recorded on tablets and mobile phones and used to make comic strips in
Pixton and PDF.
The students used the social network Edmodo to communicate with other students
in the project, exchange e-artefacts, and find out more about the literary works
covered by students in other countries. They posted constructive feedback and
positive comments in an attempt to encourage their friends to continue working,
but also to improve their own efforts.
The students particularly enjoyed the use of videoconferencing as a learning
method within the project. Both the first and fifth graders were able to interact
with their peers outside Croatia, namely those from St. Mary’s Catholic Primary
School in the UK. During the videoconferences the children presented their work to
the English students and teachers, which significantly helped develop their
presentation, communication, digital and language skills. The tool used for
videoconferences was Skype.
The exceptional value that this project has added to our work lies in the students’
active approach to e-artefact creation, as well as an increased interest in the set
text given the new, innovative methods. The parents’ involvement in the
workshops and e-artefact creation has also meant closer ties between the parents
and the school. The parents have become more involved in the teaching process
and have come to understand it better.
The AMORES methodology has enabled the students to be creative and to express
their creativity through the use of ICT, which is familiar ground to them, all within
the teaching process and while covering set literary texts. Added value also lies in
the opportunity to use the AMORES methodology in other subjects, which we have
already done in Primary School Horvati. Finally, use of the AMORES methodology
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will lead to increased reading literacy, which is definitely a key aspect of the
education process.

8.2.3. Teachers’ discussion of the experience
G: How would you define the AMORES methodology?
I: One of the most important things that the AMORES methodology allows is to a
certain extent a wider range of teaching possibilities, particularly in the segment
where we have students who find it hard to express themselves, and it gives them
an additional space to express themselves in a creative manner that they were not
previously able to.
G: How did you use the AMORES methodology in practice?
I: We used the AMORES methodology in the way that we split up the teaching
process into a few segments, the first of which was introducing the children to the
tools they were going to use, and after that we did an analysis – spoken – of the
literary works that we were covering in class. We then combined these two
segments into a whole. We would focus on a particular segment or part of a literary
work [part of the set reading list], and then we would choose the tool that we
thought was most suitable in order to express our views and thoughts on the
literary work. We mostly used tools that had a visual component because children
today are more oriented towards visual presentation.
G: Can I ask another question? So this is the part that refers to creating e-artefacts,
and when you created the e-artefact, what would happen then?
I: When the e-artefacts were created, the children gave presentations to explain
the intentions behind the creation and what they focused on the most.
G: Did you have videoconferences with other schools and did you share e-artefacts
on Edmodo?
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I: We had a bilateral cooperation with a Swedish school, and of course, we had
videoconferences, and we also shared e-artefacts on Edmodo.
S: With students in lower grades I used the AMORES methodology in the way that
we first read the literary work [part of the set reading list] and we split it up into a
few parts. These parts were appropriate in terms of length for first graders. Then
we covered these parts in more detail, and then we used different tools to create
e-artefacts. We then talked about… discussed the literary work on the basis of
these e-artefacts.
G: Okay, so this was the first stage when you made the e-artefacts. You talked in
class. Did you then share these e-artefacts with students in other schools… did you
do that on social networks, in videoconferences… how did you do this?
S: In the next stage of the methodology we showed the e-artefacts we made, in
videoconferences, to students from other countries… and this was done in the way
that, for example, during a videoconference, we even acted out a scene, then
showed a movie, the e-artefact that we had made, and then a comic strip we made
about this literary work… we showed all these stages to students from other schools
in a videoconference.
G: Okay, and then you also shared these e-artefacts on social networks… how?
S: Yes, on Edmodo, a social network that is particularly safe, so we were very
satisfied. Parents also got involved. We shared our e-artefacts, we saw/watched
those made by students from other schools, and as I’ve said, also involved the
parents who were very glad to see all that we had done and the others had done.
G: Did you discuss anything or comment or grade e-artefacts on Edmodo?
S: Yes, students commented on all the e-artefacts we saw, and tried to give
constructive feedback, to the extent this was possible given their age. They also
tried to give a kind of grade in Edmodo so that there would be some kind of
feedback for those students that had made a particular e-artefact.
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G: Which aspects of the methodology were particularly effective and what do you
think needs changing?
I: We tried out the methodology in different ways. We tried having the students
work on their own, in pairs and in larger groups. It turned out that students liked
working in larger groups best, but this was not so productive. It was most
productive when each student did their part of the task on their own. An important
component of creating e-artefacts and using the methodology was analysing the
literary work beforehand. This is because students don’t yet possess the
competences required to tell the important bits apart from the less important
ones. So we always tried to focus, with each particular student, on the part which
he/she found most interesting. The students also displayed another characteristic –
they would quickly get tired of using a particular tool, so we tried to use as many
tools as possible.
I: Following the pilot, my conclusion is that the videoconference part was useful in
a number of ways. Because the students showed their digital competences, their
communication skills and their language skills. Also, because we had a bilateral
cooperation with students from a Swedish school, a kind of positive competitive
spirit developed, in which the students wanted to present in the best possible way
what they had created, and they also had the opportunity to compare their skills
with those of their classmates/peers. Likewise, they were very proud of a part of
their literary heritage, and they saw that Croatian works of literature are in some
ways similar to those from other countries, and that they are no less valuable.
G: Do you think that this analysis of the literary work, the creating of mind maps,
should be an integral part of the methodology?
I: I think so, yes, because the methodology was formulated in order to help in the
teaching process, when analysing a literary work, and not the other way around. So
we’re using the methodology in order to better understand a work, and to
encourage students to read, and not vice versa.
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S: Considering the age of the students I was working with, I think it was the use of
digital technologies in the AMORES methodology that was very important because it
is exactly in children of this age that an interest in reading needs to be awakened.
Their reading skills need to be developed, and with the use of digital technologies
and the creation of e-artefacts this was much easier. The children really grew very
interested… and all the works that I’ll be covering in this way in the future, or in
some other way… we have succeeded in really getting the children interested in
reading works [on the reading list] as early as in Grade 1. I think that for students
at this age this is a very important thing which happened during the AMORES
project. Also, they worked mostly in groups. Since the children I was working with
are small, it was very hard for them to work on their own, although we did work in
groups, students worked on their own, and they worked with parents. We got the
parents very actively involved in creating e-artefacts, and I consider this very
important as well. This had a particularly positive impression on me, and gave good
results.

What I

would

change

would be…

I would

perhaps add more

videoconferences, more interaction with other students, regardless of whether
these are Croatian students or those in other countries, but on the whole, more
interaction, more comparing of literary works, and more communication between
students.
G: Can you tell me how the videoconferences worked?
S: The videoconferences were bilateral, so, for example Grade 6 in Croatia got
together with Grade 6 – and even some older students – in Sweden. Also students
from our school, those in lower grades, with students from the UK. During the
videoconferences we presented the literary works… what we had done using the
methodology. The students from the other schools would also present their work to
us. The students would talk to each other, and we also had an informal part at the
end that was particularly interesting because the students wanted to share and talk
about things informally. We had two videoconferences – each class had at least
two.
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G: You said you thought there should have been more videoconferences – that
there were too few videoconferences. Why weren’t there more during the pilot?
S: Yes, it’s precisely because of the interaction between students which I think is
very important, and also because videoconferences are incredibly helpful in
developing presentation, communication and language skills. Videoconferencing
allows students to practice public speaking, which they’re definitely going to need
later in life. I do think there should have been more, but it’s possible that there
was a fear of the unknown or of a method that the teachers perhaps hadn’t used
before. Maybe it would be a good idea to involve teachers who haven’t
participated in videoconferences before, to have them for the first time – both
children and teachers – listen, watch and attend a videoconference but they
wouldn’t have to take active part. This would be just so they could get acquainted
with videoconferencing as a teaching/learning method, and the second time
around would be much easier.
G: What would be your advice then, for teachers who haven’t used
videoconferencing before? What should they watch out for as they prepare and
later take part in one?
S: Preparation is a must. You need to prepare the technology, the students, you
need to know what you will be doing, so there definitely needs to be some kind of
plan. This is not a plan that someone else will prepare, but will be prepared by the
teachers themselves, based on what they are doing in class. In any case, they
shouldn’t be afraid – after the first videoconference they’ll be very pleased, the
children will be delighted… in any case I think preparation is incredibly important.
Teachers need to know what will be happening and there shouldn’t be periods
when nothing is going on, periods when no one knows who is supposed to be
speaking and what they’re supposed to be saying. So, good preparation… and after
the first videoconference they’ll be ready for the second, third and many more.
G: Is there any other aspect of the activities you carried out which you would like
to stress?
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I: I would like to comment on the parents’ understanding…the parents’ view of
using the internet as a means of instruction. We had a few cases where the parents
were skeptical when they saw their children using web 2.0 tools, because they [the
parents] hadn’t received enough education on internet safety. So we also had to
familiarize these parents with the way certain tools work, so that they would be
sure their children would be using the internet in the proper way and that there
was no real danger.
G: Do you think that the AMORES methodology, that is, the use of ICT in covering
literary works, has had a positive impact on the students’ motivation to read?
I: I think it’s had a positive impact. Generally speaking, if any child is to develop a
love of reading they need to discover a part of themselves in a work of literature.
Because we prepared extensively beforehand and thoroughly analysed the literary
works, the children were able to choose the part which they liked the most. And
the reason they liked that part the most was definitely that in it they had
discovered some of their problems or experiences. So they brought their own
experiences to the text analysis. This automatically made them more interested in
reading and showed them that they shared some similarities with the characters in
these works.
S: I can say that students today, students in the 21st century, who are not like the
students of ten or fifteen years ago, and teachers need to adapt to these students
in terms of the methodologies they use, they need to choose a methodology that is
going to spark their interest, increase their motivation and prepare them for life in
the 21st century. They need to develop the competences that they will need in the
21st century, and I think that this is exactly what the AMORES methodology has
done. It struck a chord with students today and in this way motivated them to read
and so on.
I: Every time a new methodology is used well, it helps the teaching process. This is
because, as my colleague said, children are different today, and in a way, anything
routine kills their creativity. The more different methodologies we have, the more
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we boost their creativity and their willingness to work – particularly when these
methodologies are based on interaction with other students; that is, their
classmates, or students from other countries. This motivates them to work even
harder.
G: Do you think that the AMORES methodology has in some way improved the way
you personally teach literature?
I: I think that this methodology has improved the teaching process because it has
added a new component to the teaching itself – that is, an approach that involves
creation to understanding a literary work. So in addition to standard reproduction,
it has introduced a component where students would make their own changes, in a
way, to the literary work, depending on their personal life experiences or wishes.
S: It has definitely changed the way I personally teach, and I can also say that I’ve
used this methodology – with modifications, of course – when teaching some other
subjects, of course, in a different way. It has definitely had an impact on me
personally, and I believe on every teacher who took part in this project. I also
believe it will have an impact on all teachers we are going to share our experiences
with in the future, and who are going to use the AMORES methodology in their
work.
G: I find this very interesting – that you’ve used the AMORES methodology when
teaching other subjects – so I’d like to know which subjects and how?
S: For example in Priroda i društvo (Science and Social Studies). When we were
covering a particular unit, we would read the material that was supposed to be
covered that day, we would then divide the content into groups – I would divide
the class into a number of groups, which would then digitally – again, of course,
with my help, since these are students in lower grades – with my help and their
parents’ help they would produce certain e-artefacts linked to the part they had
been assigned.
G: Has using the AMORES methodology had an impact on the digital skills of
students and teachers, and how?
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I: The use of this methodology has definitely had an impact on our digital skills.
Students are, of course, constantly present on social networks and [are exposed to]
some kind of internet content, but always… in most cases they choose internet
content that does not require them to be engaged, that is, they prefer visiting
websites which are only meant for viewing… and that’s it. So we have now
discovered a new function of the internet which helps people in the contemporary
world to either express themselves or convey a message in a way that is different
than usual.
S: Yes, both the students and I have considerably developed our digital skills… I
found it particularly interesting, the other day I read about research carried out in
2011 in Croatia… that the majority of children first go online at the age of seven,
and 89%, so almost 90%, of the content is entertainment-oriented, so exactly the
kind of content Ivan was talking about – social networks and viewing – so there is no
work or creativity. I found it interesting that I was able to from those seven years
of age – when students statistically start going online – that I was able to act, so
they could see from the very beginning, before they actually join any social
networks, because their first social network is Edmodo, which we used in the
AMORES project because it’s very safe – so before they joined Facebook or any
other social network – I was already able to have an impact on them in that way,
right from when they were seven years old… so I believe that’s going to be very
useful.
I: I think, if we look at the student population and the teacher population, that
they are different in one important way, and that is that students much more
readily accept new ways of working than teachers. So the AMORES methodology has
also had an impact on our colleagues, who also, in a way, felt – because they saw
us working – they felt safe in a way, and they could ask someone how they were
going to use certain tools, and this is how we also introduced them, in a way, to
the digital world… which they hadn’t used before.
G: Okay, and what about you personally, do you think you’ve acquired any new
digital competences or developed those you already had?
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I: Because I was interested from the start in using certain content to change the
way I was teaching, the AMORES methodology convinced me even more of the
benefits of using digital tools, and I also learned to use some new tools which I
didn’t know about before. Also, as I was looking for tools we would use in this
project, I found sources that I will continue to use as I look for useful things.
S: Well, yes, since our kids are so-called digital natives, that is, they were born
with technology, we as digital immigrants are always learning something
new…working the AMORES project I found out about many tools – as my colleague
said – just by looking for one you go through five, six or ten more that you may not
have known about before, and you will use them in another subject or project… in
any case I think it had a huge impact on our digital competences.
G: How did the pilot… and _did_ the project pilot influence your pedagogical
competences?
I: The pilot did have an impact on my pedagogical competences, in the way that it
convinced me that my previous attempts had been the right way to go, because
using tools turned out to be useful in many ways. Also, I developed a different kind
of rapport with the students; they began looking forward to new units because they
knew the teaching was varied, and they began to see the whole field of literature
[on the reading list] differently… this is usually perceived as boring, and if not
boring, they are usually worried that they will have to do something too
demanding, so a certain level of stress is built up. This methodology does away
with stress, in a way, because the children have now seen that it isn’t only
important if the end result is going to be aesthetically pleasing, but it’s important
that it conveys a certain message… and every time that the children start working
on something individually, even if they’re all doing the same thing, the results are
different in 100% of the cases. This means that an individual can be seen in each eartefact.
S: I would agree completely. I’ve been trying to do literature [on the reading list]
in a different way for years. I’ve been trying to do it online… exactly as Ivan said,
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so it isn’t something boring or imposed on the students, but I’ve tried, with the
students, for this to be something that they want to do. Through the AMORES
project and the AMORES methodology I’ve realized that this is exactly that, and
that it’s a really good direction to go in, and they are creative all the time; I’ve
grown as a teacher in that sense, and I think this is the only right way to go in
terms of covering literature [on the reading list]…
G: To what extent do you think the European component has contributed to
teaching literature?
S: The European component has really been incredibly important throughout the
project. The children are, of course, constantly in contact with their peers in their
school, in their country. This was an incredible opportunity for them to find out
that their peers in other countries are doing similar things, to find out what they’re
thinking, how they present things… I think the European component has really been
incredibly important, and very beneficial in the project.
I: I also think the European component was very important because the children
got a different perspective of themselves, and of our country. This was because
when they were working with students from a developed country like Sweden they
saw…they made comparisons with the students in a way, and they could see that
their competences were similar to those of students in a wealthy country. They
could also see that our [Croatian] way of teaching, that is the level of knowledge
acquired at that age, is comparable to the level of knowledge of students in
Sweden. So, in a way, they appreciate more what our [Croatian] teachers are doing
with them.
S: I would especially like to point out the live meetings they had. I think these left
an invaluable trace on the students, and that what they have seen and experienced
will follow them in certain decisions and in studying when they’ve finished primary
school… and I think this is a really invaluable part of the project.
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G: Are you going to use the AMORES methodology in your teaching in the future? To
what extent, and is it going to be in the same way or are you going to introduce
some changes?
I: I’m definitely going to continue using the AMORES methodology, to the extent
that my syllabus allows. An important thing regarding the methodology is that it is
clear that the technology as such, within the methodology, isn’t the primary thing.
It’s just a tool; that is, an option that helps children to develop their digital skills
as well as their literacy. I’m going to continue using the methodology to the
extent, also, that I can use it before it becomes routine; that is, so that it’s a
welcome change, especially with those works [on the reading list] which require
deeper thinking/analysis.
S: Yes, I’m definitely going to continue using the AMORES methodology with future
works – I’m actually considering right now which works these are going to be in the
coming school year. I’m definitely going to change the tools, depending on the age
of the students… the tools are going to be more complex and more comprehensive
as their digital competences grow. But in any case, the methodology is absolutely
going to feature in my work to a great extent in the future.
G: You said that this European component was very important, but now the project
is about to end, and I would like to know if you think it’s possible to continue
collaborating with European schools? Have you maybe made any arrangements to
that effect? Do you think it might be possible to use the AMORES methodology in
collaboration with teachers from your own school or country?
I: A huge advantage of the web 2.0 tools we used is that they are free of charge
and easy to use. Because we’ve already acquired some experience and have
collaborated with teachers in different countries, I see no reason why we shouldn’t
continue working together, using these foundations built during the project.
Especially now that our students have already met students from another country
and they were really looking forward to every videoconference… so it really isn’t a
problem to set up a videoconference.
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S: Since we as a school are well-known, and we have a wide circle of countries that
we work with on various projects or videoconferences, we’re definitely going to
continue using the methodology and this way of working… we have a wide circle of
schools that we’re going to share our experiences with. Specifically, my class is
planning with a French school which literary works we’re going to cover together,
and the older students are going to do so too. So we’re definitely going to… this
European, but not just the European component – I think we’re going to share it
with other continents as well, that’s also been planned.
G: If you were to do this pilot over again, what would you do differently – how
would you improve the pilot?
I: I think we could have included more than one work [on the reading list] in the
project. I would have also found it interesting if my kids had covered another
literary work which was not Croatian, but if we had in some way exchanged works,
and if we had – in this case for Swedish students – interpreted a work of Swedish
literature for them, and if they had done the same for us.
S: Yes, I also think so. I would also – if we could do it over again – have the pilot
maybe take longer… although it did take quite a long time, I would personally have
it take a little while longer. And I would also have, if I could, more live meetings
for students.
G: Is there anything at all that you would add at the end?
S: We’d like to say, at the end, that we’re really very glad that we were able to,
during the project, work with our colleagues from all over Europe, which is an
opportunity we don’t get every day. Besides collaborating on the project with the
students and with them, we also, in informal conversations, exchanged experiences
to do with the curriculum, the educational systems…which has definitely had an
impact on…also to do with the culture of a particular country, and so on… which
has definitely had an impact on our work, it has made us better teachers… so we
would in particular single out this cooperation… we think it’s incredibly valuable.
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8.3. Case study 3 Poland
8.3.1. The state of the art at Primary School ABiS - School4Child, Lodz, Poland
8.3.1.1. The learner context
What is the size of the school?
School4Child consists of:
Primary School (grades from 1 to 6; age range: from 6/7 to 12/13 years old) and
Pre-school Unit (so called: ‘0’ class; pupils at the age of 5/6 years old1).
It provides education for children age 5-12/13.
There are 180 pupils in total with 16 pupils per class, this is normally the maximum
class size. There are more than 150 students enrolled in the school year 2013/2014.
And there are 60 new students already enrolled for the school years 2014/2015 (5
and 6 year-olds) and for the school year 2015/2016 (5 and 6 year-olds). Each year
there is one class of 5 year-olds – pre-school stage and two classes at 1-2-3 stages
(early education) 16 pupils each. Stages 4-5-6 at the moment have got one class –
16 students in each.
The principal is responsible for the whole school, however has a specific focus on
education of older children from 4th to 6th grade and 1 vice-principal responsible for
the pre-school unit and younger children from 1st to 3rd grade.
The teaching staffs consists of 35 persons in full-time employment and an
additional staff of 30 on contracts referring mainly to additional activities.
The administrative staff (secretary, guards, cleaning personnel, catering,
technicians etc.) consists of an additional 15 support staff to support the school
activities.
1 Please notice nowadays we are in the middle of transition period as far as implementation of new educational
reform is being introduced at schools in Poland according to which till 2014/2015 school year it is parents who
decide at which age their children start school (6 or 7 years old for 1st grade and 5 or 6 years old for
‘0’ pre-school class available both at schools and kindergartens). As a consequence we are experiencing now
1-2 years difference of age among pupils of the same class and grade level.
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Premises: School4Child accesses a remote, isolated and secured part of academic
campus of its founder – (the private university) and has at its disposal an individual
three floor building, playground, football pitch, sports centre (swimming pool,
basketball and volleyball field included), this is at the disposal of the school along
with the use of other areas of the university which enhances the learning
experience of our School4Child pupils.

What is the socioeconomic profile of the learners?
The school is a private institution (fee-based). The School enrols children from
various socio-economic backgrounds but as it is a fee-based school not all parents
can afford to enrol within the school. It enrols and supports children from all walks
of life and of various nationalities, the school also has in place amenities and
facilities to support those with a disability. Most learners come from minimum
middle class families that can afford paying tuition fee which is equal
approximately to one third of the net average salary in Poland.
What is the general educational attainment of the learners at the school?
Comparable indicators at national level/ tests imposed and licenced by the Ministry
of Education:
1) The school provides an OPERON tests for 3rd grade learners covering
linguistic competencies gained through three first years of education at
primary schools in Poland
In Operon 2013: the average of School4Child was 18,67points out of 20points,
which is equal to 93,33% while the average result in Lodzkie region was 74.92 %.
2) We also provide OBUT tests for 3rd grade learners covering mathematical
competencies gained through three first years of education at primary
schools in Poland
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In OBUT 2013: the average of School4Child was 18,92points out of 20points, which
is equal to 94,54% while the average result in Lodzkie region was 71,23 %.
3) There are also OBUT and OPERON tests applied for 6th grade learners. Since
School4Child was established in 2008 the results of first graduates will be
assessed at the end of 2013/14 school year when the full six-year education
cycle is completed. Nevertheless the school has already high levels of
attainment in the “Sprawdzian Szóstoklasisty” (this is the obligatory school
leaving exam obligatorily taken by all children at the age of 12).
4) Apart from above mentioned obligatory tests learners of School4Child has
been active in numerous music-, knowledge-, skills- and sport-based
competitions, concourse, contests achieving remarkable results at national
level. The comprehensive list of all achievements is available under the
following link: http://www.school4child.pl/nowa/nasze-osiagniecia/

Are there any special requirements of the school (for example does it specialise in
a particular subject? Does it develop specific support for homelearners, challenging
behaviours etc)
School4Child promotes language learning – English and French are obligatory
languages (7 hours of English for all children along with 4 hours of French). New,
innovative methods are applied in teaching and learning – ABIS SCHOOL4CHILD is a
DALTON School; it focuses on the child and his/ her capabilities (‘multiple
intelligences” by Howard Gardner).
In particular, what distinguishes the School4Child the most is:
-

7 hours of English teaching per week with 1 hour with native speaker starting
from ‘0’ class

-

French as the second foreign language introduced in 4th grade
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-

International Dalton School certificate proving the application of Dalton Plan
methodology

-

friendly environment for children with special educational needs (e.g. with
hearing impairment)

-

2 hours of swimming per week, 2 hours of P.E. per week

-

rich infrastructure (described above) and equipment (smart boards, PCs,
foreign language and science laboratories)

-

small classes (16 pupils maximum) enabling individualisation of teaching

-

psychological and pedagogical assistance

-

active involvement of parents community

-

wide offer of additional activities

-

3 meals per day, common room care available from 7am to 5pm

-

‘Green’ and ‘White’ Schools (the whole school leaves for one week in spring
and winter time respectively to combine sport/ e.g. skiing/ and learning
activities in the field)

-

The school also enhances the learning experience by providing additional
curriculum activities throughout the academic year

8.3.1.2. The literacy context
Does the curriculum include separate classes in developing reading skills and, for
instance, writing skills and grammar? If so, how many hours per week are dedicated
to literacy teaching?
There is a discrepancy between younger and older pupils. From 0 to 3rd class
learners follow integrated teaching path, within which all subjects are taught
simultaneously, topics overlap and one cannot distinguish hours allocated per
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chosen subject. From 4th to 6th grade Polish is being taught as a separate subject
and it covers literature, grammar, development of writing and speaking skills.
There are 7 hours of Polish per week.
Is literacy education included or linked to specific courses?
From 4th to 6th grade Polish is being taught as a separate subject and it covers
literature, grammar, development of writing and speaking skills. There are 7 hours
of Polish per week.
What is the teacher-pupil ratio in literacy teaching or in subjects dealing with
literacy?
This has never been measured, however it varies within the age of a learner. At the
early stage assistance of adults (both teachers and parents) is required, afterwards
there is a focus on individual work.

What learning resources are there for the pupils? (For example how well is the
school library stocked, do individual classrooms have bookshelves, are there any
events organized/run by the school which help to promote/encourage reading?

The school has a library stocked with books; students also visit public libraries with
their teachers. Each classroom has individual classrooms bookshelves with specific
content.

There are numerous events organized/run by the school, which help to
promote/encourage reading – for example:
–

czytelnicze piątki w zerówce/ piątkowe poczytajki: every Friday one parent
visits ‘0’ class and reads chosen book or its part to all pupils in the class

–

book-exchange corner: there is a special space allocated for book exchange
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8.3.1.3. The curriculum context
What syllabus do the learners have to engage with (e.g. type and number of
literature works)?
Does this include only national or also non-national literature?

The syllabus includes both national and also non-national literature.

How are the learners assessed, both summatively (through exams) and formatively
(for example, checking to see if they have read the literature they have been
assigned)

Discussion, projects, tests on the general understanding of the work and
interpretation of its contents and discussion of its value.

How does knowledge of their subject tie in with learning outcomes in other
subjects, e.g. history, geography, foreign languages, etc.?

Older children read in English through Learning and foreign languages in primary
schools. In Poland it is realised on a cross-curricular basis (even in foreign language
classes children read biology, geography, science or history content).

What kind of teaching/learning strategies are employed with the learners? (For
example reading at home and writing book reports; pairwork or groupwork,
presentations to other students; keeping a reading diary/journal (online or
offline)).
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Methods suggested in the question are already applied at School4Child: reading at
home and writing book reports; pairwork or groupwork, presentations to other
students; keeping a reading diary/journal (online or offline).

Do any of these strategies already include the creation of e-artefacts?

Yes, the school offers projects in English classes (3a) – search and reading online –
selection of information – writing and drawing and presentation to the whole class
verbally – application of all skills

Do any of these strategies already include collaborating online with other learners?
For older children yes; Virtual reality projects – SPACE camp

8.3.1.4. The technology context
Which platforms, software, technologies do you use for the following activities (if
you don't do these activities just write "don't do".
All classrooms are equipped with technology and amongst our team there are
teachers and IT experts who could help us support online and technology-based
activities. We cooperate with the University of Lodz IT specialists who assist us
with the technical side should the need arise. At the moment we use almost all
technologies in our teaching.

8.3.1.5. The learners in the project
How would you describe in general your learners’
•

Reading literacy?
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•

Digital literacy (for example, are they familiar with a range of different
software, networking platforms, if so which ones?)

•

Levels of engagement and motivation?

•

Knowledge of, and interest in, their national literature?

What media do your learners normally use for reading (paper, tablets, phone,
audio, e-readers?)
At a guess, how much time do your learners spend reading a week, typically?
How relevant do your students see the content of the syllabus to their future
careers, or their personal development?
Learners in our school are encouraged to read on a regular basis. They do it in all
forms, depending on their age, level and skills. It is not just plain reading as there
are always pre-reading tasks, accompanying discussions, follow-up activities or
projects. All of these activities make the reading a full and concise sophisticated
learning process, not just a simple activity. However, sophisticated process does
not have to mean a complicated one. Various techniques are applied to teach the
youngest learners the skill of reading.

8.3.1.6. The teachers
For the teachers who will be teaching the learners engaged on the project, how
would you describe in general
The experience and understanding of the use of e-artefacts in their/your practice,
Their/your experience of international collaboration,
Their/your perceptions of technologies in education,

Their/your needs in regard to training and development in order to engage
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ABIS School4Child was and still is actively involved in a number of international
projects. Teachers and students are used to participating within international
cooperation. All of the teachers speak fluent English and it is not an obstacle in the
exchange of views and opinions with other partner countries. Some teachers are
also teacher trainers of the Dalton plan.
All teachers are trained and apply new technology in their teaching. The majority
of classrooms are equipped with interactive whiteboards and computers, where
both teachers and learners can teach and learn in a more interactive, innovative
and interesting way. Technology is a part of the teaching process in our school.
Students are encouraged to read and are taught how to select valuable information
from the materials, widely available in all sources of information available online
or electronic form. Teachers develop learners’ critical thinking skills and promote
self-development at the learners’ own pace in order to teach them responsible
actions and thinking.

8.3.1.7. You
What do you want to achieve for your learners?
What issues do you want the project to address?
What do you hope to get out of the project?
Anything else you want to share?
The project is meets the school’s philosophy – to focus on the learner and develop
his or her ‘inborn’ capabilities and promote the ‘hidden talents’. The learners are
highly motivated (even those with disabilities); they are encouraged from the early
age to read, not only for information and knowledge development, but also for
pleasure and fun. They are taught to value the activity of reading in all forms:
books, comics, e-books, e-readers.
We encourage the students to get actively involved in the project not only due to
the fact it is an international initiative, but also for self development. The project,
GRANT AGREEMENT NUMBER: 540492-LLP-1-2013-1-HR-COMENIUS-CMP
WEBSITE: www.amores-project.eu
187

though, may encourage the learners to read literature in the original versions (to
practise their English languages skills). I, myself, hope to widen my horizons and
experience in teaching children receptive skills (here reading or listening in case of
audio books) in order to trigger the two other productive skills i.e. speaking and
writing. Reading in any form develops imagination, promotes creativity, logical
thinking and enables more sophisticated processes in the child’s development.
I hope to exchange my experience in teaching and also learn from other teachers in
EU countries. I am aware of the fact we can learn from one another. Implementing
examples of good practice in our school may be innovative both for our teachers
and learners.

8.3.2. The intervention at the school
ABiS School4Child Primary School joined AMORES project on 1 Sept.2014 after
signing an agreement with the representative of the company 36.6 CC on
implementation of project objectives and activities among its teachers and
students. The project was realized in the school for the whole school year
2014/2015.
The Head of the School Mrs. Anna Sowińska agreed to assign two classes of pupils –
grade 4 (10-11 year-olds) –to realize the activities and tasks of the project. 32
pupils altogether – 16 pupils in each class.
Magdalena Gałaj (teacher who attended a Stoke-upon-Trent teacher workshop
twice) was assigned to supervise and coordinate all projects activities at school and
was also made responsible for communication between 36.6 CC representatives and
the rest of AMORES team – project promoters, coordinators and AMORES teachers,
as well as other teachers, and pupils’ parents.
Mrs. Gałaj an English languages teacher was accompanied by Mrs. Aneta Golińska
(English Language teacher) and two Polish language teachers – Mrs. Anna
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Lewandowicz and Mrs. Mirosława Szczygieł to complete project tasks. Mrs. Maria
Deptuła-Chocholska, an IT teacher joined the project in the second semester.

8.3.2.1. What was the book?
Polish students from ABIS School4Child worked with different books in the AMORES
project but the main one was The Academy of Mr. Blot by Jan Brzechwa. Another
books involved the were: Mikołajek by Sempe and Gościnny; Pinocchio by Caro
Collodi and Myths and Legends of both Polish and international origin. Each book
read by pupils focused on different activities starting from the production of eartefacts: creating comic books and cookery books, writing pupil’s own legends,
video conferences and finishing with poster presentations.

8.3.2.2. Month, number of students, age of students?
September 2014

Mrs. Golińska and two Polish teachers were introduced to the project objectives.
Basic activities got planned for the winter semester in compliance with both
English and Polish language syllabuses. Necessary changed were introduced and
syllabuses got slightly modified to fulfill project requirements.
Pupils and pupils’ parents got informed about AMORES project. Students were
introduced to basic tasks in their Polish and English lessons and parents were
acquainted with basic project objectives via e-mail. Additionally parents were
asked to sign an agreement sharing their children’s’ photos, videos and works of art
on the project portal and in project documentation.
Mrs. Gałaj created a preliminary questionnaire on children’s reading habits – to
verify what they read, how much, when, and why. Results of the questionnaire
were commented on in a separate report.
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October 2014

Pupils were involved in first project tasks in English – comic creation on the basis of
their first book Mikołajek by Sempe and Gościnny. In Polish lessons class 4a created
a project – online magazine (e-book) on their names.
Maze books were created to comply with projects’ needs.
Parents’ workshop was organized on 21 of October 2014 – 15 parents from both
classes participated in the meeting. The rest of parents were informed about its
results and outcome via e-mail. During the workshop parents were introduced to
the

steps

of

their

children’s’

involvement

in

project

tasks.

Necessary

documentation – agenda of the workshop, photos and list of participants were
created to document this task.

November 2014

Further project tasks were realized. Contact with parents was maintained to let
them monitor and follow their children’s progress in the tasks. At the end of
November pupils in both classes created another AMORES related activities. They
visited Mr. Blot’s Academy and were supposed to create postcards describing the
place, its inhabitants and generally pupils’ own adventures in a fictional academy.

December 2014

Pupils in class 4b – created a Winter Stories and Tales online book under the
supervision of their Polish language teacher Anna Lewandowicz. Pupils created
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their own fictional stories on the basis of Akademia Pana Kleksa by Jan Brzechwa.
They also created their own illustrations for their stories.
Christmas break between 22 December 2014 and 7 January 2015.

January 2015

Pupils in both classes worked in order to create their own cookery books on the
basis of Akademia Pana Kleksa by Jan Brzechwa. A chapter on Mr. Blot’s cuisine
and kitchen was thoroughly studied and then in English lesson students created
their own fictional recipes (Mr. Blot’s like). As a follow up their cooked/ prepared
their dishes in the class and finally after being photographed and videoed they
created their own products. Two cookery books were created (one in each class).
See the information below for the links to the products.
29 January 2015 two teachers – Magdalena Gałaj and Anna Lewandowicz joined the
online meeting to discuss project implementation in school. Questioned were asked
and problematic things clarified.

February 2015

Winter break between 2 – 15 February 2015. Documentation of the project
completed. All lesson plans created and sent to 36.6 CC representative.
Polish language teacher – Anna Lewandowicz – in Polish and English – template of
AMORES project
Polish Language teacher – Mirosława Szczygieł – in Polish and English – template of
AMORES project
English Language teachers – lesson plans in English
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All e-artefacts created, completed and uploaded to the project portal according to
instructions. See the information below. Reports on Parents workshop and Project
Activities created and sent to 36.6 CC representative.
Edmodo account was set up and Mrs. Gałaj joined AMORES teachers group. First
arrangements were made on March virtual conference with Denmark. Necessary
documentation was completed and sent to project supervisors.
End of February arrangements at school and preparation of VC lesson plans and
contents.

March 2015
VC lesson plan completed – video conference on 4 March 2015 – date confirmed by
Danish school. VC conference hosted by ABIS School4Child.
Evaluation of the Virtual conference – and exchange of the files between schools.
Skype WP.4 evaluation with Dr. Mark Childs to comment and evaluate school’s
activities and involvement in the project.
Edmodo platform included in the school. Creation of presentations about Poland to
visit guests

April 2015
Arrangements for Danish school exchange. Planning activities and correspondence
with Danish teachers in order to plan their stay in Poland.
Virtual conference between Denmark and Poland on 23 of April hosted by Danish
colleagues. Danish e-artefacts were introduced and discussed.
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Teachers gathered for planning meetings and introduced other teachers to the
planned agenda. It involved all the school staff members, not only English, Polish
and IT teachers. Even mathematics, biology and French teacher who had classes on
the days of Danish school visit participated in the preparations and realization of
the events around the book by Carlo Collodi Pinocchio.
Danish students and teachers visit at the end of April. Two working days in ABiS
School4Child, where students had a chance to communicate, work together and
learn more about themselves.
Participation in the VC international conference hosted by Croatian teachers on the
International event on literacy and reading on 23 of April.

May 2015

Further work on Edmodo platform. Establishing classrooms to exchange files and
views and to learn about other schools’ e-artefacts. Preparations for a school
exchange in Denmark. Meeting with parents and students. Development of
selection criteria for the visiting students. Involvement in the project activities was
the main issue involved. Communication with Danish students and teachers as well
as 36.6 CC representative.

June 2015
School exchange in Denmark. Creation of video films on the basis of materials and
selfies taken in Denmark. Learning about Silkeborg. Cooperation with Danish
students and teachers. Organization of the school competition for the best eartefact.
Szymon Chworoś from 4b won the competition with his recipe.
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Almost 50 e-artefacts from ABIS were uploaded to the international competition
website of the project.

September 2015 (New School year)

Students from both classes 4a and 4 b produced posters on AMORES and made their
presentations to other students. Posters were photographed and scanned for the
project dissemination purposes. Articles and short notes were taken and uploaded
both to schools website and Facebook account.
Completing documentation and correspondence with the 36.6 CC and project
partners. Preparation for the final event in Dubrovnik (Croatia).

8.3.2.3. If this was a collaboration with another school, which school was it?
Collaboration with Silkeborg school – two Virtual conferences – one moderated by
both partner schools; mailing. School exchanges – visit to Łódź in April and visit to
Denmark in June. Exchange of lesson plans and information on both books read and
e-artefacts made. Communication on EDMODO.

8.3.2.4. What activities did you do?
Students of ABIS School4Child produced two sets of maze books (one at the
beginning and the other at the end of the piloting phase) which let the project
researchers to trace and analyse the reading habits of teenagers involved. Polish
students produced their own comic books and e-cookery books, as well as they
wrote their own legends and tales. Both teachers and students participated in two
online conference via SKYPE with Danish school in Silkeborg. The first conference
was moderated by ABIS and the other one by our Danish colleagues. We also hosted
students and teachers from Silkeborg and went with revisit to Denmark. We
organized meetings for parents to disseminate the project and to keep them
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updated with their children’s work results. In June 2015 ABIS School4Child was
visited by the project authorities during their stay in Łódź and a sample “AMORES”
lesson was organized at our premises. During this meeting we were interviewed by
the researchers on the influence of the project on the development of awareness
of the reading habits of teenagers. We joined EDMODO – a learning/ teaching
platform in order to stay in touch with other students and teachers involved in the
project and to exchange our experiences and views on the books we read.
Teachers and the Head of the school participated in two workshops in Stoke-on
Trent, as well as in online Skype and meetings to discuss project activities with
other teachers and researchers. Prior to the piloting phase Mrs. M. Gałaj took an
online course on implementing new technologies in teaching in order to promote
reading among children and teenagers.

8.3.2.5. What technologies did you use?
Our e-artefacts were mainly comic books and online cookery books. We used:
-

ComicLife – software for comic creation

-

Joomag – online magazine creator

-

Skype – for videoconferences

-

Interactive whiteboard

-

Edmodo – online platform (virtual classroom) to exchange files and views
among both students and teachers from different countries involved in the
project

-

Video software to produce video reports from our visit in Denmark (pixlr)
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8.3.2.6. What aspects worked particularly well (students' learning both of the books and
digital literacy, engagement, fun?)
Students worked well with technology. They particularly liked cookery books
production. They liked learning by doing activities. They were able to analyse the
books in more detail in order to prepare their recipes. They learnt to express
themselves in a more creative way. All of them enjoyed both school exchanges.
Even those who did not have the chance to travel to Denmark fancied hosting guest
students in their classrooms in April.

8.3.2.7. What aspects did not work so well?
Students had problems with engagement into the use of the EDMODO platform,
virtual classroom for sharing views and their work results occurred to be pretty
hard due to different reasons. Students forgot their login names and passwords or
had technical problems with computers and internet connection in general. The use
of digital technologies was a bit limited in the classroom due to a general ban on
the use of mobile phones and tablets in the school.

8.3.2.8. Anything particularly you learnt from doing the activity about your own practice and
the AMORES methodology?
Engagement of new technologies into teaching reading. Access to the Moodle
course on the tools ad methodology as well as we gained more practice in
moderating VC conferences.

8.3.2.9. DETAILS of the E-ARTEFACTS created by ABIS School4Child
English Language Teachers
Mr. Blot’s Cookery Books
1/ Class 4a – a cookery book created under the supervision of Magdalena Gałaj
Based on the book Akademia Pana Kleksa by Jan Brzechwa
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Link to the online e-artifact: http://joom.ag/YOvb
2/ Class 4b – a cookery book created under the supervision of Aneta Golińska
Based on the book Akademia Pana Kleksa by Jan Brzechwa

Link to the online e-artifact: http://joom.ag/iFUb

Polish Language teachers

1/ Class 4a – The origins of my name - created under the supervision of Mirosława
Szczygieł
Based on the book Mikołajek by Sempe and Gościnny

Link to the online e-artifact:
Hanna - http://joom.ag/CFUb
Jakub - http://joom.ag/IFUb
Melissa - http://joom.ag/dFUb
Szymon G. - http://joom.ag/1FUb
Urszula - http://joom.ag/5FUb
Wojciech - http://joom.ag/lFUb

2/ Class 4b – Zimowe Baśnie – Winter Tales and Stories - created under the
supervision of Anna Lewandowicz
Based on Akademia Pana Kleksa by Jan Brzechwa
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Link to the online e-artifact: http://joom.ag/XGvb

8.3.3. Teachers’ discussion of the experience
Q. Has the project had a good impact on students’ reading?
A. Yes because of the e-artefacts they got more into the book. They picked up
more details; they were more involved - immersed.
Q. Do you think it will make a difference to how much they’ll read?
A. Well we’ll see. We need to give it a chance. But they got interested more, or
they took a different look at the book.
Q. Did the international collaboration make a difference?
A. They were very much into it. They tried to prepare. They were very interested
in doing that; sharing.
Q. Did the dynamic work OK? You moved at one point.
A. Because we arranged the very first conference there was a technical problem
with the audio so we all gathered around the computer so that was a little bit
awkward. The second one was better because when you make mistakes then you
can improve them. With the second one we organised it on a big screen. I think it
made a difference.
The co-operation that they had to go through with the Danish students prepared for
example, get to know the story and it was a little bit controversial, the book that
we actually read. It was about an alcoholic so they were very much into it.
Q. Was that a Polish translation of a Danish book or was it in English?
A. I think it is only available in Danish. And then they wrote the plot in English.
That was the thing about what the book is actually about. That was the task Rikke
and Heidi set for us, just to think prior to the videoconference, what we think,
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what our students think how the book will finish. They didn’t tell us before the
conference, but during the conference we were just introduced to everything, and
then when they arrived in Poland they told us what the ending was like and
everyone was speechless. We presented our own endings and nobody got it right. In
the first videoconference the Polish children presented their recipes.
Q. And in the second videoconference did the students get more engaged?
A. I think so.
Q. In the first one the Danish students voted on their favourite recipe or
something?
A. Yes but compared to what the Danish did that was more involving what they
organised because everyone was involved before the videoconference, during the
conference and then when they finally arrived and told us what the ending was,
everyone was a little bit …
Q. And did you gather any feedback on the videoconference?
A. We did. We asked them “did you like it?” “If they would like to repeat it and
mostly they did. But whether this has improved readership, we have to give it
time. But conscious reading has improved.
Q: What about their abilities with the technology?
A: The students involved in the project were 10/11 year olds, which means they
are improving but they are very young in general.
Q: What about teachers, did their technology ability improve?
A: Well, when we went to Denmark we saw a big difference. The advancement of
using technology. Free software and paid software. We found in Asger’s school you
get the software for free.
Asger: we have a couple of people who find a certain package of programs, and this
covers our needs. Then they go in and buy it for all 30 schools. For example, they
buy 2 or 3000 licences.
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A: We checked whether they were available in Poland and they are, but you get
free to create video clips but not longer than 30s. The ones we saw today were
examples of – I don’t know how long - 3 or 5 minutes. In Poland then you have to
buy a licence and to buy a licence for each separate computer … So I don’t think
we are less advanced in using technology but we have more restricted access to
technology, even though we are a private school (because) we have to pay for it.
But we are more aware of what to choose and pick and applied and ways for the
money to go.
Q: Are teachers more comfortable in using technology than before in teaching
children?
A: We can show students how to work in different ways. Not only using books but
also using the new technology. Because our students are using technology. They are
keen on lessons using Edmodo.
Q: What advice would you give someone who was planning on doing a similar
activity?
A: I think there was a discrepancy because of the different students in different
countries there were different age groups involved. I remember when we first
connected over the first videoconference with Denmark that we were hosting. Our
students when they saw the Danish students on the screen were “wow they are so
much older” as if they were 20 years older. I remember they were, not shocked,
but they were all commenting “oh but they are older”. I wonder what it was like in
Denmark: “oh they are younger”. So I think that two years is a big difference. Our
students were 10/11 the Danish were 12/13. And there was one video the girls
created on Edmodo and there were two tall Danish girls and Polish girl who was
very, very short and it was so funny to see them together. It was only an issue just
at the very beginning, but I think it may have had a little bit of an influence on the
whole process, on the co-operation maybe that the younger students were a little
bit shyer than the other ones, but I think it all depends on the personality anyway.
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For example, <student A>, she’s the very youngest and she became opened up very
much. For her it was a huge improvement, in English skills, in social skills.
Q: Did involvement in the project influence some students more than others and if
so, what was the factor that made the difference?
A: I would say it is the personal qualities that made the difference. For example
<student A> had the chance to flower. But others didn’t. For example some of our
students who are very good students, very high grades, they had a problem they
were introverted and they had a little bit of a problem for social co-operation. This
is what we’ve noted. That if you are very very good, then you have a problem with
teamwork. It’s not only about knowledge and skills, but also social skills.
Q: So this girl <student A> you said she was shy but then blossomed, so she had a
chance to … ?
A: She became very confident. I think she discovered her talent. She suddenly
found that “I’m good at this ICT and my English is brilliant – for my age” <personal
info on student A>.
When we looked at all 32 students and 16 in particular, we saw them from a
different perspective. They worked differently in the classroom, in front of the
computer, and then when they are set into a new surrounding and they have to
react spontaneously, they discover different skills.
Q: And are there any who were the other way round, who are quite good normally
and then found themselves in a situation that they’re not very good at?
A: I had one instance, one of the girls who had very high grades and I think she had
a problem with co-operation. When I saw there was a problem I asked her teacher
“is her English high level or low level?” because I thought it’s the language barrier.
“No, she’s brilliant in English” but she had a kind of moan on her face and she was
a little bit uneasy that there was a situation where she had to co-operate. And this
is actually our fault because we hadn’t discussed it.
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Q: Has the project meant that you have had to work together more or do you
usually co-operate so much?
A: I think our co-operation was better because you have to, right. Because we have
the same aim, we have the same targets. So I think it was good for us. We usually
communicate via email so this was a chance to work more face-to-face.

8.4. Case study 4 Sweden
8.4.1. State of the art at Karlbergsskolan, Köping, Sweden
8.4.1.1. The learner context
What is the size of the school?
There are approximately 480 pupils between ages 12 and 16, grades 6-9.
What is the socioeconomic profile of the learners
Learners come from all socioeconomic groups in society, spread evenly. About 3 %
have recently arrived to Sweden and have limited knowledge of the Swedish
language or the Swedish society . Their living conditions differs from the standard
learner.
What is the general educational attainment of the learners at the school (again –
being more familiar with the UK context I would place here the percentage
obtaining five or more GCSEs – other countries will have their own measures I am
sure).
90 percent of our pupils complete their studies with sufficient credits and are
therefore accepted for further education.
Are there any special requirements of the school (for example does it specialise in
a particular subject? Does it develop specific support for homelearners, challenging
behaviours etc)
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The last six years Karlbergsskolan has profiled within the field of music, and
approximately 30 pupils in each grade attend extra music lessons both at
Karlbergsskolan and at Köping´s School of Music. Our music teachers engage our
pupils in various music events such as arranging musicals, talent shows and choir
practises.
There are five employees who are specialised for assisting pupils with special
needs. Also, the school has a special pedagogue who is in charge of educational
planning and support.

8.4.1.2. The literacy context
Does the curriculum include separate classes in developing reading skills and, for
instance, writing skills and grammar? If so, how many hours per week are dedicated
to literacy teaching?
Schools in Sweden have no separate classes.
Is literacy education included or linked to specific courses?
Literacy education is included in all subjects in school, but is more emphasised in
all courses of Swedish, and English. Civics and Science are subjects where literacy
is extremely important and essential, which is something that has been brought to
light.

What is the teacher-pupil ratio in literacy teaching or in subjects dealing with
literacy?
All teachers teach 26-30 pupils in each class. Our youngest pupils (grade 6 & 7)
have one out of four lessons per week when there are only 13-15 pupils working
together in the classroom. That specific lesson is usually used for reading and
discussions about text.
Our special pedagogue occasionally teaches pupils individually.
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What learning resources are there for the pupils? (For example how well is the
school library stocked, do individual classrooms have bookshelves, are there any
events organized/run by the school which help to promote/encourage reading?
At Karlbergsskolan there is a well equipped library, where there are two librarians
working school hours. The librarians are included in school activities, and arrange
”book talks” and projects about reading, books and authors. One of our librarians
is in charge of the school´s website, and has great interest in eBooks.

8.4.1.3. The curriculum context
What syllabus do the learners have to engage with (e.g. type and number of
literature works)?
Does this include only national or also non-national literature?
This is what is stated about reading in terms of the Swedish course, in the
curriculum which is to be followed by all schools in the country. This is a
translation:
”In teaching, students meet and learn about literature from different periods and
different parts of the world. The teaching will also help students develop
knowledge of various forms of non-fiction. In the meeting with different types of
texts, performing arts and other aesthetic storytelling, students should be given
opportunities to develop their own language, their own identity and their
understanding of the outside world.”
It is also stated that students should deal with;
”Fiction for young people and adults from different periods, from Sweden,
Scandinavia and the rest of the world. Literature that highlights the human
condition and identity and life issues. Poetry, drama, fairy tales and myths.
Teachers in Sweden have great freedom, but also responsibility, to decide what
and how much literature, the students should read.
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At Karlbergsskolan, teachers use different methods to encourage pupils to read
and learn more about texts. For instance we give them the possibility to read
eBooks, we have discussions about what they have read, they hand in written book
reports, the school has visits from authors who write books for teenagers, we let
our pupils practise and improve their reading strategies, we read to them aloud in
order to emphasise the importance of reading.
How are the learners assessed, both summatively (through exams) and formatively
(for example, checking to see if they have read the literature they have been
assigned)
All teachers who teach reading and literature use several methods to check
pupils´ understanding and knowledge; discussion in smaller groups, oral
presentation in front of the class, written essay and analysis. Sometimes pupils
are asked to write their thoughts in a reading journal, which is to be handed in
repeatedly during the process.

How does knowledge of their subject tie in with learning outcomes in other
subjects, e.g. history, geography, foreign languages, etc.?
See above - most of our pupils who have difficulties reading and understanding
literature have problems in other subjects as well, especially where you have to
understand consequences and relationships.

What kind of teaching/learning strategies are employed with the learners? (For
example reading at home and writing book reports; pairwork or groupwork,
presentations to other students; keeping a reading diary/journal (online or
offline)).
See above. Since the school uses laptops and iPads, we also use a LMS called It´s
Learning, which is where most teachers provide material and assignments to
pupils. This is also where pupils hand in written assignments and different
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presentations. Some of our teachers use Google Docs and iBooks as a means of
communication with pupils.
All teachers use groupwork at least a few times every year since our pupils should
learn how to collaborate.
Do any of these strategies already include the creation of e-artefacts?
Our pupils are encouraged to use different techniques to present their knowledge,
such as using blogs, making recordings (using GarageBand, iMovie, PhotoBooth on
their Macs/iPads) and presentations using Keynote. All classrooms are equipped
with audio, projector and screen.
Do any of these strategies already include collaborating online with other learners?
When using Blogs or Google, yes.

8.4.1.4. The technology context
Which platforms, software, technologies do you use for the following activities (if
you don't do these activities just write "don't do".
•

Managing students’ learning (i.e. what virtual learning environment or
learning management system, does the school use?) It´s Learning

•

Creating websites Don´t do

•

Creating media artefacts such as video/audio/slideshows (PowerPoint,
MovieMaker, Prezi, WavePad) Mac laptops and iPads using GarageBand,
iMovie, Keynote, PhotoBooth

•

Blogging (Wordpress, Blogger, your VLE) Don´t do (although a few teachers
and classes do)

•

Discussion boards (this might just be your VLE, but it might be something
external) Google Docs, It´s Learning

•

Social networking (Facebook, Ning, Linkedin) Some teachers use FB to
communicate with pupils, but the school is not

•

Sharing documents (e.g. Dropbox, Cubby, intranet) It´s Learning
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•

Conducting synchronous meetings (Skype, GoToMeeting) Some teachers and
pupils use Skype

Any other technologies used (such as virtual worlds, narrative learning
environments,)
The school has got Smart Boards in eight classrooms.

8.4.1.5. The learners in the project
How would you describe in general your learners’
•

Reading literacy?

The standardized tests in Swedish show that approximately three percent have
difficulties understanding written text suitable for 15-year-olds (9th grade).
•

Digital literacy (for example, are they familiar with a range of different
software, networking platforms, if so which ones?)

All our pupils are introduced to the tools provided in their iPad/Mac Laptop in
connection to the distribution of them. Depending on the teachers´ interest and
focus, the pupils use these tools daily, rather frequently. All teachers have been
encouraged to use the LMS ”It´s Learning”.
•

Levels of engagement and motivation?

Most of our pupils are engaged and motivated who strive to reach their goals , but
we have also noticed an increased lack of responsibility especially in the 8th grade
(14 year-olds).
•

Knowledge of, and interest in, their national literature?

We teach history of language, and introduce the pupils to important national
literature from the 17th century and onwards, and the general knowledge is
acceptable. Modern national literature is of course more interesting to most of
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our pupils, and when famous people like Zlatan Ibrahimovic releases a novel, even
the pupils who normally rarely read a book suddenly read with great interest.
What media do your learners normally use for reading (paper, tablets, phone,
audio, e-readers?)
Paper, iPads/laptops, eBooks. Some of our pupils use audio.
At a guess, how much time do your learners spend reading a week, typically?
If I need to have a guess I would say 30 minutes at the most, if you are referring to
fiction, and reading outside of school. In periods, the teachers in the Swedish
course use at least one hour per week for reading in class, silently or aloud.
Recent statistics show that pupils in Sweden use different media six hour per day.
How relevant do your students see the content of the syllabus to their future
careers, or their personal development?
That specific question is something that we stress in our discussions with the
pupils, and we try to explain why it is important for them to understand written
text. Despite our efforts a majority of them do not.

8.4.1.6. The teachers
For the teachers who will be teaching the learners engaged on the project, how
would you describe in general
The experience and understanding of the use of e-artefacts in their/your practice,
All three of us have tried different e-artefacts and are interested in learning
more. ICT is a natural part of our teaching, each day. About a year ago, our
younger pupils were given iPads instead of Mac laptops, and some of us have
started to use Apps to create e-artefacts. This is rather recent, and many pupils
have more knowledge than us.
Their/your experience of international collaboration,
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Two of us have been part of previous Comenius projects.
Their/your perceptions of technologies in education,
The last three years one of my tasks, in addition to teaching, has been to
encourage all teachers to use technologies, and to support both staff and pupils in
their use of them. My colleagues in this project are interested and should have no
problems learning new technologies.

Their/your needs in regard to training and development in order to engage f
We would like to develop new strategies to engage pupils in talks about literature,
and means to share these with others, both locally and internationally. We would
like to find useful digital ways to write reader´s journals. Also, we would like to
learn more about blogs, and how we can use that together with our pupils.

8.4.1.7. You
What do you want to achieve for your learners?
I, together with my colleagues, want to find the key to what will motivate
teenager boys to read more literature. How can we use the same method as
creators of computer games, to get boys more interested and focused? How can we
change and improve our teaching methods to connect technology and pedagogics
better?
What do you hope to get out of the project?
I want to shed some light on reading, and by doing so increase pupils´ interest in
literature. Also, I hope to find inspiration to develop new ways of sharing material
produced by pupils, and to inspire my teacher colleagues to do the same.
Anything else you want to share?
I really look forward to the Amores project, and the teachers´ workshop in March.
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8.4.2. The intervention at the school
8.4.2.1. The Pilot at Karlbergsskolan
We participated with 6 classes – four 9 grades, 110 students (Age 15), two 7
graders, 55 students (Age 13). All AMORES – lessons were lead by three teachers.
Dobrila Sandblom, Ylva Sundström and Lena Thorstrand Jansson, with support of
headmaster Ragnar Larsson.
We chose to include older students since we thought the comparison considering
the age difference would be interesting. That is also the reason we chose the same
literature.
Our working language was Swedish, but all communication and e-artefacts were
carried out in English.

8.4.2.2. Before the Pilot actually started.
We decided to try out several e-tools such as comics head, glogster, lego movie,
iMovie, Prezi and bitstrips. The ones which were most compatible with the
students’ iPads were comics head, iMovie and glogster which the reason we chose
them. We let our students try out the different tools and they preferred comics
head, iMovie and glogster.

8.4.2.3. During the Pilot
We started the pilot with reading Mio, my son. The students read the novel
silently, in pairs and in smaller groups. While reading they took notes in a log book.
At this point the focus was on reading comprehension. After that the e-tools were
introduced and the students used their notes in order to transform them and create
e-artefacts.
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The students were engaged in reading, analyzing and taking notes. The older
students let us know that the novel was for younger children which we could agree
on. From the results we could see that the older students made deeper analysis
than the younger due to their age which we could see clearly.
All students became more engaged when it came to working with e-tools. They
were even more engaged to watch other students’ work on Edmodo. The liked the
idea of sharing and watching them on Edmodo. However, it was a bit confusing for
them using Edmodo yet another platform (we normally use it’s Learning).

8.4.2.4. Conclusion
We came to conclusion that using e-tools doesn’t make students more interested in
literature and reading. However, by working with different e-tools more students
than normally were involved in the reading process. We also found that students
got deeper into the text and better understanding of the text. This could possibly
be due to the long period of time we used in this project. We will gladly work in
this way with other students.
To get a closer knowledge please look at the uploaded e-artefacts on Edmodo, all
uploads are made public.

8.4.3. Teachers’ discussion of the experience
M: Ok, do you want to tell me exactly - what did you do with the students, what
sort of activities did you do over the year?
L: Okay ... from the very start and how I planned it, the whole thing? Okay, once
we decided with literature, after the meeting, with the Swedish or national
literature, we decided on working with Mio, My Son ... Astrid Lindgren ... and then
I started planning the project like I usually do when I work with reading ... unless
of course the part that we are to [00:01:38] (unintelligible 1-2 words) and had
discussions with people from ... Croatia this time since we decided on that.
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M: And so it was Mio, My Son. What did you do in the classrooms with them, what
activities did you do?
L: The very first thing we had was, I brought the librarian up to introduce the
author and also the book, and she started reading the first chapter, so that it
would be kind into the book once it started, and before we started I also divided
the pupils into groups, into reading groups, so we decided to divide the book into
... I think 4 parts, I'm not quite sure ... and they had to read at home, first, and
once they got collected in the classroom they were to discuss things that had
happened, to describe the scene, what the people were like, if they discovered any
difficulties when they were reading, if they understood the whole thing.
But of course, before we actually started reading we had decided what to do with
the book afterwards. We were to read the book and we were to present this book
in some matter. So we started with reading and then they went into a decision
what to do with the reading, and they were free to do anything ... like filming, or I
put up some suggestions and I showed them some suggestions what to do, but I
don't know all the things that you _can_ do, so obviously they were free to think
differently as well. But I think all my students except 2 wanted to make films,
movies.
And then we decided - you can't make a movie out of the whole book because you
wouldn't understand it and it wouldn't be fun for anybody to watch that, so I said
about

a

3

or

4-minute

movie.

Where

they

were

also

had

some

[00:03:33] (unintelligible 1-2 words), but they had to bring in to the movie so that
everybody would understand it. And since we also worked with English as a
language, it's kind of both in Swedish and in English lessons, since we did the
talking in English and they had some
... so basically reading, discussing the book in the classroom, together with us,
also going ... actually presenting some things that I was supposed to do during that
term anyway like different ways of writing, different way of ... perspective and
things like that.
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M: Like the individual character's perspective on the ...
L: Yes. So I kind of brought that in as well, since this was a Swedish lesson and I
had to bring bits and pieces in it. So basically what we did the first term was
actually reading - going into the reading very deeply, and then after Xmas we
started with the filming bit. And during the reading they had made notes, so they
had these logbooks where they had written what had happened and different words
and characters and and all these things ... so they could use their logbooks when
they were going to make their films later on. And some of them did, and those
films are very good ... and some of them are more into filming ... yes, this is going
to be great fun ... but then they knew they had to make very short films, so they
had to sit back and rethink - what are we going to bring in? What's important? What
characters? So they had to write a script ... what to do and what to say ... so they
had to go back to the book again and think about it ... and so they actually put
together their story or part of the story that they had chosen and made a film, all
by themselves actually, because they're much better than I am ... and then they
had some time also to clip it. Some were really good at that and they kind of got
that thing to do ... but they did that mainly at home. Some of them had time
during lessons and some had to do it outside the lesson.
G: Did you have any input at all, when they were actually doing the filming, did
you go with them at all, or did they do that completely on their own?
L: No, they were in school so I was always around, they could always come to me
and ask questions. And sometimes I had to say, oh, I don't like that one and you
know, all these things, because they were only twelve at the time or thirteen so
still I had to do that. And also ... kind of helps them to ... oh we need a letterbox,
how would we do that? ... and we try to create things ... and they were very
inventive, you know. I could use that one! And I also brought a few things I know
they would need, an apple and some things that they could borrow from me, so
that they can do it. But very easily ... we didn't bring all that many things in ...
they did it very ... but I think it's still good. So I helped them and gave them a few
... input of course, for things that I was thinking about, but they also came up with
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really good ideas ... that they spread between them in the group. Like that group
did this, and we could do that as well.
M: So they sort of learned from each other, the two groups learned from each
other?
L: Yup.
M: So what was different about that ... the process than what you would normally
do? I mean, would you normally read through the book or get them to break it into
quarters or- ?
L: I started doing that more and more because ... I know obviously you tell kids to
read, and then they read and then you tell them to write something about it, and
you get something that's not very deep ... so I've done it a few times before and I
thought that this time it would be very good to see because a logbook would be so
good to have when they kept working with the book, so this time ... otherwise if
you ask them to write, oh I'll get through it anyway, but this time it was good for
them, an important part.
M: Because they had to make a video and then they had to go into the book in more
depth. And then also you said there was a point at which they had to go back ... to
make the video ... so did that mean they got into the book in more depth?
L: Yeah, I think so, really. Because they kind of ... really knew the book. Later on.
And they could discuss it, and they could say - well, this is it. No, that isn't what
happened! Like, you know, when the groups were filming or showing each other, or
telling each other, they would discuss it much more.
M: So they then used those videos they'd made as a springboard to other
discussions?

So

it

wasn't

just

that

final

product

that

led

into [00:08:12] (unintelligible 1-2 words) ?
L: It did. Also I think because we were presenting this for the creation ... people
later on, so they have been watching each other, discussing and doing, and then we
were going to show it to the others and they had to be able to explain it so also, I
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think the main part in this that you have to stay very long with the same idea ...
you're working with the same thing, without it getting boring, because that is the
other bad part if you stay with something too long - oh, what am I going to do next?
So this kind of kept them ... interested. Not all of them, of course, because some
people want to finish and get on with things and do something else, but especially
the one class, they really loved the filming part. They're so different, my classes,
so you don't ...
M: What's the differences between them then?
L: The one ... they're really creative. They really loved this thing that they could
film and they could do these things - oh we can do that! and we can do that! and
we can ... you know, if you give them a task like this they'll all start thinking about
it, while the other class is more like - hmm, this is what we're going to do, what
are we going to do next? What do we have to bring in? You know, more like point to
point. Check, check, check.
M: And the two that didn't want to do video? What did they do?
L: They made a comic.
M: And why do you think they wanted to do something ... were they in the creative
class or - ?
L: No, they were in the other one ... and I think one of the guys has a bad
stammering problem, so that would be ... he never hesitates to do things, you
know, if I ask him to speak, he'll do it, but of course it's kind of ...
M: Because, I suppose, video is more collaborative. Comic strips you can do on your
own.
L: Yeah. And these two guys kind of worked together, but they still worked
individually, because one did the writing and the other one was very good at
drawing, he did the drawings and he didn't really do much ... and a bad or difficult
part with this is that you get so involved with people filming and you have to run
away and you have to do this ... so some people that are sitting very still in their
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chairs, seeming like they're working, they might not really do that very much ...
whoops, this is what you did in all this time?! Of course, but if you're alone with all
these ... there are 29 of them in the group ... it is ... it's difficult to see everybody.
M: How did they get into ... there was that final bit when they were all showing
the videos and discussing each other's ... did those two get left out from that whole
process, then ... did they engage in the same way?
L: I don't really know. These two guys, they don't really engage anyway, so I don't
think I got really surprised that they weren't in there, but you know, we showed
their comics and we talked about them and the other students were amazed by the
good pictures and things. But of course, it was very little compared to the others
that were involved and showed themselves, so it wasn't that engaging for the
others ... and then I guess a little bit left out.
M: But then that's how they feel comfortable anyway.
L: I think so. I don't think that they felt sad about it ...
M: Relieved, possibly.
L: Yeah. Because it was kind of a choice. I was a bit upset with them because I
thought they could've done a bit more. But then, they always could've done a bit
more, these guys - so I ... oh, come on! I know that you can do this so much better
... but still ... so ... but I felt the whole time that they _were_ quite engaged. It's
always when it comes to the end, some people want to do it a little bit better and
some ... oh, let's do it. And then you have these in-between people, what are they
going to do if they're going to get extra time for this, so ... and I tried to keep the
time schedule a bit strict because it seemed the kind of [00:11:58] (unintelligible
1-2 words) we have to do, and we have to go away, and we have to ... no, you do
not. You have to do it here. You have to finish it right now. Which, of course, killed
some of the creativity ...
M: But it's a payoff all the time, isn't it, between the creativity and getting it done
...
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L: And still ... we still have to do all these things, and I have to grade them in some
way and I have to bring it in to my ... what they've been doing ... and I have to
include it in the rest of the work. I really like that right now, we've started ...
we're working with a different ... a Swedish author, but, you know, like literature /
history ... and we're actually doing it almost the same way. But this time we're not
filming, so this time I said, now this time everybody's going to make a comic. So
they've read, not full books, but part of books, because it's kind of difficult reading
for them ... it's in the 30s or 1930s and there are so many words they wouldn't
really ... so they really struggle with the Swedish language here ... which is fine ...
and then they're going to make comics.
G: So why comics and not videos?
L: Because I think videos take too long and it's just part of books ... you can't really
get the full ... if you make a film, I think you would need to know the full story
even if you concentrate on one bit. If you make a comic strip you can kind of bring
it out. You can tell - this is a bit from this book, and then you can
kind [00:13:36] (unintelligible 1-2 words) back in a different way. And also that is
so much quicker ... this is a new way of making a summary of the book ... and
hopefully something that we can share with ... that's a difficult matter right now
because we don't really have a platform in this school that works anymore. We
used to have one but now it's too expensive, they've taken it away so we're kind of
in-between. We're using Showbie, which is difficult in some ... and then we ... we
don't have, like we had Edmodo ... it was good, we put everything up and
everybody could watch ... so I was thinking, can I still use? ... I still have my
account ...
M: You can still use it.
L: It's going to be ... because this is not finished just yet, is it? I mean, this project.
So we could still use it, even if the other people don't watch it ... I can use it for
my class.
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L: So the good thing really is that everybody can go in and check it, because I was
thinking later on that I'm going to have a test or something and then that means
they can go in and watch each other's strip ... they will just concentrate on the one
author but then they can watch the others and see what they've done and they can
do a little talking ... I like that ... I think we brought it up when we were talking in
Stoke one time that actually making a comic of something that you read, you really
need to understand what you read, otherwise you can't really make a good one ...
so I don't know how good they're going to be! ... but still, I think it's kind of a ...
they only play [00:15:20] (unintelligible 4-5 words)
G: So you think that process of doing the comic strip, that's the engagement bit?
L: Yeah, I think so. Otherwise they can just write words down, now they're going to
have to think ... and also in the curriculum it says that I'm going to grade in what
ways they can use pictures and words that go together ... and this is another thing,
if they choose a very happy person presenting his [00:15:50] (unintelligible 1-2
words) is actually very very sad, this is not a very wise thing to do, so then you can
actually discuss it - what does it say? So we can have more discussions when it
comes to the text, from these things. However, if they think it's more fun to do this
way ... sometimes, and they would love to do it once in a while, but I don't think
they would like to do it all the time. Not everybody would like filming all the time
either, because it takes a long time ...
G: So do you think novelty is part of the engagement?
L: Yeah, I think so. I think always that there are things you have to change, now
we're doing it this way. As long as you know where it's leading. (Laughter)
Sometimes you do that ... some kind of whoops!
G: I'd like to roll back a little bit to the remarks you made at the beginning about
the librarian who came in to talk about the book ... is that the sort of thing the
librarian would normally do?
L: Yes, we can always ask her ... we're very lucky here at this school because we
have Martina, so we just ask her ... usually when I start a term I ask her to come up
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and present new books for them, and when she's done that we go back to the
library ... all these books that she presented will be gone - like that! even if they're
not ... they might find out later that it wasn't their kind of book, but just because
they've heard it, a part of it, and kind of get into it a little bit, that makes it more
interesting for them, so ... and it's a thing that I try to do, but also this shortness of
time, all the time and she's gone ... she has half-time here and half-time at ... this
term anyway, that made it a bit difficult. And you also have to plan in advance ...
yeah, I should've done that, now I have to do it myself ... but we try to do that.
And she would be glad to do it. She loves to be involved in the reading process.
G: So you chose Mio, My Son ... would that be on the curriculum anyway or is it just
... reading- ?
L: Yeah, we don't have any books on the curriculum. It says that the children
should know about some Swedish author ... that was important ... and also to
connect the time that they were written to times in history and things like that. So
we're very free to choose books. But then again, since they were not so old, the
kids, and then we thought Astrid Lindgren would be good because she writes for
children ... and she's well-known also because it's a ... European project, it would
be good to use an author that everybody knows a bit about, it would be more fun.
And Mio, My Son is not one the most famous books, it's a very early book that she
wrote ... and it's about ... since we were also going to use it in Grade 9, you could
go into more depth, and it's about life and death and what happens after death,
and is this really true ... and the younger students could read it like it was a true
story, while the others would say wow, perhaps this is in the afterlife ... so you
could kind of have deeper discussions with them. And also it's very easy ... it's
about the good ... there are the white colors and the black ... and the evil ... that
makes it easy too. Because we could also bring that into the study and the Swedish
lessons.
G: How long is it?
L: It's a short one. 130 pages or something like that.
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G: I think you've answered a lot of my questions already, which is good.
M: I wanted to ask about the Croatian collaboration as well. So you did it all
yourself, just within the class and they talked about it and things ... and then you
opened that up to a collaboration with Croatia?
L: You mean finishing the films and- ?
M: Yeah, after the films, then you showed the films to the Croatian ... how did that
work? They were all in Edmodo so the Croatian students could look at ... and then
you had a videoconference?
L: We had two videoconferences ... the first one we started with I think Croatia
actually presenting Zagreb, their town and their country and what they're famous
for. And then we did a Prezi, so that we could follow in this ... Have you used
Prezi?
G: How did they come across that?
L: I think that Ivan in Croatia had used it a lot. So he thought it was a very good
thing to use. And it also was a very good thing because when we were in the
videoconference, we realized that since we wanted everybody to see each other on
the screen, we could not also have a presentation going on on the screen ... so
since all of our students have iPads, they could follow the Prezi when we were still
having content on the screen. So that was actually what started ... we had to do it
some other kind of way.
M: And your students created Prezi presentations as well? I've seen those ...
L: Or the students were supposed to do it ... but in the end, since we had a
deadline and we were supposed to meet the next day, I ended up doing it and I felt
a little bit like you - whoops! What am I going to do with this? But now we actually
encourage the kids to do it when we're doing it with this thing instead ... because I
wanted to be able to share it, and if they just made [00:21:43] (unintelligible 1-2
words) presentations it's kind of boring. I want them to go in and have a look - what
else is on there? What else can you do? So I force them into doing that. Because
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sometimes you need a little carrot and sometimes you need a little stick. But they
created the films. We had a videoconference in between, I think, when they did
this ... I don't know if we were ready ... with the films the first time we met, or
were we? Yeah, we must have been. Because we sent the films over so they could
watch them, so they watched them in the classroom and then they came back to
us, and then they had a lot of questions on the films. Why we did that and what it
meant, and how they did it, and whatever. And they also voted on which one was
the best one.
G: So when they asked the questions, was it the students that answered the
questions?
L: Yeah. But we got the questions, some of their questions, in advance, which was
good. Because some of them were very deep ...
M: Oh, right, deep, so that they forced your students to get to more depth to
answer those questions?
L: Yeah, they also had to try to answer them.
M: And were they more motivated because it was other students from another
country asking them?
L: I think so. They _really_ enjoyed, both of the classes, really enjoyed the
videoconference, even though it's quite long and some people are more engaged,
and the others, as you can see ...
G: How long did it last?
L: 50 minutes or an hour ... or something like that.
M: There's a video of it.
L: There are videos of both of them, I think. So we tried to film both what's on the
screen and also film the videoconference ... both times or one time? I had someone
filming the conference from behind as well.
G: Can I ask some specific questions about the groups <redacted>
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G: There were three that really struck us that the groups seemed to work really
well together ... did you pick those groups?
L: I picked the groups, yes. What I did was that I wanted them to choose what they
wanted to work with, so I gave them ... they could say I want to [00:25:40]
(unintelligible 2-3 words) and so they handed a note to me, where they say - I want
to work with filming and I want to work with this or that. So from that I put them
together in groups. So they could choose, and I didn't want to put together people
that wanted to work differently ... but from that I put together groups. Because we
always do that in school, we never let them choose and I want them to ... mix
them yeah ... because you sometimes you end up with, if you have a brilliant
student and they sometimes carry the others with them, which is not good for
either of them ... and if you're just a weak student perhaps you would need
somebody to lead and so ...
G: And what about the next group <redacted>
M: So if they learned sort of teamwork and kind of personal skills and teamworking
skills ... the ones that [00:28:04] (unintelligible 3-4 words) so much ... this actually
brought them out a bit ...
L: Yeah, when you say that ... I didn't really ... you seem to know your students so
well, so you don't really think about that, you know ... I'll say they're doing this or
they're doing that but it's kind of now when you say it they're ... yeah, they _are_
M: They're different ...
L: They have a chance to show another side of themselves ... or step out a bit, I
guess.
M: That's what we heard from the Polish teachers as well ... there were one or two
that were really quiet, and they just found another skill that they could actually
exploit and it really made them different kind of students really. And do you think
that's specifically because it was _making_ things together or what do you think it
was- ?
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L: I guess so, because all the other ... I mean, in school ... just writing things
down, or talking or discussing, it doesn't really ask them to be themselves ... when
they're creating something and they have to ... we have to finish this or you have
to go get that or now we have to behave or whatever ... that kind of brings out lots
of things. Yeah, probably creating things.
M: Because it's lots of different modes that they're operating in - it's more broader
part of their character comes outL: Yeah, I think so.
M: But that's the thing that's really ... it's one of the powerful things that's come
out of this whole project is - yes, they've learned about literature and they've
learned about technologies, and they _have_ learned about technologiesL: Yes, they have.
M: But it's changed ... it's brought, it's personality thingsG: Brings people forward in a different way. And you do get that with sometimes
online discussion boards, quiet students can come to the fore in an online
discussion.
M: The Edmodo - there wasn't much discussion happening in Edmodo, the discussion
happened in the classroomL: It was in the classroom.
M: And then through the videoconference ...
L: Yeah, so that was most of the ... but I tried to encourage them to go into
Edmodo as well, but they had Showbie, they had It's Learning, they had this and
they had that, and they kind of get very confused with all these things ... so one
thing that would really need ... you need one platform where everything's at, so
you can really go into there. Then you can have a discussion before I ask you to ...
not first having to ask - which platform? Where am I supposed to be? But the
discussion in the classroom, that was kind of fun, because we also prepared
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questions for the Croatian ... their films and what they had done, and I said
everybody should ask one. And so they could choose - which one would I like to ask
- try to involve more because otherwise it's kind of ... some people did [00:31:05]
(unintelligible 2-3 words) and then some people would say - no, no I don't want to
ask anyone. And I didn't force them, but once we were getting on with - no, I'd like
to ask my question! in a way ... so they kind of changed, and they wanted to get up
in front and ask because it was fun, and they were not that good at English ... I
think it was very good that they were not English, but Croatian, because you know,
this brought out ... wow, we're good at this! And we can ask them ... and they
don't [00:31:26] (unintelligible 1-2 words) so they liked that as well. And they
really loved it because even though ... don't want to, they wanted to and the
others - no you can say it like this, you can say it like that. And I like that. So that's
a good thing too. Also brings out ... you think you can't do it, but ... you will do it.
M: And you feel less self [00:31:47] (unintelligible 1-2 words) if you're not good at
it, if they're not good at it ... so that helps.
G: And what was it they did, the Croatians? Was it the fairytales?
L: The fairytales from long ago ... and Lapich ... I found the Croatian language a bit
difficult. But they were ... before we actually watched their films ... we managed
to get them first, in Croatian, with no subtitles, so the first time we watched
them, we were - whoops! now this is difficult! And because I downloaded the wrong
ones. Once I got it right, we got the subtitles and then they were _very_ good, they
were very, very good ... these ... but I also think that the Croatians ... like in
Sweden, we felt a big difference here. Like here in Sweden we say - this is up to
you. You are to do this. And I am not to be there picking on you, telling you what
to do ... so when their films came - wow! - this is good. And it was so wellorganized and it was ... no squeaking doors and whatever, so we were very
different there. This is for the students to do and this is kind of checked by the
teacher before it's sent to us ... so but that's also a difference. And we talked
about it in class, so it's good. And I could say, come on now, you see what they can
do ... the teachers can do ... come on, shape up! But they actually said, no, no,
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they couldn't ask these questions, that must be their teachers. (laughter)
[00:33:26] (unintelligible 3-4 words)
M: So you think you've learned from this process as well?
L: Definitely. And I would really love to ... although it takes very much time, and
time that you don't really have, but I'd really love to have somebody to collaborate
with in this way ... you know if we could connect and say let's have a
videoconference ... because they really like it. However, I had my colleague and
she did this ... you know, she got this class in the States ... and then they had this
time difference, and she had her class coming in earlier to be able to talk to them
and they thought it was fun for a couple of times. But not anymore. Then it was
just ... you know ... a lot to do ... routine ... so again, I think, you do it once in a
while and you have some ... you know why you're doing it I think that is ... you
need structure - this is leading to this and this is what we're going to do afterG: I just want to ask about the Lego ... some of them chose to use the Lego, didn't
they?
L: Yes, they did. You're right. We had the one, two groups actually, they wanted
the film as well, but they wanted to use Lego and making their film feel a little ...
and it was quite good, and they worked quite well, but somebody erased the
movie, so they had to do it again ... and they were very short of time and it wasn't
as good. But I couldn't do anything about that - this is what happens and this is the
bad part with ...
M: Yeah, when things go wrong, like the technical stuff.
L: So they just had to start doing it all over again ... it wasn't fun. But also these
guys ... some of them ... they're kind of - whoops! - it disappeared! I didn't see! you know, lots of talking and not too much ... but they _had_ a good plan and they
really liked the sword-fighting with these little Lego figures and all these things so
... it was a shorter part of the story than the others so they just had ... it's
scenery-
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M: Is this still Mio, My Son?
G: Yes, it is.
M: So some of them would choose to act. And some of them [00:35:47]
(unintelligible 4-5 words) So when they said how they wanted to do it this is one of
the things ...
L: Yes. They could say either if you wanted to do ... because they'd been looking
into that Lego, there was this- (Dobrila arrives) ... so that was ... some of them
chose to, they wanted to make a film but they wanted to do it with Lego. But they
did not want to use the app, they wanted to use only Lego figures, and they
actually brought their own Lego from home ... (Ylva arrives)
M: You worked in younger ... the 12-13 ... who worked with-?
Y: Ours have left school. Year 9. 15 and 16.
M: But you both worked on Mio, My Son. So was your process different? Did you do
different things with the students? Do you know how it was different?
Y: Slightly different. We tried to ... I think your students worked a bit more
thoroughly with the book than we did. We had ... we tried ... because at the same
we had this project in all of the city where we were supposed to work with all
strategies to talk about what they have read ... we have these figures ...
D: Reading strategies.
Y: Yeah. Reading strategies. The detective ... we use this ... we have the
detective, the reporter, the fotuneteller, and the artist, and you're supposed to
use these characters and then to have different discussions about what you have
read.
D: So if you just look at the book you would have the fortune teller - what do you
think will happen? What do you think this book is about? To get them thinking.
M: And then the detective is ... finding things out.
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Y: Yeah. So we worked pretty hard with those, because that was an ongoing
project here in the city, but I know that your students did rather more thorough
work with the book ...
L: Yeah. We used these strategies, but in the group discussions and the asking
questions and writing down words and things like that.
D: We read the book and ... our class ... I think yours had a small notebook, like a
logbook ... where they wrote things about questions and they discussed in the
group and then we watched a movie and then they made the ... put up on Edmodo
the series they did.
Y: And I think that our students felt that they weren't supposed to be part of the
end of this, so therefore they were a bit ...
D: They felt excluded actually.
M: Why did they feel excluded?
D: Because they knew that this project would go on until November and they would
leave us in June.
Y: They knew they couldn't go to Croatia.
D: Only Lena's students went to Croatia, why can't we go? And so they were like oh, we don't wanna work with this. In the end.
M: Because they weren't going to be there for the last three months.
D: Yes.
Y: We call it the Swedish envy ... you know ... they tend to, if they can't do things,
they won't do it.
M: If somebody else's going to do it and they can't do itL: And I also think they weren't involved in the videoconferences because that was
a big thing, I think. It was very ... I think it was pretty important.
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D: They did one thing, do you remember? We had a [00:42:43] (unintelligible 1-2
words)
L: And they really liked that.
D: Yes, they liked that.
Y: And that was just four or five of them.
G: What was it the four or five did?
D: Well, we did this quite late in May or something, with other schoolsL: Was it for Literature Day or something?
D: Like a Skype thing. Yeah, Literature Day. And they told the others how they
worked with the book.
M: And that was motivating for them?
D: Yes, for the ones involved. We only had four students, I think.
M: So why was there no videoconference with the older students? Did you ... was it
just?
D: Because they were too old.
Y: We were supposed to pickM: When you did stuff with the Croatians, they were the same age?
L: Yeah, they were one year younger, just. But they were the oldest ones, so we
kind of decided on that ... ours, all my students were to talk with Ivan's before
saying we're 12 years ... and then they ... the youngest. Because it wouldn't be too
much fun for a fifteen-year old talking to a 12-year old ... it would be very
difficult, because ... as we said before it's very important that you don't feel that
they're superior, much better or things like that.
M: And when the Poles talked to the Danes that was an issue for them at first, at
least, was that there was a 2-year age difference and that was one thing they said
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they would do differently ... is pick somebody the same age ... because you'd got
two cohorts, you'd got choice about which ones. So did you notice ... so then
therefore this is an interesting control group because you've got your experience
which was they were highly motivated, highly engaged ... and the videoconference
was part of that process. And yours not so much because there wasn't this
videoconference at the end. Did it still make a difference to their engagement
though, the fact that they were making videos and things?
D: They thought that was quite fun, actually, making theL: They made comics, didn't they?
D: Yes, they did comics.
Y: But also we've always worked like this with them. They've had their iPads orD: It wasn't new to them.
Y: No. We've been working like this for quite some time, so it was nothing new to
them ... but they like doing this, producing their own stuff using technology ...
that is something they really like.
M: So did you do anything different this year as part of the project than you
normally do then? If the comic strips and the videoconferencing was - anyway?
Y: I think Edmodo was new to me and my students.
D: Yeah, it was. But also we ... the reading was in sort of ... more in focus. We
always worked with reading, that's a very large part of Swedish, but this time we
had lots ofY: But they did quite a deep analysis of scenes in the book.
D: More focus on reading and analysis.
Y: Yeah, they really tried to compare with ... the Bible, do you remember thisD: Feeding and eating bread and things like that. So they kind of went deeper in it,
I think.
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M: So what was ... if you always use the iPads and always get them making comic
strips and things, then what happened differently this year that made them go
deeper into it? What was it that you did?
L: Choice of book perhaps?
D: Yes, it was the book and then we had this time ... we had to work with it during
this period, so that's why we went deeper in it, I think, yes.
Y: I think it was us.
D: I think it was us. Otherwise we would've read a book, written something and
handed it in to us. They worked more with the book because of this project.
M: Oh, okay. Just simply the fact that this collaboration ... that the younger
students were doing it as well ... they were all being part ... even though they
weren't going to be there at the end of the project ... just the fact that there was
this collaboration going on also made them ...
L: Yes, I think so.
Y: And I believe ... if we compare England and Sweden, we don't have this - we
need to do like a checklist, we need to do lots of things. But still very much of the
time we feel a bit under pressure because we have so many things we need to do
... this means that we normally don't have time to do things properly.
D: We would never have read a book for this long. And worked with the book.
Y: But we did this time and we tried to make good use of the time. So that was a
huge difference from what we normally do.
L: And I think you really learn from that, because I'm trying to work like that right
now when we're doing the [00:46:58] (unintelligible 3-4 words) ... because you can
bring so many things into it. Even if it's just, it's not just reading, because we can
go into like ... now I'm going to have to make a comic. What is different, what are
perspectives, how do you use the speech bubble and the thinking bubble and what
do these things mean ... so I can ... lots of things that are in the Swedish learning,
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teaching book can be brought into it and once you start stopping them thinking
that way you can use it for lots, I think. But I like the way ... when we were
discussing the book, which one to choose, I think Mio, My Son was very good
because not so many people knew it ... because it's not one that they would
choose. They would choose Pippi Longstocking or something else. And this one was
kind of an easy read for your older students, but that made them ... it was fun for
them to go into deeper comparisons and more difficult ones and you can - wow,
this is ... something else, something more.
Y: We talked a lot about symbols ... what you could find in the text, what would it
symbolize and why has he chosen this ... and what do you think about the ending,
and lots of ... when they did comparing to the Bible quite a lot, and it was
interesting to hear 15-year olds discuss suchM: Biblical symbolism in another book?
D: Yeah. And they tried to overanalyze it because it's about a sad, sad boy who
lives with his foster parents and he sits on a bench and has this apple, and then he
goes to this fantasy world - and they're like - well, probably he actually died and
this is what happened after his death and things like that. Or this is about someone
else. So in the end when it _wasn't_ about someone else, they were like - oh! It
_was_ as simple as we didn't think it was! They were kind of disappointed in the
end because they worked a lot with it and maybe overanalyzed, I don't know.
M: And this difference is mainly or purely because you spent more time with this
and went a lot more deeper into it?
D: Yes, I would say so. I think so.
G: Did you ... to create the e-artefacts and put them on Edmodo ... was that on
the implementation group?
Y&D: Yes, it was.
D: I don't know where we put things there! (laughter)
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G: Right, so you didn't use your small group ... you'd created a small group in
Edmodo but you ...
D: I think we had a big group instead.
G: I mean in Edmodo, the subgroup.
Y: No, we never did. We didn't have the time, really. And that has been ... the
time issue has been ...
D: Because we were supposed to do it ourselves and move every student, no we
haven't done that.
L: And before we understood how to do that, it took some time and then ...
D: So we only had the big group.
Y: And for us this has been a time issue because I had one hour per week to read
through all the emails and check everything on the google drive ... and they didn't
have any time to work with this, so we had ... we have had a time issue.
L: We had to squeeze it into the Swedish-English schedule, really, and get a good
use of the time all the time ... so things that didn't really ...
M: So is there anything different about the methodology that perhaps, if we were
going to do the project again, you would do differently, or you would suggest we
would do differently?
Y: We discussed that we will do ... and Lena has started ... about the same thing as
your group did. And many of our colleagues have adapted that. So they're doing it
the same way.
D: [00:03:29] (unintelligible 3-4 words) we have Year 6 six now ... next time they
read a book. It could work.
L: And it's actually not a bad thing while we're talking ... actually, filmingY: Yeah, they love that.
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L: Letting them make their own films because they really love it, and it actually
brings out more things than I had ever thought about ... just talking to you I
realized ... wow, yes, this person who you don't really seeD: ... book trailers now.
Y: Yeah, my sixth graders, they've just read a book, an e-book ... we decided to
have four or five of them pick the same book ... and our librarian introduced
different titles and they got to pick one in the group ... and they've read them and
now they finished up as a ... sort of last thing while working with these books ...
they made a book trailer. And I said if they wanted, they could put it on YouTube,
but they have to choose that for themselves and they had a really good time. I just
gave them ... 2 lessons, 120 minutes, to do this, because ... it was just to try it
out, to try to use the iMovie app ... and they did really well, and they had a really
good time, and they said that next time they want to do a bit more.
G: So what do you think they got out of it ... as well as just having a good time?
Y: Yeah, it was fun to watch ... because this time they had read what we call ...
like scary books, butD: But quite nice scary books, for 12-year olds.
Y: For 12-, 13-year oldsD: Cozy-scary they're called. (laughter)
Y: Yeah, cozy-scary book ... and it was quite fun to see what music they had
chosen to put in the background ... and what pictures ... because they had, many
of them filmed a bit, but then they took pictures from the internet ... and what
pictures they chose and why ... and what words they emphasized ... so that gave
me a lot. How they had ...
M: Is it that ... it's the process of abstraction that's required, because you've got to
try and tell a story in a few minutes, you then link it with symbolism or other
pictures and that requires you to step back and think about it a bit more-
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Y: A few groups did really well ... and another group, they didn't do well at all.
M: Is it just too difficult for some students?
Y: No, it was about cooperation. They need to work together, and I told them - this
is like two things, to work together and then use the technology and understand
the book.
M: Well that's three things.
Y: Three things, yeah, that's true.
L: But I also think it _is_ very difficult for some. Some would choose directly, they
would say - no, this is not good music. And some would say - well, I'd love have to
have this smiling lion at the end! Why would you like to have a smiling lion, this is
about Selma Lagerlöf, she doesn'tY: Or a cute cat.
L: Or a cute cat, or whatever. What does it have to do with this? ... so - is it good?
Yeah, it's good time for discussion, I think. Why doesn't it go together?
M: Why are they introducing things that don't go with the text ... what is the
reason, why do they do that? Just because it looks good or- ?
L: I think so. Or they want to be cool, somehow, and things that are, you know ...
M: Is that an age thing or does that happen at both ages?
D: Maybe it is.
L: But they still do it now in grade 8. Some of them. But they _are_ kind of ...
perhaps they're 14, you know, when it comes to their age [00:06:54] (unintelligible
3-4 words) they might not beD: One thing is practicing how to agree on things, because they're four in each
group ... and mine, they didn't make a film, they made a Keynote presentation,
and they were supposed to choose one scene in the book or something that
happens, and tell the rest of the class, who hadn't read the book ... and they all
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had to agree on one scene. So it was ... there was some discussion there. So they
practiced that as well.
M: Did you give them any instruction on how to do that?
D: No, I said first you will introduce the book, what it is about, because the rest
don't know ... pick a scene, together, that you find interesting or fun or scary ...
because it was a cozy-scary ... and then, maybe read aloud, or tell about that
scene so actually it was an exercise in ... communicating with each other and
agreeing on one thing ... and there were many conflicts in this group as well. And
some said - I'm not going to work with him! I'm not going to work with her! And
some of them said - well, tough luck, this is how it works! We have to work with
each other! So it was really interesting listening to them, how they solved the
issue, because I decided the group and they could not choose to work with their
friends as a part of this exercise ... and I hope they're growing ... as people.
Y: Yes, that is actually something we use when we grade them, how well they can
work with others.
M: So has this actually changed them more than your normal activities ... has there
been more personal growth for the students doing this than in the previous ways
that you've ... is that one of the strengths of this as a method?
D: Yeah, I would say so.
M: But they don't really learn much extra technology, really, because they've
already ...
D: Well, mine did a Keynote, and some of them didn't know how to do it and I
showed them, and they showed each other as well ... there were four or five in
each group ... and they're really quick at learning.
Y: No, technology is not an issue.
L: But I wouldn't say that's for all of them. Because some of them, they had just
made ... that's why I'm forcing them _not_ to make Keynotes because they know
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how to do that, but they should really try doing something else instead. So I don't
say that everybody is that good at ... so we also tried this Glogster, which is
actually an excellent thing, the only bad thing is that you have to sign up and pay
for it if you don't do it ... you can only make one Glogster and then you need to buy
things. If you don't get an account as a teacher, but I don't know how many
teachers [00:09:21] (unintelligible 4-5 words) but they were just excellentG: They did those mainly in Swedish, the Glogsters, didn't they? Could you tell us
what actually they were supposed to be doing there, because I couldn't quite ... I
think I've got an idea, butL: The Glogster? What I did ... because all my students read books in the spring
term as well ... and I thought, they were going to present this in some way, either
with a Prezi or a Glogster. And one Glogster was so good, so I put it on Edmodo ... I
was thinking this is in Swedish, but still so good so I could teach ... they could show
it to the other kids. Because she'd actually put in little ... you know, now I'm going
to tell you about the book, so there was a little ... recording of a voice, and she
had different photos taken, and then she had different ... so you could click here,
and listen here, this is what she says about herself ... so it was an excellent
Glogster ... so I'd like to keep it there so I could show it to many people really,
that's why it's in Swedish.
G: And so ... were they quite successful ... do you think [00:10:45] (unintelligible
3-4 words) ?
L: Yeah. Some of them were really good, some of them weren't that ... but I was
thinking, okay, [00:10:49] (unintelligible 3-4 words) because they're here and then
other people can watch them. But they're not in English because they're not really
for this project ... so this was in Swedish lessons, that's why they're in Swedish ...
the language. But especially the one made by [00:11:01] (name) is so goodG: And what do you think they got out of it?
L: She really enjoyed it. And again, you stayed longer because, otherwise they
write, like you said before, they write a quick note about - this book was about,
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and this is the main character, bla, bla, bla ... so this time, if you get into it
deeper, like she did ... she really chose - I can present it this way, and then I have
to think about this, and I have to use this picture ... again, you go into different
matters and makes a difference if you present something. It's not just words. And
then I also think ... I asked her, could I use this, could I post it there? Oh, yes of
course! So Glogster is really good, but I'd like to have it free.
M: Were all the students okay with all their stuff being shared on Edmodo ... were
there any that didn't want to share?
L: Edmodo was okay, but when I said, you can also make it public on YouTube, they
said no.
M: All of them said no?
L: No, I said the ones that were really good, those should be shown and presented
on YouTube (laughter) ... they said yes.
G: I noticed actually that there was a couple where they had been up but they've
taken them down now ... YouTube films but they've been made private, they were
public ...
L: They're public now or-?
G: They were public and they've made them private.
D: Did they do it themselves or did you-?
L: No, I can't do that, because they own their - I can't make them, so they have to
do itG: I was just wondering if you had any insight into why ...
L: No. But I can ask and see. Because I think they were so good, they could just ...
and we've been looking out now because we're doing similar stuff in Swedish now
and you can also go out and find an awful lot of stuff about August Strindberg ...
and people are ... oh look, these are just as old as we are ... and they've done this
...
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M: Is that maybe because they were using copyrighted music?
D: Oooh, it could be.
L: It _could_ have been ... because I was very tough ... and I _told_ them in the
instructions, you can _not_ use that ... and so that could have been that.
Y: They can change the music.
L: They could. But then they weren't interested anymore, because it was finished
and we were done already.
G: You mentioned about the ones that found it difficult ... I just wondered, did
those students still get something out of it, even though the difficulty ... did it
move them any further on than it would've ... a normal lesson would've done or was
there ... ?
D: Well, when it comes reading and understanding the book ...
G: Yeah, even though they found it difficult ... were they difficult students, you
know they weren't able students, but did it move them further on in their
understanding or their ability at all?
D: I think it did ... because we worked with it for such a long time. But I don't know
if the technology itself made it ... I think it was the other ... I don't think that
working with the comic strip and putting on Edmodo made them understand the
book better, but perhaps reading and discussing in a group ... and discussing with
me ... that's whatG: That was the key.
D: I think so. I don't think it was the technology.
L: No, it was the same.
Y: I had an interesting discussion with my students just before I came to this
meeting ... because they're reading books ... and they got to sit in their groups for
10 minutes and just talk about - what do you think about the beginning of the
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book, what do you think about the main character and stuff like that ... and then
they got to go up front and tell the rest ... and - what do you think about the book?
Boring ... Nothing happens ... and then someone else in the group said - but I like
it. And I said - you can't just say, it's boring. You have to explain why it's boring.
And the thing they said was that - I don't like to read. And that was the answer that
you got also. They say it's boring because I don't like to read. And they have sort of
decided from the beginning - I don't like to read. I'm not that person that reads.
L: Now this was a good book, but I don't like to read. Because they can also say
that, kind of contradict what they're saying.
Y: So that is the ... I don't know how we'll change that.
M: Well that's the thing ... because I went through all of the responses that all the
students made and ... that was a really ... on the one hand you've got these
students saying it's boring and on the other hand you've got these students saying
it's escapist, and it's escape from life, and it's getting away from work ... and then
you've got the other students ... it's a bit half and half ... more with the older
students don't like it ... with saying it's boring and it feels like work to them. It
comes down to this kind of personal experience, or personal identity ... and if you
want to increase a love for literature it's like ... what is the experience of the ones
who find it an escape that you would translate then to the ones who find it boring?
And I can't see from what they've said ... what is the difference between those two
types of children. And I don't know if you've got any insights either but it's ... that's
whatD: That's the experience I have. Either you like reading and love books or you don't.
And it's really hard for those who don't to change their mind and come to the other
side.
M: When you put them in groups, did the ones who like it influence the ones that
don't or ... ?
Y: Perhaps.
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D: Yeah, could be.
L: I was thinking that the ones who like it ... or most of them they're quite good
readers, they don't have to struggle at all with the reading ... they can sit back and
find it relaxing ... because I was also scanning through a lot of these answers and I
was thinking - it's such hard work. It's hard work, it's not just boring, it's difficult,
it's hard, it takes a lot of time that I don't have and all these things ... so if it _is_
hard, that makes it boring too, I think. I made that connection. But it's not the
whole truth.
M: So it's literacy levels ... it's part of the issue, but there's other things as well.
L: Yes, I think so.
M: It's you were saying about they define themselves as people who don't like
readingL: And then they kind of ... the easy way out because I'm not the one who likes
reading, therefore I don't have to read. Therefore you have to read even more,
sorry.
D: And I would think, I would guess ... I haven't made a survey or anything ... that
these who don't like reading they prefer watching a film instead. And that has to do
with what you've just said, because it takes a lot of effort to read ... it's much
more fun watching a film.
M: Sure. And there was ... about fast-paced as well ... you can get through a movie
in two hours ... a movie of a book, but if you read the book it takes you several
days ... and it seems to be the pace at which you could actually acquire the
narrative as well ... that was interesting.
L: I got this lovely comment from a guy yesterday, he's a hockey player and he does
_not_ like reading ... I'm quite sure he's written that on his papers ... and he said now, Lena, this is just so hard work! Because we were going to make a summary of
the text they've just written ... so get really deep into it, so that they can make
this comic strip later ... this is just _so_ difficult! And he was really struggling ...
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he's a good student ... he was just so honest and it was like he was, you know,
practicing something that was very hard physicalM: Is it the sedentary nature of it, the fact that they're sitting still having to do it
... if you're a hockey player I suppose you want to be out in the fieldL: No, I think he just felt it ... just like you'll try ... if we're going out running - oh,
this is just so hard! He doesn't want to use his brain in that way because it's so hard
... at that time. And he realizes he's going to have to do it and he would like to do
it well. And he's quite a good reader, so it's not that ... but it's not reallyY: I was thinking, because I asked my students before this ... and I said - well, how
can we make you more motivated? How can you ... what way will you find this with
reading more fun? And one of the girls said - if you treat us with some sweets while
we're reading ... and I was thinking, no, you need this ... I wasn't going to buy them
sweets ... but she has got a point. You need to see something positive while you do
something that is boring. If you can make it more fun, you will enjoy it better. And
I said that, even if I can't treat you with sweets, I can still explain to you that if you
read more, you will be better in every subject in school, because you will write
better ... and it will give you good grades. SoM: That was something that came through ... that a lot of the students, it was the
most dominant one - it's boring but it's useful. More of them said that than anything
else.
D: They realize that. They knew that.
M: They have to do it because it's good for their other stuff. But that's ... it's not
getting to this that it's actually it's fun ... it's the sweet itself ... you know, you
work hard all day, and your reward is to read? You shouldn't be rewarding people
for reading, because reading itself should be the reward. That's the sort of mindset
that is so difficult to communicate. I was also looking at, one of the questions we
asked was - what's the last book you read? And of course for most of the ones, for
all of the ones who found it boring, the last book they'd read was a set text. And
for the others, that had read something other than a set text it was either to do
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with ... it was a film that had come out recently and so it was the book the film
was based on ... so there was one I'd never heard of and I did a search on the
internet ... the film just came out this year and they'd read this book ... another
one was biographies by Zlatan Ibrahimovic ... or a heavy metal band so there was
ACDC and Ozzy in there ... which we counted as an extended text. But another one
was fan fiction ... do you know anything about why? ... there were three of the
students, which is quite a big number that picked on fan fiction as the last thing
they read ... and I asked them, one of the things was - what would make you read
more and they said it was either fan fiction, manga or yaoi ... yaoi is a sort of
Japanese literature that is slightly pornographic, which is interesting from a
[00:21:28] (unintelligible 3-4 words) (laughter)
D: And they're quite young, aren't they?
M: They're quite young, yeah. But he said fan fiction as well ... so do you know
anything about thisD: Is that fantasy fiction?
L: Fan fiction is when you go in and kind of rewrite ...
M: It's like ... if you like Harry Potter, you write your own story about Harry Potter
... and then you upload it and you share itY: We had a group of ninth graders who finished in June, who were very much into
that. And it was like a ... sort of a culture ... with everything they did ... and the
Asian and the Japanese and everything. So they were like ... don't know ten,
fifteen of them, in ninth grade?
M: And the cultural thing is because it's shared ... it's stuff that they created or the
children are creating or ... you don't know anything about- ?
Y: I don't know why, but they'veL: I think they like the creation. And I think that they like the part that it's not
professional authors writing. Because I introduced some kind of page ... where they
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were writing Swedish stories. And you could win and choose. And obviously some of
these were stories that I wouldn't have chosen, but we've made part of it, I think,
interesting. But they really liked them and they - oh, have you read this one?! have
you read this one?! And part of it was because I wouldn't choose them, I think, and
part of it was that other people ... they weren't necessarily very long and were
kind of easy to get into, I think. Sometimes I think it's too difficult ... if they ... if
you're not used to reading a lot, you have this long story, you have to get the
introduction to all these people ... when you get a short story you kind of get right
into it.
M: And it's people they already know ... because it's based on a text that they
already know, because it's Harry Potter movie, or ...
G: Do you think it's the language that they use [00:23:18] (unintelligible 7-8 words)
?
L: Possibly. And that is a bit scary because I'd like them to read to get the
[00:23:22] (unintelligible 1 word) languageY: I was actually thinking ... I was sitting last night, with my youngest son, reading
... and he was reading from a book that we bought this summer, and it was quite
interesting about a football team ... and he's 9 ... and as he read I realized that it
was quite complicated because ... not of the words ... but the way the author had
built the story. And I think _that_ could be the thing, both sometimes the words
they choose, they could be a bit hard, but it's not the language that normal
teenagers or children use ... but also it was ... I don't know ...
M: The complexity of the plot?
Y: It wasn't that natural. And perhaps sometimes authors tend to do things ... work
a bit too hard to make itL: Too much ... too much things in it.
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Y: And that is ... he's quite a good reader but he found it a bit difficult to ...
actually understand what was going on, because there were ... it was a bit too
much.
M: Too many plot threads and things like that?
L: And then it's hard work instead of, like you said before, relaxing, fun things, just
going into it and ...
Y: So that could be the reason they like this ... these texts.
M: All the ones that ... if it wasn't fantasy, if it wasn't a film tie-in or a biography
of a heavy metal band or a footballer ... it was fantasy, that was the only genre
they read. So it's more escapist, I guess. The other ... except for two that I couldn't
trace, and the one was a sculpture by Picasso they put ... the last thing they read
was Pythia, which is a sculpture by Picasso, and they said, what was the last author
you read, and she'd written Picasso ... I think it was a she ... from the username,
unless they made up ... and the other was a book called Blood Redder Than Red,
do you know what that was? Is that a set text? I couldn't find that.
D: That's a novel, it's part 2 ...
M: Oh, it's a sequel to Starless Nights ... so it's a sequel to the set text ... that's
interesting. So even though the set text was there that was actually set ... created
enough curiosity that they followed on with something else.
D: And many wanted to read the nextM: To find out what happened next.
Y: Because that novel is about his father. The main character's father.
D: It kind of goes back.
M: So it's like a prequel.
Y: Yeah. And the reason just one or two read it is was because you couldn't find it
as an e-book. They had to queue for it. So they were talking to the librarian,
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saying, could I please sign up for this book ... so when it's free I want to have it. So
that was the reason just one ... otherwise I believe that many would've read it.
M: Oh, okay, so you think that was actually a popular choice ... amongst those that
don't find reading boring ...
L: I was thinking, like in this class that I'm ... we read the book called Alex Dogboy
... and it's about a Honduran boy ... like he's living out in the streets ... so I said to
them, we read that in grade 6, we had a lot of time, and I said I'd go on reading the
next part. And then I couldn't find the time and still, now in grade 8, they're, come
on, you're going to read the next part of it. And now I kind of think it's a bit childish
for them, possibly I should read it anyway, because this is the way they really want
to knowD: Did you read that aloud?
L: I read it aloud and they just loved it. And I stopped a lot ... and we made all
these different things with the text as well ... and they just love it. And so I think
they probably like also the next part ... but one thing that teachers can do is to
read aloud.
D: Yeah. They love that, even year 9.
L: Just love it. They just sit back and then they relax.
M: Or audiobooks as well are great.
G: Is that part of your normal- ?
D: I do that sometimes, yeah.
L: Even in grade 9, do you find the time to read a full book? I read stories ...
D: Not a full book, but ... when we read Of Mice and Men, that they find it quite
difficult, the language, so maybe I read half a book or something, I don't remember
how it worked ... and they just love it when someone reads out loud.
L: Yeah, they love that.
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M: If the literacy levels are an issue, is there a case for making books aimed at say
14-year olds, but written with a reading age of 11 or 12 or something? Do you think
that would encourage the ones who find it difficult to do it?
D: Yeees, but what's the challenge then? What do they learn?
M: At least they'd get into it ... they'd enjoy it.
L: There are all these easy readers that are actually ... like Zlatan ... you can getD: There are two versions, a normal book and one for easy readers ... and I had a
lot of studentsY: Choose the easy.
D: Yeah. Who had Swedish as a second language as well, who read that book.
Y: But I was thinking, we have these audiobooks where they can listen, we have ...
for students who have dyslexia ... but we can't have everyone use it, because we
want them to ... practice their reading, but I was thinking ... because I have 2
students with severe dyslexia and they have listened to their books ... and for the
first time one of them ... I believe it's the first time ever, he said, I finished the
book! And he was so happy. And I was thinking, perhaps we should try ... I don't
know how we will manage this, but if we can have them to listen to books ...
because it's a different thing if you watch a film and you actually listen ... cause
the book takes, like 6 hours, perhaps to listen to it ... and they get to fantasize and
they need to ...
M: Use their imagination.
Y: And have pictures in their heads.
M: And hear the sounds of the words even if they're not making ...
Y: Perhaps that would make them more interested in the books, I don't know ... if
that will help us, but ...
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M: Cause there's a whole set of research now that it improves your social ... your
empathy ... if people read ... more empathy, your social relations, things like that.
L: Because that's all about reading between the lines, what we actually say and
what we actuallyM: ... broadens the mind ... because some of the students said that it gives you
more perspective, broadens your ideas about the world ... and more than perhaps
TV ... yes, you've got till 11 now, and you've all things to do. Just a summary
question ... if you wanted to summarize what you've learned from doing this ... or
what were you going to use ... what would you tell somebody ... if you were going
to give somebody else advice about doing something like this, what would it be, in
a couple of sentences?
D: I'm thinking about working with a book from ... using several aspects, both
reading, speaking and ... you have to make sure that they all understand the book,
otherwise they cannot make a comic, and they cannot work in a group if they don't
understand this ... they cannot write something and hope that I think they
understood the book ... they really have to understand in order to work with it in
another way instead of just writing a book review and handing it in to me. That's
what I think. Because we work with it from so many different angles.
M: And that's what you're doing in the first half of the process, is to actually look at
it in lots of different ways ... ?
D: Yeah. (Dobrila leaves, she has a lesson)
Y: And we have new students for us, the sixth graders, so we tried ... it's very hard
to get ... but we tried to have everyone to read to us, one on one ... it takes lots
of time and I've just ... today I managed to do five students to read in an hour,
because not everyone is working while I'm doing this, so ... and that is a good way
of actually noticing who can ... read properly and who understands what they're
reading. Because it's not the same thing ... and you notice if they pronounce words
a bit strange or if they don't do pauses or stuff like that. And then it's quite obvious
if they don't understand ...
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M: They're just reading it out by rote, based on ... the words
Y: Yeah. They can read a lot, but they haven't got a clue what they're reading.
L: And they're actually quite fluent readers ... it's not always that you can hear
that they don't understand. It's just a ... sometimes they fall into because they
didn't ... they miss a comma and they kind of didn't ... they didn't really mind
about that. So ... but it's sometimes difficult to realize that they do not realize
what they're reading.
Y: So perhaps ... what I will tell the others ... even if we don't have like ten titles
we need to read ... during a year ... but still we very often find a very tight
schedule to have the time to do everything we're supposed to be doing ... but
perhaps work with one book a bit more. Not have like the urge to do ten books, but
to do one and to do it properly.
L: And also I think sometimes ... like I did at the beginning of the spring term ...
autumn term? ... I usually have them go down and collect a book for their own
reading ... and then I said - let's not do that this time. Let's go into the text that
we're reading in class more thoroughly instead, and discuss them and have them as
homework sometimes, so that they can really read it through and then they make
comments and write things ... so go more deeply into the text that we're reading,
actually. And staying a bit longer ... like I said, you know, doing this. And also
having them read text in groups, reading the same text. Perhaps not the full class
reading the same book, but if we have four titles ...
M: And then they can choose the one that appeals to them the most [00:33:56]
(unintelligible 3-4 words) but then still compare them.
L: Yup. And you can make, you know, spread them out and ... I'll tell you about
your book ... but I'd also like to have this collaboration. You know when they're
talking about ... like, connecting with someone else ... and I was talking actually to
Martina, our librarian, if we could put up some kind of site where they could put up
their comics, all their reviews or something ... like a blog ... but it shouldn't be
difficult, it should more be like a poster, so they can come and look at it ... very
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easily get into it, they shouldn't have to be that _interested_, they should just ...
be able to go down there - oh, look at this, this is a fun one! Oh, is it about that
book? Oh, it's _she_ who read it! That would be very good fun.
M: Or writing their own fan fiction about the books they're reading ...
L: Yeah, they could do that. But it should be very easy access to it, so you don't
have to be one of the reading crowd to do it. You could be anybody, really, who ...
so I don't really know how to do that.
G: You could do it on Amazon, can't you, you can write a book review ...
M: Yeah, but you're mixing them with adults who might ... and then go - this is
stupid, you must be only ten or something ... cause you're saying that the selfdefining as reading is boring ... cause when we asked the question - is reading, why
do you read? Or ... do you read for fun? Quite a few of them said that ... no, what
we did was we asked them what they thought of reading ... and a lot of them said
it was boring, but we also asked them how often do you read for fun? ... And quite
a few of the kids that said it was boring all still said they read for fun ... and that
was a very difficult thing to try and get my head around, was that they thought
reading was boring, but they still read for fun once or twice a week ... so what's
your interpretation of what's going on there?
L: I think of it, like Ylva said, that you're not _supposed_ to be a reader. It's not the
tough thing to be ... I think it's kind of ... no, it's boring. And I think perhaps that
some classes are different, but in the classes that I have, it's like the ones that
really love reading ... they keep it to themselves. And then they come up and say I read this lovely book and things like that. It's like a thing to be ... andM: Is there a gender difference there? Because I could go through ... try to work
out which gender was which from all of the responses ... or I could send you the
spreadsheets back and you could try and tick them. Or just give me a general thing
of ... is it boys who tend to do that, or is it girls who tend to do that, or is there- ?

GRANT AGREEMENT NUMBER: 540492-LLP-1-2013-1-HR-COMENIUS-CMP
WEBSITE: www.amores-project.eu
249

Y: It's more okay for a girl to say she likes reading. But the boys who do are the
coolest. Because they're like ... they have so much self-esteem, and they don't
really care what others think.
L: They can read too. It doesn't bother them.
Y: No, it doesn't.
M: Because they're more secure in being a man and all that sort of stuffY: I had one this morning, and their group got up in front and then everyone, the
girls and boys said, in their group - oh it was boring. And he said - I loved it. It was
the greatest book I've ever read. I want to read more.
L: And the others like - hm??
Y: And he's very good in every subject. He wants to have good grades and so he
doesn't mind.
M: Because I was reading about ... sort of boys' behavior ... and it's a lot of the
ones that are more misogynistic are the ones that are lower down in the sort of
status ... lower status males ... and it's lower status males who tend to have more
stereotypical masculine behavior because they're trying to maintain their status
even though they're quite low status males ... so this is in gaming, particularly, but
maybe there's a parallel in reading ... so the boys that ... it's a direct correlation
about how poorly they treat girl gamers online and they'll abuse them and tell
them off for being girls ... they're the ones that are worse at playing the games,
and the ones that are better at playing games are the ones that are less abusive ...
and maybe there's a parallel there, that the boys that are more confident in their
being boys, masculine and their competence generally are the ones that don't have
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M: There's another way in as well ... it's toL: We need to have the ... the guys that say that this is really good fun, and I really
love this book, standing up for the others and saying this is a good thing to do ...
and actually I think when the book Zlatan came out, it was like that, because if
they say it's boring, still they wanted to read that book. Oh, I can't have it till ...
later or whatever.
M: And it's the same with ACDC and Ozzy Osbourne ... you know, you can't ... if
Ozzy Osbourne's written a book, and obviously it's a ghostwriter, possibly ... but
even then if Ozzy's written a book, it can't be ... it's still going to be masculine to
read a book ... to read his book.
L: Yeah, it is. It's okay to read that book.
Y: I think our librarian, she's made a great job in ... perhaps you didn't see the
books standing yesterday, should, when you were there, but she has put ...
different genres, like ... detective stories, football stories, horse stories and so on
... and we've had many of the younger ones like the Diary of a Wimpy Kid ... and
they've read all of them. And we have more of these, like the similar stories. And
they want to read every book.
L: But that's the way you are when you're at that age, isn't it? Oh, I love this one! I
love the next one! And the next one. And then as a teacher you have to kind of ...
come on, now, you've read ten of those, can you please step up and [00:39:32]
(unintelligible 3-4 words) something else?
Y: My older son has read all of them. The Diary of a Wimpy Kid ... and my younger
son, he wants us to read it for him in the evenings. And I don't like reading that one
out loud because it's so ... I think it's ... I don't like it. It's boring. Everything ... you
know, repeats. And it's nothing new, really. And it's quite obvious. And I try to use
different voices and - what will happen now?! This is so weird! What is he doing?!
But I don't know, oh my god, not again!
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L: Yeah, that's the thing. To read it four times, the same book, like when they
were kids. No, I it _is_ a challenge to get them to read more. What I think is kind
of fun and when we have them step up in front of the class and tell them about the
books they read ... usually quite a few of them said - now this was a good book.
They stand up there and say it's a good book, and then they step back, I don't like
to read. But they could still ... it's more like, it's a school thing, and it's kind of
looked into that and school's not fun and it's not cool and it's not nothing. So there
is a double thing hereM: And that's the difference, isn't it, because with the other ones it's not a school
thing, it's a home thing, it's what you do in your bedroom late at night thing, before
... you know, it's ... and that's the difference between the ones that love it and the
ones actually findL: But if parents don't read, I mean, kids won't read either, not many of them
anyway. So this [00:41:01] (unintelligible 3-4 words) everything, we can do one
part in school, but we can't do it all. But I guess we could read more aloud ... but I
think I don't have ... that _is_ a time issue. Because once I started - this is good, I
just have to finish another, oops!M: So you're still teachers ... pushing the education line as well, it's difficult,
because this ... if we're talking about role models for it, then yes, you're good role
models in a lot of ways, but if you're still ... if it's still the school tainted with that
school thing, and they associate it with schoolwork ... I don't know what else you
can do apart from ... it's hard, isn't it?
L: It is.
Y: But I got angry with one of my girls ... because she said ... she said this last
lesson as well ... she said - well, it's, nothing happens in this book, nothing goes on
and it's boring ... and I said, but it's because you don't focus. You look at everyone
else ... and you have to concentrate, and that is one thing with these ... they can't
really settle down and read for, like, and I said - yes, last week, it was quiet for 45
minutes and everyone was reading, and it was great. And I could see that everyone
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was actually enjoying the book. But then, next lesson ... oh, lots of things
[00:42:23] (unintelligible 3-4 words)
L: Different time of day, hungry, last lessonY: So find the time to focusM: But that's what they said ... the reason what they liked it, some of them said - it
gives me a chance to focus and calm down, and all those sorts of things. And for
others that's what they hated about it, was that they couldn't focus and it was hard
for them to concentrate for that long.
L: I try to use different ... we try to go down to the library and sit there and read
because we wanted ... instead of the sweets having a nice time, but then I realized
it's so difficult because it can spread out a lot, and those who really like to focus,
already, they love to sit down there. And the ones that are really ... need to
practice how to focus, they can _not_ concentrate down there. So it wasn't really
...
Y: Chasing each other.
L: Yeah, so then I could divide the class - you, I'm to help you concentrate, you stay
up here, but that's not good, so then we created too much other stuff about the
reading, so we stayed in the classroom. But usually doesn't spread out, put your
feet up, sit on the floor if you want to, sit, you knowM: Lying on the sofa, it's so much ... I can't work sitting at a desk, if I'm working or
writing ...
L: And reading a good book, sitting up like this, I would never do that. So it's
difficult for them. They _should_ be able to sit downM: Although I _have_ seen an experiment where they get children on exercise bikes
and reading at the same time while they're on an exercise bike ... and they said,
and you see all these kids cycling, so they're actually doing something physicalL: That could probably be quite good.
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M: Yeah, but exercise bike is quite boring unless you've got something to occupy
your mind.
Y: Forget your bike and rideL: That's the thing that I could do because it's really boring! So you listen or you
read or do something instead. That would be a good idea.
G: Just one more thing. You made a remark about colleagues that are taking over
this methodology ... could you just give us a little bit more detail about who they
are and what they're doing? Have you got any insight?
Y: Yeah. We have ... tried to spread the word, because we have conferences where
we sit together, the language teachers ...
G: In the school?
Y: Yeah. So we have meetings once ... normally once a week, but sometimes every
second week, and we have tried to tell the others about what we have been doing,
and last term we did this in different meetings ... and many have been interested
in what we have been doing and want to ... we tried to make good use of what
others have done before us. Not to have to invent everything from the beginning
again. And I believe that some of our colleagues are going to work with Mio, My Son
and do the same thing as we did. And also the book Starless Nights ... we have the
ninth graders this year, will read the book and then work with it at the same way
as we did ... and then get to meet the author in the spring, he will come back
again.
M: Oh, nice. That _will_ be really motivating forL: Because that _is_ one of the most motivating things, either if the author himself
or herself will come ... but also as I said if Martina comes up and introduces the
books ... they will really want to read those books. So that is a good English
inducer-
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Y: Yeah, we tried to invite our librarian more and more into the class, and he's
going to work with us in the sixth grade three times a week, so ...
G: So that's quite a change that you're inviting the librarian to doY: It is.
L: But I think we should really stress here ... I think it's actually to do some film,
not just the reading part, not just the question of working in groups and ...
because that is an easy thing, if I made questions, it's very good for you, you can
use them because you don't have to do that, but still also getting in ... using more
time for reading and actually ... and sharing in some way. Because I think the
sharing part is important.
Y: And I think in ... last year our ninth graders, they went to visit sixth graders'
lessons in English and tried to explain English grammar for them and they had some
tasks for them to work with. And I was thinking perhaps we can do the same, like
the older students can come to the younger ones and show them ... these eartefacts is what we did, and present their books. And give them ideas what to
read.
L: Yeah. And what _not_ to do.
Y: And that is a way of sharing what they have been doing. I think.
L: The only difficult thing here is, again, the matter of time, because we work in
different ... Ylva's in grade 6 and I'm in grade 8, and we do different things all the
timeY: It's quite difficult time to find space where we can meetL: Either they're having lessons, or I'm having a lesson, so ... that _is_ a difficult
thing. But it would be good and I thing we should try to do that. And they would
love that.
G: Has anybody sort of spotted an opportunity to use the methodology outside of
English, in another topic area? Transfer the methodology?
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M: So you're just using it in ... literature, but some schools have also used it in ...
History or they use it in other subject disciplines ...
L: Oh yeah? No, I don't think we've done that.
Y: I don't know if we have. But we try to work across subjects ... so we try to work
together and have them do projects that involve different subjects, so that is why
sometimes we have Science in Swedish ... and very often we have English ... and
... we try to connect withL: But of course you could do that ... there are so many good things that you could
do and you kind of think it and then you're - oops! no, but I have to have this
parental meeting now, and not right now, but later, I'll do this. Once I've done that
and that. But of course, it could be good ... and I think that, even though I really
don't like the filming part myself because I think it's too much struggle ... _I_ don't
like the filming, but they really enjoyed it ... and they just not only enjoy it,
because I think they actually bring out good things. They talk to each other, if you
force them to write down a manuscript, what are you going to do, and why are you
going to do this, and you _have_ to bring in this ... it has to be very structured, I
think ... I don't ... possibly it's just me or it's just the time issue again, it has to be
structured. This is what you're going to do, this is what you have to bring in, this is
some things that you cannot do. And then you can start working, and being
collaborative and creative. But these are things that you have to do. And you need
to be very strict, I think, with those things. Otherwise it takes forever and doesn't
really bring about anything.
Y: And strict about the time. Just to give them short ... this is why I just gave the
sixth graders two lessons to work, because if they have too much time, we've
noticed that, give them three weeks and then - what have you done in three
weeks? Chatting, something else, watching YouTube?
L: Yeah, so it doesn't get better.
M: _We_ don't do that, do we?

GRANT AGREEMENT NUMBER: 540492-LLP-1-2013-1-HR-COMENIUS-CMP
WEBSITE: www.amores-project.eu
256

L: No, we're not like them! (laughter) But I was thinking, you were asking a
question before, if we were going to use the full ... you know, what we've been
doing, the AMORES thing ... and what I would have liked to have a little bit
stricter, when we started with the thinking about the different ... you know, were
we going to use that comic strip creative thing, or are we going to use that ... and
that was a kind of ... not really strict enough for me. I would like a bit more
structureG: Too open-ended?
L: Yeah, it was too, and we really didn't quite understand what to do there, did
we?
Y: No, no.
L: At the beginning of this AMORES thing. Our own course.
M: And we hadn't ... the other thing was, people have said is we should have
established that we were going to use Edmodo earlier on as well.
L: Yeah. Because there were too many places again, to kind of find things and what
to doY: And I think we're very Swedish in that sense, because we like to know exactly
what we're supposed to be doing, when to do it, and then we can ... check the
boxes. Done this.
L: But I think it would've been good, in this case, to be a bit more Swedish, if that
is a Swedish ... because it would've made, we would have had all these signatures
right away and not trying to find them ... four months after the actual meeting,
and things like that. So some things would've been better a bit more structured ...
but there are very good things coming out -

GRANT AGREEMENT NUMBER: 540492-LLP-1-2013-1-HR-COMENIUS-CMP
WEBSITE: www.amores-project.eu
257

8.5. Case study 5 United Kingdom
8.5.1. State of the art at St. Mary’s Catholic Primary School, Newcastle-underLyme, Staffordshire
8.5.1.1. The learner context
What is the size of the school?
400 pupils from Nursery to Y6
What is the general educational attainment of the learners at the school
Children enter with below average skills in Literacy and Numeracy and leave
broadly in line with National (Level 4 around 75% in English and Maths). Around a
third of an average cohort will be classed as above average with around 2-4% of
each cohort being classed as gifted and talented.
•

Pupil premium numbers sits above the national average at 26%, current
children claiming free school meals is slightly lower than this number at
approximately 18%.

•

SEN has gradually risen over the last few years, however, recent changes to
the strict measure for the SEN register has meant a slight drop this year to
16%

•

Specific to reading and writing, boys attainment is lower than girls
attainment. The school work hard to close the gap, although it is becoming
more apparent that boys enter the school significantly lower than girls in
Literacy, particularly above average boys reading and writing.

Are there any special requirements of the school (for example does it specialise in
a particular subject? Does it develop specific support for homelearners, challenging
behaviours etc)
•

Catholic setting of the school is a strength

GRANT AGREEMENT NUMBER: 540492-LLP-1-2013-1-HR-COMENIUS-CMP
WEBSITE: www.amores-project.eu
258

•

School has no official specialisms but has a strong emphasis on sports and
music with many extracurricular activities related to these two areas.

8.5.1.2. The literacy context
Does the curriculum include separate classes in developing reading skills and, for
instance, writing skills and grammar? If so, how many hours per week are dedicated
to literacy teaching?
•

Each class from Y1-6 teaches one hour of Literacy skills a day following the
National Curriculum objectives; National literacy Strategy units and
teachers own schemes are used to substitute this. Grammar is embedded
within this and is not taught as a separate subject so as not to lose the
contextual setting and purpose.

•

Guided Reading sessions are also taught each week where each children is
heard reda once a week as a minimum as part of their group by the teacher
or TA – approximately 2 x 20minute sessions

•

Phonics is taught daily (20 min sessions) in FS and KS1; Support for Spelling
is used in KS2 (2 x 20 min sessions each week).

•

Literacy is a string feature of cross curricular planning with creative
curriculum, ICT, Science and ICT being planned to address pupils’ Literacy
needs/apply skills to real life contexts.

Is literacy education included or linked to specific courses?
•

National Literacy Strategies Units used by many teachers

•

Hamilton planning used to supplement by some

•

Literacy World Scheme in KS2 although not used exclusively

•

Letters and Sounds in FS/KS1 for Phonics
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What is the teacher-pupil ratio in literacy teaching or in subjects dealing with
literacy?
•

One teacher and one teaching assistant per 30 children

•

Additional intervention groups run for children at risk of not making
expected progress – these are run by teachers and TAs but may only address
the needs of 10-12 pupils per half term

•

Specific children with statements of educational need may have a one to
one support for Literacy

What learning resources are there for the pupils? (For example how well is the
school library stocked, do individual classrooms have bookshelves, are there any
events organized/run by the school which help to promote/encourage reading?
•

School library is currently under review and is in the process of being
restocked

•

All classrooms have a small reading area where children can chose their own
books

•

Reading Scheme used is Oxford Reading Tree supplemented by other reading
schemes such as Rocket Readers, floppy’s Phonics etc

•

World Book Week is celebrated by the whole school every year where
reading for pleasure is highly promotes.

•

School have a reading for pleasure and a reading for the curriculum policy
and statement.

•

Book sales, theatre companies, library visits are arranged each year –
funding allowing

•

String links with local library allow for author visits, general library tours
and illustrators/storytelling events

•

High school pupils visit school to hear readers and storytell.
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•

Volunteer readers and becoming harder to recruit but still visit the school
to help with individual reading in KS1

•

Guided reading books sets and reading schemes in both key stages are well
stocked but funding always makes it a challenge to keep these areas up to
date with the most recent publications, especially when the school
priorities are currently mathematics.

8.5.1.3. The curriculum context
What syllabus do the learners have to engage with (e.g. type and number of
literature works)?
Difficult to answer as the new curriculum is coming in in September, presuming we
are talking about next academic year, here is the programme of NLS units:

UNIT

1 UNIT

2 UNIT

3

Narrative Novels and Traditional Stories
plays and stories

by stories,

from

scripts

significant

fables,

other

19–20

children's

myths,

cultures

weeks

authors*

legends*

(3

(4 weeks)

(4 weeks)

weeks)

UNIT

1 UNIT

2 UNIT

Non-fiction
12–14 weeks

Poetry
5
weeks

UNIT

4 UNIT

Older

Film

UNIT
Poetic

6

Dramatic

literature narrative* conventions*
(3 weeks) (3 weeks) (2–3 weeks)

3

Instructions* Recounts* Persuasive writing
(3 weeks)

5 UNIT

(4–5 weeks) (5–6 weeks)
1 UNIT
style Classic/narrative

(word-play, rhyme, metaphor, poems*
word
choice) (2 weeks)

TRANSITION UNIT
Persuasion*

2 UNIT
Choral

3
and

performance
(1 week)
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(2 weeks)

Additional
text-based
units

There's a Boy in The

Street

the

child

Girls' Midnight

Bathroom

Fox

(3

(3 weeks)

(3 weeks)

weeks)

The
Highwayman
(3 weeks)

Sensational!
(2 weeks)

Does this include only national or also non-national literature?
Non national Literacy would link to cross curricular subjects of the Local Area
(Potteries), Ancient Greeks and Rivers and Mountains
How are the learners assessed, both summatively (through exams) and formatively
(for example, checking to see if they have read the literature they have been
assigned)
•

Writing – each child will complete an extended written piece per week or
unit – the teacher assesses these using the APP grids (NLS) and makes a
level judgment against the national curriculum standards. Each half term,
a sample of six pieces is used to make a judgment overall of the child’s
attainment level, this is entered into a data entry programmer for tracking
(DCPro). There is no formal test for writing, mirroring the SATs.

•

Reading is assessed formatively through guided reading sessions and
responses; APP tracking is completed for each group of children. Teachers
issue tests to support their teacher assessments each half term (currently
under review) and again enter data into the tracking system half termly.

•

Home reading is expected daily. Children enter reading into their home
school diary, teachers check their progress/achievements and rewards are
given. Many children do not receive parental support with this.
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How does knowledge of their subject tie in with learning outcomes in other
subjects, e.g. history, geography, foreign languages, etc.?
•

Reading and writing planned to be taught cross curricucularly.

•

Samples of reading and writing cross curricularly are expected to form part
of the assessments. At the end of KS2, writing moderation expects 60% of
judgments to be made from writing in subjects other than the main Literacy
lessons.

What kind of teaching/learning strategies are employed with the learners? (For
example reading at home and writing book reports; pairwork or groupwork,
presentations to other students; keeping a reading diary/journal (online or
offline)).
•

Reading diaries and journals – no online resources available

•

Reading at home promoted

•

Weekly guided reading includes use of reading journals

•

Projects set for homework which have a reading element – presentations
given on these

Do any of these strategies already include the creation of e-artefacts?
•

Not yet used by the school – completely new!

Do any of these strategies already include collaborating online with other learners?
•

No

8.5.1.4. The technology context
Which platforms, software, technologies do you use for the following activities (if
you don't do these activities just write "don't do".
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•

Managing students’ learning (i.e. what virtual learning environment or
learning management system, does the school use?)

- learning platform

available but not yet rolled out to pupils
•

Creating websites – limited to certain year groups

•

Creating media artefacts such as video/audio/slideshows (PowerPoint,
MovieMaker, Prezi, WavePad) – PowerPoint and movie maker used but not
others

•

Blogging (Wordpress, Blogger, your VLE) – not yet

•

Discussion boards (this might just be your VLE, but it might be something
external) – sometimes on school website but again only certain year
groups

•

Social networking (Facebook, Ning, Linkedin) – not allowed Esafety reasons

•

Sharing documents (e.g. Dropbox, Cubby, intranet) – internal drop box on
RM system

•

Conducting synchronous meetings (Skype, GoToMeeting) – not used

Any other technologies used (such as virtual worlds, narrative learning
environments,) – no

8.5.1.5. The learners in the project
How would you describe in general your learners’
•

Reading literacy? Below average cohort, boys weaker than girls, not a lot of
home support with reading. Poor behaviours for learning – a challenging
year group
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•

Digital literacy (for example, are they familiar with a range of different
software, networking platforms, if so which ones?) – limited knowledge of
technology but very keen to leanr and to use more ICT resources

•

Levels of engagement and motivation? Engaged by practical Literacy and
hands on approach. Behaviours for learning are challenging

•

Kknowledge of, and interestt in, their national literature? Very limited
knowledge of English Literacy and authors of interest.

What media do your learners normally use for reading (paper, tablets, phone,
audio, e-readers?) – some use tablets at home and computers but mostly use hard
copies.
At a guess, how much time do your learners spend reading a week, typically?
Encouraged to read 20 mins per day but in reality most children read 3 x 20 mins
a week at home. During curriculum time at least half of the time they are using
their reading skills to access the main curriculum.
How relevant do your students see the content of the syllabus to their future
careers, or their personal development?
Most pupils have low aspirations and therefore do not think about their future
jobs and how the curriculum relates to this. Those that do have ambition, driven
by their parents/carers, study hard and use the curriculum to develop their skills.
Teachers have to ensure that they enable pupils to make the links to real life and
to raise pupil aspirations.

8.5.2. The intervention at the school
Report to go here when submitted.
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8.5.3. Teachers’ discussion of the experience
G: who were the pupils who were actually involved in the project?
M: They were the Year 5 pupils.
G: Okay and how old were they?
M: Ten years old.
G: Lovely, thank you very much. Right. Okay, so the first thing [unintelligible 1-3
words] focus on are the activities that you did as part of the project… so, um, can
you tell us what you actually did… for the activities?
J: The main one we did was, um, the video of The Mischievians, based around a
fictional book where things go missing. The children had to design their own… not
newspaper, it’s like a news clip… like a news report… they had to make up
something that had gone missing… and then they went round to different parts of
the school, trying to bring the book to life a little bit.
G: How did you actually do that?
J: They broke off into groups… so we covered the main features of news reports
early in the week, and they drafted scripts, so they all wrote a different script and
chose different characters… and on Friday they went out and filmed…
G: So, did they do that themselves or did you give them… what kind of directions
did you give them?
J: Um… we structured it in terms of highlighting the key things they had to include
in there… but other than that they were free to choose the location and…
M: They wrote their own scripts. They completely wrote their… we had nothing to
do with the script. We showed them how to write a newspaper script… and they
were completely in charge of writing theirs. And the part where we had to get
involved was the filming part because at the time we just didn’t have enough
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equipment in the school to let them go off and do their own filming… it wasn’t
practical.
G: Did they decide their own groups or did you put them in groups?
M: I think we probably put them in… I can’t remember actually.
J: I think we did it differently, I think we… one class… I think you let them choose,
I think I put mine in mixed ability… I’m sure we did it differently.
M: Possibly.
G: Right, could you describe each of you how you put the groups together?
M: I think mine would’ve just… If I’d let mine choose, which I think probably that’s
what I did do… um, generally if they choose you kind of get a mixture anyway
really, um… but I would’ve moved, if I’d noticed there were groups obviously with
[unintelligible 1-2 words] or ones who were going to be more confident in speaking
out and better at writing a script… you obviously… I would’ve moved them around a
bit.
J: I’m pretty sure I did mine based on mixed ability groups… um, I think your
thinking behind it was that if they’re with… they’ll probably express themselves a
little bit more [unintelligible 1-2 words] sound a little more comfortable with
people who are…
M: Yeah, they’re with their friends, they’re going to enjoy it more, aren’t they,
really.
G: Okay, right. So they did that… I mean, how did they [unintelligible 1-2 words]
did you help them with that or did they… came up with their own?
J: They did it all independently… yeah, the only thing we really structured was
making sure they had the key features wasn’t it… so probably one or two lessons on
that… but other than that…
M: Well, we watched some news reports on the BBC website… we watched news
reports we, um, talked about the features of a news report and what it should be
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like and what it should contain… um, the fact that, um, you’ve got to interview
people… and your interviews might take place in different areas, that type of
thing. So we talked about all that, but after that… it was… on their own,
completely independent, really.
G: So... when had they read the book… before you did that?
M: Only just before. We were in the midst of doing the book.
G: Right. So it was really fresh in their minds.
M: Yeah.
G: How do you feel that… don’t want to put words in your mouth here… um, do you
feel they got more out of the book as a...
M: I think it was a really good activity. They thoroughly enjoyed the activity… um, I
mean, whether it’s changed their attitude to reading, I couldn’t say that… I’m not
sure it will have… but certainly they, they enjoyed… I think that doing the filming
and making the e-artefacts… I think they’ll always remember that. I think they’ll
always remember that book, they’ll always remember that activity. Um, so I think
they’ll always sort of have a love for that book.
G: And do you think they got more out of the narrative, or the character… that sort
of…?
M: Not really, because the news reports weren’t really based on the actual… well
they were _about_ the characters… they weren’t really based on… it’s hard to
describe –
J: I think they had to understand the character in order to do it properly, but –
G: Okay, so setting aside the actual reports that they did, did you notice anything
different… about the way they talked about the book, [unintelligible 1-2 words]
they might not have done had they not done that exercise?
J: I think that’s difficult… I think until you’ve done it again this year, if you do it, I
think it’s difficult… and the kids love that book. Whether it was because of the
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particular activities we did around it… I’m sure that in some ways it helped. I
mean, if we’d got them just to write the newspaper script… the news report script
in their books… they probably would’ve… they wouldn’t enjoy it the same. They
loved going around and doing it… so I think it engaged them more in the book. I
mean, the key thing is whether it would then encourage them to go and… buy a
similar kind of book or read it… I’m not sure.
G: Okay. So, that’s all the kind of nice things about doing it… what were the
difficulties around it?
M: Um, I think probably for us, the difficulties – in comparison with the other
European countries – was the fact that we couldn’t just let ours go off and do their
own thing with phones, and sort of filming each other… and I think it would’ve
been… we would’ve been able to do a lot more if we’d had that freedom. Whereas
we, because our restrictions here are quite tight, we had to make sure that we
were… you know, more sort of involved with everything.
J: And sharing is, I think we found… well, I found that quite frustrating… I think,
you do it – and then you can’t really share it as much with the other participants…
we could… we put it… we put them all on Edmodo… I think, whether [unintelligible
1-2 words] might be another question… there’s that many things going onto
Edmodo, that I’m not sure every one gets watched or viewed… I think if there was
one way you could upload it to YouTube kids get the views and all that… they’d
love that kind of thing… but we just [unintelligible 1-2 words] a bit frustrating.
That’s no fault of the project, that’s more –
M: No, that’s just us.
J: [unintelligible 1-2 words] legislation.
M: I think that if, like you say, if the children knew their film was going on YouTube
they’d be absolutely wowed by that, wouldn’t they... I mean, they watched the
films and they knew it was going onto the site, but I think if they thought it was
going onto YouTube… that would, they’d be so excited by that, but obviously we
couldn’t really do that.
GRANT AGREEMENT NUMBER: 540492-LLP-1-2013-1-HR-COMENIUS-CMP
WEBSITE: www.amores-project.eu
269

G: Right, okay… Did you… did they all do the same activity? Was it varied at all for
different students?
M: No, they all did the same thing.
G: Um, okay… so there were quite a few problems with Edmodo. Was there
anything good about it?
M: Um... I think having the links with other schools was good, like [unintelligible 23 words] able to watch people’s things on there, but, obviously, like you’ve just
said, we didn’t always have time to go on and watch what everybody else had
done… so we watched the odd one, didn’t we, but we didn’t have time to go and
watch properly what all the other people had done on there.
G: Actually, one of the things that some of the other teachers have said is that the
process was very time-consuming and that they’re not sure if they were going to be
able to replicate the whole thing… in the future they might take bits of it, but…
J&M: Yeah.
G: Could you tell us more? You’ve obviously gone through a kind of thought
process… could you…?
J: I think… um, I think it’s difficult to do it for every single book… that you do… or
but I think the odd week like that for example, I think you’d probably do that again
this year… you might do.
M: We _will_ do.
G: Right – you’re going to do it again?
M: We’ll repeat that activity this year.
J: Because they enjoyed it… it _does_ engage them with the book but I don’t… it
_did_ take time… because of the age of our children it took time after… we
couldn’t let them go into the ICT room to put it together themselves because…they
haven’t got the skills to do it at that age… that was time-consuming as well. You
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don’t mind doing it for a one-off thing, but I wouldn’t do it every weekend, no…
every month even… do it as a one-off.
G: Okay… yeah, so that kind of echoes what pretty much everyone’s been saying…
is there anything that you would take and use… separately? Is there anything in the
methodology that you feel… any other aspect or bit…?
J: I think it might’ve made us think about how we did things… possibly –
M: Yeah, it made us plan a bit differently –
J: Plan a little differently, yeah.
G: In what ways?
M: Just that you’d try to plan in more things. Because… I think because we’re quite
book-obsessed, because, you know, obviously, in our profession we have to have a
great deal of scrutiny of our books, and what we’re doing in our books, so we feel,
as teachers, that we’ve got to set everything in our books, so it was quite good
that we had an excuse in a way not to put things in the books, to go and do
something more practical… um, and I think, you know, that I would definitely do
that again.
G: So when you say books, you mean the exercise books, that there’s a recording of
learning and so on–
M: Yeah. We feel, rightly or wrongly, that if we don’t record their learning
somebody will come back to us and say – why is… you know, why haven’t you got
anything for this week in your book… or this two weeks… so we can’t have, you
know, we worry about that… we’re worried about that a bit. We can’t help it
because it’s just the job now.
G: Okay… right… sorry, I’ve gone off tack a bit… that’s really interesting actually…
um yeah, the videoconferences – what kind of impact do you think they had on the
kids?
M: Between the schools, like the– yeah, they really enjoyed them, didn’t they?
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J: Yeah, they did, yeah.
M: Really enjoyed the…
G: In what ways?
M: I think they just… they were really interested to find out about other children
and were their lives like theirs and were their schools the same… so I think just
from the point of view that they were interested in what… how other students…
what their schools were like… the fact that they weren’t wearing uniforms… and it
almost… the other, the Croatian school seemed sort of relaxed… I think maybe
that’s because they’re not wearing uniforms, they all look more relaxed. I think
they just really enjoyed finding out about other children. Cause a lot of these
children probably… haven’t been… well, they won’t have been to Croatia and some
of them won’t have been abroad, so they’re just interested to find out about
children in other countries.
G: And how did that play out in the classroom…?
M: During the... whether it... do you mean during the actual conference or…?
G: Either in the conference or after.
M: I wouldn't say it had any impact on them after the conference. I think they
enjoyed the conference for what it was... um, and they enjoyed the preparation
for it, like getting the quiz ready and all that kind of thing, but I think once the
conference was done, that was it, it was over for them.
J: At that age they just move on to the next thing.
M: They do, they move on, they don't talk about it a lot afterwards.
G: So just tell us about the quiz, what was all...?
J: That was just one of our activities planned into the videoconference... um just a
test... we were interested to know what the Croatian children knew about our
country, so we did things... we asked them questions but we also had
[unintelligible 2-3 words] it was like a multiple choice... who's the Queen and
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showed them three pictures, or a few things about football teams... so it wasn't
just... it wasn't anything to do with reading, it was all…
M: It was just general…
G: General knowledge. And they chose the questions themselves?
M: Yeah they made up the questions.
G: Right, okay. There was a lot of talk about Top Trumps...
M: Yeah, I've just jotted that down. We did the rivers Top Trumps, didn't we... but
we didn't manage to swap them with another school. We did them with ours, so we
did when we were doing rivers, we made the Top Trumps cards but we never
actually got round to swapping... we were gonna swap with Denmark, yeah it was,
but we just never got around to doing it.
G: Right. Do you know why that was?
M & J. It's just time. If anything, it's time.
M: It is. It's always the same... we just we literally, we... to try and fit things in is
so difficult, I don't know if it's the same for the other schools, but the hardest thing
for us about this project, was just physically, trying to fit things in... it's like the
last week trying to book flights and things like that... to actually find time because
everything in school so manic, isn't it. So that was our, yeah, that was our problem.
J: For me it was, again, they enjoyed doing it and it was a good way of... it's
different to writing in a book five facts about a river. I think they're more likely to
remember... again they just tend to move on to the next thing, I don't think...
they're not using it…
G: Did they choose the images and the rivers… ?
J: Yeah, they did it themselves. We did it in the ICT sessions, actually, so they had
the... they had the search engines and whatever and then they had to find certain
facts about each river.
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G: Okay. And the images - was there any difference between the girls and the boys
in the way that they chose images for the Top Trumps at all?
J: Not that I've noticed. Maybe –
M: No, I wasn't looking for that. But if I was to say now what the difference would
be, probably the girls would go for the nice, pretty images.
G: It's just what we found with the Danish kids is that the girls... hand drew some
images and then photographed them, whereas the lads went straight to... and
there was quite a difference... I was just wondering if there was anything...
J: No.
M: Well to be fair, we didn’t… ours did it in the ICT room, so they all used images
from...possibly–
J: [unintelligible 4-5 words]
G: … might have done. Okay, right. So what did you learn about the... technology,
do you think, through the project?
M: Just that it engages the children.
G: Okay. But I mean in terms of... right okay... in what ways?
J: Something new. If anything, it's new. It's like... that's why the videoconferences
worked, in a way. It's new... I think if you did it again this year with the same kids
it wouldn't have the same impact because... it's like the...
G: Why do you think that is?
M: The... no the children... I think they get bored easily now, children. It's hard to
keep them entertained. Once they've done something once, they kind of think oh,
I've done it now, done that, tick that off, don't need to do it again... um, so I think
that's just the way children are now... they've got so many things to...
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J: It's [unintelligible 1-2 words] to be impressed, I mean, it's still [unintelligible 1-2
words] the fact that you can sit here and sit in a classroom in Croatia... and you
can be... even to me that still seems... it seems strange G: Yeah it is strange, it's still quite... that knocked me out as well… how did the
kids react? You said earlier...
J: They were excited. The first time it was quite hard to keep them quiet...
M: Yeah, they were really excited.
G: It's real people there.
M: And there were a lot of them as well weren't there, in your room... we were all
in your room... really hot. And they were just really excited.
G: What about your own skills in terms of technology, is there anything...?
M: Well, mine were... I've really improved, to be honest. Because Joe did most of
the technology.
J: Yeah, I did. I think with a lot of the things you said working out is [unintelligible
3-4 words]
M: Well _you_did. We _did_ say be honest.
J: I wouldn't say... learned anything new from it...maybe we showed that we could
put the videos together and things, but that's something we knew before, but...
[unintelligible 3-4 words]
M: You'd probably done that... Had you done that before though? Where you put
the video...
J: Yeah, I've done that before.
M: It's not like something new, is it, really.
J: Not brand new.
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G: So was there anything you would have liked to have learned about that wasn't in
the workshops... or in the online workshop?
M: Some of the other programs and things that people were using sounded
interesting, but again, it was having the time to find... because when we were all
together we wrote, you know, I wrote some of them down and they were saying
this is... because we use that comic strip one that Janet told us about... um, but
they were talking about other types of comic strip programs and they all looked
really good... um, but again, it was having the time to search for them and use
them, wasn't it...
G: Okay. In terms of the actual methodology that's been used in the project... do
you think, what would you say were particular problems with it?
M: Yeah. Time...
G: Which seems to be across the board.
J: I think time probably a little complicated to get your heads around... when
you've got things like... things like Edmodo... when you've got time to sit down it's
probably more straightforward.
G: Yeah, cause the online learning bit was only six weeks long, I mean I know it was
extended a little, but... right that was the pilot. And you were going to design the
next iteration of it... what would you do?
J: I think we should... I don't know whether it was up and running, ready to go... I
think the Edmodo, that's probably one thing we should have done when we met as
a group together, more of the online things that we did… I think when you're so far
apart, you're doing it online yourself... I think we could’ve done more of that
together in the same room... it probably might be easier to use or you could've
asked questions…
G: One of the things that occurred to me was that perhaps we should've used
Edmodo rather than Moodle... and then you would've been sort of embedded in the
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tool that you were going to use for the [unintelligible 2-3 words]... from the
start... and then fed in sort of after...
J: I know we had a quick look at it... I think if we did more... again we were
limited on time cause they've got to get home [unintelligible 4-5 words]... might
have used it a bit...
M: Yeah, or sharing resources with other schools, having a look, you know, actually
looking on the laptop at what they use and having... for me, anything to do with
ICT I have to have a try at it otherwise I'm like... I can't... someone says it to me,
I'm like, I don't really... doesn't go in. I have to actually get on the computer and
have a go.
G: So there needed to be more tasks...
M: Yeah, I think we needed a few more ideas about what we could actually do...
um, would you agree, we just needed more ideas about what, you know... like we
had the comic strips and Top Trumps and then we kind of got a bit stuck, really.
Some of the other schools, um particularly Denmark, seemed to have quite exciting
things going on... um, so if we'd been able to actually have a go at them when we
were all together we would've been more likely to bring that into our classroom.
J: Or if it something that you do... take out... then people want to learn how to
use it. I think it's easier for them now, because they can look at our examples...
because we had nothing like that at the start, so it's quite hard to visualize what
was expected.
G: So some examples to start with, more time to do it...
M: Yeah. And even though we obviously had the budget where we could've kind of
had supply in, it's not just a case of paying someone to come into your class… you
don't really want to leave your class all the time to do things like... you know,
that's the way I feel.
G: Why do you feel that way?
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M: Because I’m a control freak! ☺
J: We're paid on their day trip at the end of the year, aren’t we, now... so it's... so
for us to go [unintelligible 1-2 words] about for a week and leave them with
somebody else is...
M: And you know often is what you're gonna come back to…
J: A mess...
M: Chaos. In their books, and in your room.
J: It's great... I enjoyed going to the…
M: Yeah, no, they were brilliant… it was lovely meeting the Europeans.
J: The week when you come back is terrible.
G: Right. One of the things that someone else said about the second workshop was
that you could really have done with more activities where people got together
before the... you know, so that you could actually work more on some joint
bilateral activities.
J: We started doing that in the last hour. Denmark–
G: Yeah, you actually did.
J: We were saying if we had more time now we could do this activity... we didn't
quite finish it and then you go back to your own little world–
G: And then you lose the momentum.
J: You just never do it.
G: So if you were to do it again, that second workshop... make it the whole second
day with more activities, right...
J: And planning.
G: Yeah, a planning session.
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M: And like itineraries as well, um, I often felt that I didn't really know what we
were supposed to be doing, if I'm honest, particularly at the beginning, I felt a bit
clueless, really... um, I would've liked somebody to say to me, right, we need you
to do this by this date... there were loads of emails coming through from various
people, but they weren't always very clear on what we actually had to physically
had to do. I would've, you know, maybe you don't want things to be prescriptive all
the time, but in this case we could've done with it being a bit more prescriptive.
J: When you've got limited time. A lot of them was… you'd have like a link, so your
next thing is you have a look at this link and then it takes you somewhere else
and... so you've got two or three clicks then it tells you what you've got to do... but
by the time–
G: So you felt a bit lost in the information you were given–
J: Yeah... I think after the... not the videoconferences with the school, but the
videoconferences with everybody, I think we just wanted, at the end of each
meeting, a list of - now you need to do this, this and this... but whether that's just
the way we work or cause we're [unintelligible 2-3 words] pressure, don't know–
M: No, I think other schools felt the same.
J: I think most people would agree with that. I think, if you've got that, it's always
like a to-do list, you tick it off and you've done that and you've got your deadlines,
rather than it being on your email because if it's on your email...
G: So, do you think that... right... so there was... the communication wasn't clear
enough... what about the amount of communication?
M: I think there was probably enough, but it needed to be clearer.
G: Oh, yeah. Sorry, just rewinding back to the methodology a second - do you think
that it was more effective for some students than others?
J: Um... I think that's the case with anything that you do... certain ways of doing
things suit different children or... um–
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G: Could you unpack that a bit?
J: So I think if you... trying not to stereotype...
M: Yeah, I was thinking the same.
M: Sometimes reluctant boy writers... we know... we're not being stereotypical ,
because we know boys are often the reluctant writers, not always but often they
are, it's a fact, isn't it, for whatever reason that may be... um, they're more
engaged when there's ICT involved.
G: And what about the girls?
M: I think the girls are really engaged with it as well, but they're not as always
reluctant in the first place, are they?
J: They're probably more... more willing to write... a lot of the girls are engaged
with... regardless of what you do, I think, how can I say the difference between
maybe a writing task and an e-artefact task was the difference with the boys is
greater...
G: And think about personalities... did you notice... what seemed to happen in
some of the other countries was those that were perhaps a little shyer came
forward a bit...
J: I was gonna say that...
M: Yeah. When we did the filming...
J: ... won't name names, but some girls in my class last year surprised me, and
they did things [unintelligible 1-2 words] video...
G: Okay, in what ways did they surprise you?
J: They were a bit more... they seemed a bit more outgoing and they delivered...
more confident... and I thought that would be... I thought if it is on camera they
might even go more into their shell... a couple of them didn't... a couple of them
just stayed the same... they were a bit shy or retiring...
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G: Was that just the girls or was it...?
J: No, I think you get it with your boys as well. But you get that... remember the
year before... before we did some... we had some [unintelligible 2-3 words]
remember we did... acting at the front [unintelligible 1-3 words]
M: Or when you do an assembly, sometimes the quiet ones come to the fore, don't
they?
J: Whether that's down to using technology I don't know but... um, I think when you
do different things it appeals to some kids more than others.
G: Right. Okay. Got... so thinking about the project overall, do you think it had any
impact on students learning a digital literacy? Did it improve their digital skills at
all, do you think?
M: Not greatly... because of the... probably... because, again, because...
J: They didn't film or... they didn't really use...
M: Ours weren't heavily involved and that was really, it was really obvious to us
when we met with the others, how involved their children were able to be in the
process and ours weren't.
G: And in terms of engagement with reading, do you think [unintelligible 3-4
words]…
M: I think they... like we said, I think they were more engaged in the texts because
of the digital learning...
J: At the time.
M: At the time. But I don't honestly think it's gonna have... it would have
necessarily a long-term impact.
J: No, I would say [unintelligible 2-3 words]
G: And thinking more generally in terms of their ability, do you think there's any
impact?
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J: I think that things like... some of them developed skills with things like the news
reports or writing the scripts and things like that, but whether... whether that will
continue in the future or not... not sure.
G: Right. So, [unintelligible 1-2 words] very heavily engaged at the time...
J: I think it was quite enclosed in that particular activity…
M: I think to have a real impact on the children, for the rest of their lives, it's kind
of got to be, like a day-in, day-out ... it wasn't like that, was, the whole school
drive that they're gonna continue with... I think then it would have an impact, but
as something that you do for a year, I don't think it would have a long-term impact.
G: So there needs to be something else...
J: [unintelligible 4-5 words] as a reading policy, it's only then I think you would see
any long-term...
M: Just, sorry, just going back to what you said about... about the meetings and
how you'd do it differently next time... our, sort of understanding when we went
into the project, we didn't really understand what we were doing, did we? Before
we actually came to any of the meetings or anything like that, it would've been
good to understand more about exactly what it was we were doing... that was just
a little thing that came to my head.
J: Remember the [unintelligible 2-3 words] making digital e-artefacts and we even
tried to google... but we couldn't find…
M: We thought we were gonna be producing some sort of a reading... scheme or
didn't we, that would then be piloted... we had a really... we didn't really
understand what the whole thing was about, so I think if you were doing it again...
um, it would be good to have that.
J: I'm not sure... did the people who were leading it have an idea at the start or
was it more led by us in that meeting and that's why it went the way it did...?
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G: Right. There was an idea, and it was around e-artefacts... um, and that's
something that Mark came with, so and we followed up... only to find out at the
time that it's not a word that's used very generally, so we thought...
J: By that did he just mean things that we were gonna share on the internet?
G: Yeah, electronic things. Um, and then... so we'd already come to that idea, and
then... so, we felt that gave us something different, when we come to the bid, in
terms of the bid, because you need to have something different, but also drawn to
something that's an issue, like people’s reading habits... so that's how it came
about. In terms of the... the way the research was framed, it's very much framed
as participatory research in action, so the idea there [unintelligible 1-2 words]
shouldn't be so much led by the researchers but led by people that are
participating, so we really wanted to make it... really wanted to come from the
bottom up rather than the top down...
J: I can see how that would work... I just think that with the...
G: And it's been quite a learning curve for us, I think, because it... we knew that
that sort of thing's always fraught with issues, but, you know, and obviously they've
come out... and some of the things that were really [unintelligible 5-6 words]...
but it's that tension between direction and... from you and direction from us... you
know, because we didn't want to put too much structure, so that... it was what
_you_ wanted to do, based on your expertise and experience, because we're not in
the classroom, but you are... so that's our rationale, does that answer your
question?
J: Yeah, I think that makes sense as a rationale... it's just that we didn't
understand that or... the idea of the e-artefacts...
G: It's quite a slippery concept, anyway, really, it's quite difficult...
M: Cause like you say, we googled it, and we had absolutely no idea before we
started.
J: Just so we could go in with a bit of background.
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G: But that's all useful because it shows that if we did it again, then we've got to
give foregrounding (or more grounding?)...
J: I think again that's where it links in with showing the examples... you could
probably have people who'd come up with great ideas if you give them a month to
think about... watch that and think about ... and then come and join together
thinking of them.
G: The basic idea is around producing something that creates a learning experience
and there's a lot of that kind of literature around sculpture and art and all that sort
of thing, you know, where you actually create something... and [unintelligible 2-3
words] around that... it's really... it's trying to replicate that in a digital way and
hope it had some payoff for reading.
M: Bit like those creations they did last year with those people who came in - b
something?
G: B arts. Yeah, it's that idea. So it's that... kind of creative process. In terms of
what your own experience, um... the collaboration, did that have any impact on
you?
J: With the other schools?
G: Yeah, with the other teachers... [unintelligible 3-4 words] for you, personally?
M: I mean... in terms of... I mean it was obviously really nice to meet all the other
people, they're all lovely people, but whether it...
G: In terms [unintelligible 2-3 words] professional...?
M: No. Because I... because I don't think - I think if we'd maybe had a thing from
the beginning, we were kind... that sounds awful to say... we didn't have the
opportunity, we could, I know we could have gone to Sweden, but it wasn't sort of
timetabled in from the beginning for us to go to other schools... maybe if we'd
gone to other schools and seen different practices then that may have had an
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impact on us, but in terms of just meeting the other teachers and talking to other
teachers, I don't think...
G: So did it confirm anything about the other teachers at all?
J: I think it confirmed how different we are to the other countries... in terms of
what's expected and the way you have to go about things and... but I think we
suspected that, but..
G: It actually confirmed itJ: Even more. But there's no right or wrong way... it's just... [unintelligible 6-7
words] the way we have to do things is so different compared to the European
countries.
M: But also I think it was interesting that teachers in the European countries
seemed to be... um, trusted as professionals - they're not watched, they're not
judged by inspectors or anything like that, whereas obviously, we have all that, so
they're quite... it's quite different... I don't think they have that same level of
scrutiny that we have, at all.
G: And... is... what do you think you've learned from doing the project that you'd
pass on to other teachers in the school?
M: I think... just a bit like you've just said about doing projects... I mean, you
know, as a teacher you know in your heart that the children learn more when it's
hands on and they're doing things like the b arts and the making videos, you know
all that, and if you had it your way you would do loads more of those things, but
unfortunately we're... we've... we were tied to a curriculum... um, and we've got
to prove that the children... we're allowing the children to access that
curriculum... and, you know, we need evidence to show that, so we can't do as
much... we feel if we do lots of practical things, like today, this afternoon we'll be
making the planets doing papier-maché, but to do that every week we would then
feel that's too much because they wouldn't have enough in their books written
down and someone would question that.
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J: Yeah, I'd agree with that really... it's about just going for it and... I think the
things like the videos that we did, that worked really well... you're a little bit out
of your comfort zone, possibly, because you're almost letting the children go for
it... which can be chaos unintelligble 2-3 words in the classroom... I think
sometimes we try and avoid that and it's easier when they've got a pen and pencil
and–
M: But actually when they're engaged... if they're doing they're engaged in, it's
noisy and a bit chaotic, but when you look around there's nobody misbehaving,
because they're all engaged in it... so although it's... like this afternoon it's been
noisy and a bit chaotic in here but every time I've looked around, they've all been
involved and talking to each other and... you know... getting on with it, yeah.
G: Great. Excellent. Okay, thank you for that. Okay, just one other thing, um, the
maze books... did you do those again? The maze books?
J: No we didn't.
M: I was just checking with you there. I couldn't remember. I don't think we did
them a second time.
J: I don't... again with those... I'm not sure they'd have worked. I think with
children who're eight or nine, it could depend on… the answers you'd get could
depend on what books they like read... or whether their mom shouted at them last
night for not reading... I think you'd get that. But again, we didn't do it, not for
that reason, but probably time... or I'm not sure it would have had any valueM: Because it was right at the end of last term, wasn't it, when we were supposed
to do it, and we were swamped with other things.
G: Is there anything else that we could have access to, like reading levels, pre and
post the project?
M: We _have_ got their reading ages, that would probably be... I mean reading
levels would probably be difficult for people to judge because obviously they're...
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G: Whatever you think would be best.
J&M: Their reading age.
M: We've got their reading age from the beginning of the year and the end of the
year.
J: With that it would probably be interesting to look at whether they advanced
more than a year in that year... because obviously it's gonna go up... can't go
backwards really, can it?
M: Hopefully not.
J: It shouldn't do. But it's whether it's increased by more than a year, accelerated.
We don't know [unintelligible 5-6 words]
M: No. We _have_ got the [unintelligible 2-3 words] we did have a quick look at
them, but I didn't
G: If you've got the data then we can do an analysis of it.
G: And you're okay with the materials that Asger needs?
M: We did it, sent it last night.
G: Anything else that you would like to say?
J: Not really, no.
M: Can't think of anything else. Looking forward to seeing all those teachers again.
J: In Dubrovnik!
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9. Appendix section
9.1. Appendix 1.2 - Data for Swedish pre-test

Appendix 1.2 Swedish students. Analysis of responses regarding good and bad things about reading
Younger students (numbers) pre-test

every day
sometimes
never
total

fun only

educational
only

boring only

fun and
educational

fun and boring

educational
and boring

all three

total

1
1
4
6

3
1
2
6

1
1
3
5

3
2
1
6

2
1
2
5

3
2
6
11

2
0
6
8

15
8
24
47

all three

total

2
3
1
6

23
27
37
87

Older students (numbers) pre-test
educational
fun only
only
every day
5
2
sometimes
3
5
never
1
2
total
9
9

boring only
3
1
9
13

fun and
educational
5
3
5
13

fun and boring
2
5
2
9

educational
and boring
4
7
17
28
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Younger students (percentages) pre-test
educational
fun only
only
every day
2
6
sometimes
2
2
Never
9
4
Total
13
13

boring only
2
2
6
11

fun and
educational
6
4
2
13

fun and boring
4
2
4
11

educational
and boring
6
4
13
23

all three

total

4
0
13
17

32
17
51
100

all three

total

2
3
1
7

26
31
43
100

older students pre-test
fun only
every day
sometimes
Never
Total

6
3
1
10

educational
only
2
6
2
10

boring only
3
1
10
15

fun and
educational
6
3
6
15

fun and boring
2
6
2
10

educational
and boring
5
8
20
32

9.2. Appendix 2_1 - Pre and post test comparison SE
Younger students (numbers) pre-test
fun
only

educational
only

boring
fun and
only educational

fun
and educational
boring and boring

all
three

total
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every day
sometimes
never
total

1
1
4
6

3
1
2
6

0
1
2
3

3
2
1
6

2
1
1
4

3
1
4
8

2
0
6
8

14
7
20
41

boring
fun and
only educational
1
2
1
1
1
1
3
4

fun
and educational
boring and boring
0
1
4
5
2
18
6
25

all
three
0
2
4
6

total
7
17
27
51

boring
fun and
only educational
0
7
2
5
5
2
7
15

fun
and educational
boring and boring
5
7
2
2
2
10
10
20

all
three
5
0
15
20

total
34
17
49
100

Younger students (numbers) posttest

every day
sometimes
never
total

fun
only
1
1
1
3

educational
only
2
3
0
5

Younger students (percentages) pretest

every day
sometimes
Never
Total

fun
only
2
2
10
15

educational
only
7
2
5
15
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Younger students (percentages) posttest

every day
sometimes
Never
Total

fun
only
2
2
2
6

educational
only
4
6
0
10

boring
fun and
only educational
2
4
2
2
2
2
6
8

fun
and educational
boring and boring
0
2
8
10
4
35
12
47

all
three
0
4
8
12

total
14
34
53
101

9.3. Appendix 4_1 – Tools used in Denmark
What technologies did you know before you started?
The programs below written in bold

Which ones were difficult to learn to use?
Tiki Toki - timelineprogram was the most difficult.

Which were easy to learn to use?
Animoto, Pow Toon, LEGO Story starter.

GRANT AGREEMENT NUMBER: 540492-LLP-1-2013-1-HR-COMENIUS-CMP
WEBSITE: www.amores-project.eu
4

Which made the most difference to your teaching?
Google Classroom, google drive. But generally the children like to use all the different programs.

What would you use in future?
Almost all the programs

Do you feel more confident in using technology as a result of the AMORES project?
Yes

1. BookCreator → To make histories on Ipad
2. Animoto → Pictures/movies presentations program
3. Movie Cut → Pictures/movies presentations program
4. IMovie → Ipad app for movies and movie trailers
5. Imotion → Stopmotion recording and moviemaking
6. Soundation → Soundrecording editing
7. Pixlr → Picture editing
8. Story Jumper → Cartoons/story maker
9. Pow Toon → Presentations program
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10. Padlet → Virtual poster/bulletin board
11. Classroom → For sharing
12. Edmodo → For sharing
13. Google drive → For sharing and documents
14. Tagxedo → wordclouds
15. Wordle → wordclouds
16. ComicBook → Cartoons app for Ipad
17. Skoletube → Uploads and programms for all danish schools
18. Flickr → Free pictures
19. Bighugelabs.com → Moviepostersmaking program
https://itvejledning.wordpress.com/2013/07/10/lavfilmplakater/,
http://bighugelabs.com/poster.php
20. TikiToki → Timeline
21. Lego StoryStarter → Cartoons/histories
22. Woop app → Make you own orienteering with items
23. Pixton → Cartoons
24. Google slides → Presentation
25. Skoleblogs → schoolblogs
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9.4. Appendix 4_2 – Edmodo data ALL Groups
9.5. Appendix 5_1 - D3-3 VC lesson plan template POLAND-DENMARK
Title/subject:

English
language

Date:
06 March 2015
Friday

Time:
45min.
08:4509:30

Pre-test of
equipment check
Yes (camera,
microphone,
audio, laptop and
whiteboard
synchronisation)
Context/theme:
Learning
objectives:

Interactive
Whiteboar
d
yes

1x 45 min.
Lesson plus 15
min. extra time
Location:
ABiS
School4Child

Teacher(s):

Class/target
group: 4a/ 4b

Microphone(s
):
yes
Speakers:
Yes

DENMARK:
Rikke Heidi
Svane

Moderator(s) Magdalen
:
a Gałaj

Age: 10-11

Internet Link:
www.joomag.co
m
www.skype.com
www.edmodo.co
m

POLAND:
Magdalena
Gałaj

IT
Technician:
PC/laptop:
Yes with
internet
connection

Mariusz
Jarocki
Camera(s
)
Yes –
teacher
operated

VC
software:
Skype VC

Social
Media:
EDMOD
O

Other
software:
Joomag –
digital
magazine

Topic: Meeting Mr. Blot’s Best Cooks – Best Dish contest - based on Akademia Pana Kleksa by Jan Brzechwa
Objectives of the lesson:
• To establish contact between students of two AMORES schools – ABIS School4Child (Poland) and (Denmark)
• To get to know students from a different country and learn their educational background
• To present two Polish e-artefacts – cookery books prepared by Polish pupils
• To teach interaction in English in a more natural context to exchange information
• To improve English speaking skills through auto presentation and question forms
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•
•

To practice vocabulary on cooking ex: chop, mix, boil, ingredients etc.
To practice comparative and superlative forms of adjectives ex: better than; the tastiest etc.

Activities/tasks
Introduction

Speaker
Magdalena Gałaj – Introduction and
welcome

Ice-breaker

Magdalena Gałaj and Rikke Svane

Main teaching
activities:

Text
Short introduction to activities –
presentation of teachers and
students participating in the VC (on
Polish side two classes joined
together)

Short exchange on geographical
background of both Poland and
Denmark and location of schools to
let students identify speakers in a
more tangible context
Moderated and supervised by Magdalena
1/ Wojtek’s introduction to a
Gałaj
context of the book by Jan
1/ Wojtek Poteraj - student 4a
Brzechwa (Mr. Blot’s
2/ Melissa Gresner – student 4a
Academy)
3/ Questions from Danish students –
2/ Melissa’s introduction to a
Moderated and supervised by Rikke Svane magical visit to Mr. Blot’s
Answers from Polish students
Academy in order to learn
4/ Szymon Chworoś – student 4b
more about his cuisine and
5/ Danish students voting for the best dish cooking
– most magical, most interesting, the
3/ Questions from Danish
funniest and most delicious
students
6/ Danish student appointed by Rikke
Examples: When did you visit
Svane
Mr. Blot’s Academy? What
did you like best about his
cooking? Did you like Mr.
Blot? Who is Mr. Blot? Can
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Conclusion/plenar
y:

Additional
resources:

Presentation and discussion on the
created recipes – plenary voting for the
best and most interesting work

•

•
Assessment
opportunities:

you describe him?
4/ Szymon’s presentation of
some recipes and dishes
created by Polish cooks
(contestants to win the
cookery prize)
5/ Danish students vote for
the best recipe and dish
(points awarded)
6/ Danish students choose a
winner of the cookery
contest and award the best
dish with clapping
Presentation of results –
Danish students involved in
evaluation and comments
on Polish recipes and
dishes in order to
encourage them to read
the book and facilitate
their imagination

The book of Akademia Pana Kleksa
by Jan Brzechwa – reference to the
chapter – Mr. Blot’s Cuisine
(Kuchnia Pana Kleksa)
Joomag – free digital magazine
creator

Each pupil is asked to evaluate and judge
the recipes
Students were asked to comment on their

Danish and Polish students
interaction in the form of
follow up questionnaire
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own works – and their general comments
on the activities related to Akademia
Pana Kleksa
Other related
information:

Spoken interaction between students
allows getting to know one another
better

Evaluation
method:

Plenary discussion on the cookery book
Students will be asked to write
testimonials and their own comments on
the VC lesson.
What they liked in particular. What they
learnt about Polish/ Danish students

Future needs:

1/ To prepare for another VC conference
with Denmark in order to learn about
Danish e-artefacts
2/ To create a report on the VC – person
responsible – Magdalena Gałaj

Example follow up
questions
1/ What did you
like about the VC?
2/ What did you
learn about Mr.
Blot?
3/ Would you like
to read the book?
To establish collaboration between
students and prepare them for
future exchanges
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9.6. Appendix 5_2 - Report on VC POLAND-DENMARK

Report on Virtual Conference
between
ABIS School4Child
Łódź, POLAND
Skægkærskolen
Silkeborg, DENMARK

Date and location
DATE: Friday, 6 March 2015
DURATION AND TIME: 45 minutes 08:45-09:30
LOCATION: Abis School4CHILD, Łódź, Poland
Skægkærskolen, Silkeborg, Denmark
Technical issues
VC MEDIA USED: Skype equipped with recording software
EQUIPMENT USED: laptop with a webcam, whiteboard, 3 cameras for video footage
and photo relation of the lesson
Participants
HOST: ABiS School4Child, Poland
MODERATOR: Magdalena Gałaj (Poland)
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POLISH TEACHER(s): Magdalena Gałaj (English language teacher); Mariusz Jarocki
(IT technician, camera man)
DANISH TEACHER(s): Rikke Svane; Heidi Timmermann and IT technician
POLISH STUDENTS: 11 year-old pupils
DANISH STUDENTS: 13 year-old pupils

Topic: Meeting Mr. Blot’s Best Cooks – Best Dish contest - based on Akademia
Pana Kleksa by Jan Brzechwa

Objectives of the VC lesson:
•

To establish contact between students of two AMORES schools – ABIS
School4Child (Poland) and (Denmark)

•

To get to know students from a different country and learn their educational
background

•

To present two Polish e-artefacts – cookery books prepared by Polish pupils

•

To teach interaction in English in a more natural context to exchange
information

•

To improve English speaking skills through auto presentation and question
forms

•

To practice vocabulary on cooking ex: chop, mix, boil, ingredients etc.

•

To practice comparative and superlative forms of adjectives ex: better than;
the tastiest etc.

Agenda of the video conference
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1/ Introduction and welcome by the hosts
2/ Saying hello and introductions made by pupils from both countries
3/ Polish pupils presenting Poland on the map of Europe and their school’s location
4/ Polish pupil presenting the book Akademia Pana Kleksa by Jan Brzechwa (Mr.
Blot’s Academy) – general plot, main characters etc.
5/ Polish pupils’ talk about their visit to Mr. Blot’s Academy
6/ Danish students’ interaction – Polish students’ comments on their visit
7/ Introduction to the cookery contest – 5 dishes presented
8/ Voting by Danish students
9/ Quiz about Denmark prepared by Danish students
10/ End of conference – plans for the future

Main Contents of VC

The VC between two schools ABIS School4Child Łódź, POLAND and Skægkærskolen
Silkeborg, DENMARK was organized according to the planned activities and it took
place on 6 March 2015. It lasted one lesson (45 minutes) and more than 40 pupils
from both countries participated, accompanied by 4 teachers. The VC started on
time and it was hosted by the Polish school according to the lesson plan prepared
in advance.
Prior to the conference basic arrangements were made between schools; a draft
lesson plan was sent to Danish partners for approval. Skype accounts were
exchanged and equipment checked and connected. The conference was recorded
with free software for documentary purposes and the Polish-Danish interaction was
additionally filmed and documented with photos.
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The VC started with welcoming participants and basic introductions. The main
agenda of the VC lesson was presented briefly. Two Polish students gave a short
brief introduction to the location of ABiS School4Child on the map of Europe. They
prepared a poster to visualize the geographical setting of the city they come from.
One of Danish students welcomed Polish pupils on behalf of everybody gathered in
Danish classroom.
Once basic introductions were done, Wojtek Poteraj (student 4a) followed by
Melissa Gresner (student 4a) had short talks about the main plot and characters of
Mr. Blot’s Academy by Jan Brzechwa and Polish students fictional visit to Mr. Blot’s
Academy so that Danish students could feel the context of the cookery books
creation (Polish e-artefacts) and best recipe contest during the video conference.
Danish students listened inventively and once they learned basic facts about the
book they asked Polish students questions about Mr. Blot’s look, cooking and
general impression from the fictional visit. It was really interesting to see how
students volunteered both to ask and answer the posed questions. This part of the
conference was truly spontaneous as it was not planned who would say what; some
pupils were also camera shy and it was obvious that they cannot be forced to any
verbal interaction if they do not feel comfortable.
The main part of the VC lesson was to present Polish recipes and dishes to Danish
students. Polish students prepared 2 cookery books with over 20 “magical” dishes
which they created in Mr. Blot’s kitchen. Prior to the conference the Polish pupils
selected 5 recipes. Their choice was governed by some external factors - part of
the students from both classes was on a school trip between 2-6 March, so the
choice of the dishes was naturally limited to those present ones. Each Polish pupil
nominated for the contest presented their dish and Danish students were asked to
award the dish with clapping. The winner was Magic Banana Coctail prepared by
Gerard (student 4b).
Once the contest was finished Danish students presented their quiz questions and
Polish students had a chance to learn about Denmark. This part was very
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interactive and involved both groups very actively. Polish students liked it a lot and
they will certainly prepare a similar quiz with questions about Poland for the next
conference with Denmark.
After the conference Anna Sowińska, the Principal of ABiS School4Child and Anna
Lewandowicz, the Polish Language teacher were interviewed and recorded with
reference to the school’s involvement in the AMORES project.

PLANS for the future

1/ To prepare for the conference with Denmark – to acquaint Polish students with
Danish e-artefacts; prepare a quiz about Poland
2/ To prepare follow-up activities for Polish students e.g. A project/ poster about
Denmark
3/ To evaluate the VC with Polish students – their comments and impressions on
the interaction
4/ To exchange the VC material with project partners and create a report on VC
5/ To acquaint Polish students with e-artefacts created by students from UK,
Croatia, Sweden
6/ To introduce students to EDMODO in order to facilitate international
cooperation

THINGS to be improved

1/ A camera with a better quality microphone mounted on the whiteboard in order
to avoid crowd around the laptop
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2/ To train ‘camera-shy’ students to be able to participate in the VC

LINKS to the documentation of the VC conference

Video 1 – Polish Classroom

http://youtu.be/nO_w2gtu3So

Video 1 – Polish Classroom

http://youtu.be/yTxugZWr6N0

Video 3 – Skype conference recording (a bit worse quality though)

http://youtu.be/9G83we-KJc4

Pictures
http://1drv.ms/1Fkcky7
DETAILS of the E-ARTEFACTS created by ABIS School4Child

English Language Teachers
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Mr. Blot’s Cookery Books

1/ Class 4a – a cookery book created under the supervision of Magdalena Gałaj
Based on the book Akademia Pana Kleksa by Jan Brzechwa

Link to the online e-artefact: http://joom.ag/YOvb

2/ Class 4b – a cookery book created under the supervision of Aneta Golińska
Based on the book Akademia Pana Kleksa by Jan Brzechwa

Link to the online e-artefact: http://joom.ag/iFUb

Prepared by Magdalena Gałaj
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